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CultureclashintheJapane駆EFLclasgr00m:
Astudyofbleran ceofambiguityinsecondlanguageacquisition

RobinSakamotD

ABSTRAm
Thepurposeofthisstudywastoex血 nesecondlanguageacquisitionfrom

aninterculturalperspective.Researchwasconductedbyadmi tennga

JapaneseversionoftheSecondLanguageToleranceofAm biguityScale(Ely,

1995)tx'128studentstakingEnglishasaforeignlanguage.Thedatawere

analyzedtodetermheifageneraltrendwaspresentinthelearningstyleof

thesestudentsand,furthermore,toexaminethepossibleimplicationsfor

toleranceofan biguitylntheforeignlanguageclassr00m.Thecognitive
variableofanbiguitytolerance(AT)wasChosenforthisstudyafterareview

oftheintercultural00mmunicationhteraturerevealedaninherentparadox

regardingATwhenJapan isde6血edasahigh-contextco皿ectivistsocietythat

isalsohigh in unoertaintyavoidance.Ⅵleresearchwasoonductedin
Japaneseuniversityforelgnlanguageclassr00mstoensurethatATcouldbe

studied in a learning environmentwhere studentswere tryingtO

communicateaswellasconfrt)ntunoertainty.Currentrtefgeart:hh舶nOtt治en

abletodetermineapreferredleam gstylefortheJapanese,whichmaybe

duetothereluctanceofJapanesestudentstoexpressfrankoplnionsona

survey.¶lerefore,OneOfthema]oraimsofthisstudywastodevelopa
■

culturallysensitiveassessmenttoolthatsubstitutedpictorialSym tx)1ssalient
inJapanesesocietyfortheresponsewords,"stronglyagree","agree",

"disagree",and"stronglydisagree".ⅥleresultingdatashowthatJapanese

students,asmembersofahigh-context,collectivistsociety,a托 tOlerantof

ambiguitywhenEnglishise甲eriencedasanindirectcommunicationstyle.

However,onceEnglishbecomesadirectform ofcommunication,aswhen

writingorspeaking,students'attitudesrenectthecharactehsticsofahigh

uncertaintyavoidancecultureandtheytx)comeintolerantofambiguity･me

studyalsosuggestsarelationshipbetweentraveltoanEndishspeaking

countryandahigherTOAintheareasofreading,writing,andlistx)ning.

However,thisdidnotholdtruefbr甲eaking.(九gmitiveawarenessofTOA

couldenhancesecondlanguageacquisitionandresultinthedevelopmentof
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language strategy instruction.Additional rtBsear℃h on TOA is also

recommendedtofurtherunderstandtheparadoxofambiguitytoleranceas

experien(治dbytheJapaneselearner.

Im ODUCnON

As teachersbe白ntoconsidertheimplicationsofcultureinthesecond

languageclassroom,theyaretxjcorrungmcreaslnglyawareoftheimportance

oflearningstyles.As Hyland(1994)states,"learningstyle,then,iswhere

cultureandeducationoverlap''(p.56).TYhscan t治SeennotOulyinthe

multiculturalEnglish貼aSecondlanguage(ESL)classroom,wherestudents

bringdiLZTerentlearningstylesnurturedintheirrespective00untries,butalso

inthehomogeneousEnglish鮎aforeignlanguage(EFL)classrcK)m.An EFL

studentwinprojecthe州lisownlearnmgstyleonthestudyofEnglishand
I

mayormaynotbesuccessfulus1ngthatapproach.

Todate,currentresearchhasfoundthatJapanesestudents,asagroup,

donotshowanymajorleami gstylepreference(Call,1995;Hyland,1994,L

Reid,1987,Stebbins,1995).Reid(1987)speculatesthatthisisduetocultural

differencesinthewayJapaneseexperiencelanguagelearningasopposedto

studentsinaWesternclassroom.Nevertheless,itissigniacantthatdlother

culturesintheresearchdoshowamajorlearningstylepreferenceanditis

oulyinJapanthatresearchhasbeeninconclusive.

JapaneseresearchhastriedtoexplaintheunlqueneSSOftheJapanese

leamingstyle.BIT)wn(1991)citestheworkofTsunodaandhisfonowerswho

claimthatduett)theuruquele氏-andright-brainfunctioningoftheJapanese,

theyareunabletbmaStertheEngkshlanguage(p.61).Thsviewmaytx)

ratherextremeandwhneama30rPreferenceforlearnmgstylehasnotbeen
▲

foundinJapan,therearegeneralcharacteristicscitedintheresearch.In

particular,α'ndon(1984)inastudyofJapanesekindergartensfoundthatthe

Japaneselearnerwas丘elddependent,renective,andusedmodelmgasa

majorleamngstrategy.
I

TbeJapaneselearnerbringsthispreferenoetotheEFLclassrt)om.A

reportbyBedenandOxford(1996)Onjuniorhigh schd studentsintheir

thirdyearofEnglishstatesthat

themostfrequentstratx!giesinvolvedI℃adingorwlitingnewwords

repeatedlyandusingadictionary.Leastfrequentwereusingactions,

pictures,orobjectstoleam wordsandlearninggrt)upsofrelatedwords.
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SocialstrategiesWerenotpopular.In practicingwords,students

preferredwrittentospokenmodesintx)thinputandoutput.(p.51)

Tustypeoflearningbehaviorwouldt治eXPeCtedofaJapaneselearnerwhois

employingmodelmgasalearningstylepreference.

Am biguigtolerance(jm asapredictorofsecondlanguagepI℃丘ciency
lnastudyofhigh schoolstudentslearningFrenchbyNaiman,FroI山ck,

andStern(1975),itwasfoundthat"thosestudentswhohaveahigh

intoleranceofan biguitymayhaveagreatdealofdi皿Cultydealm gwiththe

am ountofam biguitypI℃Sentinthesecondlanguageclassr00m,andtherefore
maydropthesubjectassoonaspossible"(p.259).Ironically,hadthese

studentscontinuedtheirlanguagestudy,theymayhavefToundsuccessinthe
laterstagesoflanguagelearrung.TYhsisduetotheneedforbalanceinAT.

Brown(1980)Citesthatsuccessfullanguagelearningresults丘･oma

toleranceofambiguity,"atleastforinterimperiodsorstages,durhgwhich

timeambiguousitemsweglVenaChancetobecomeresolved.Ontheother

hand,toomuchtoleranceofambi印itycanhaveadetrimentaleWect"(p.95).

Intheearlystagesoflearningalanguage,am biguitymustbetoleratedtoa

largeextentinordertoleanbasicsentencepatternSandvocabulary.Later,

lessambiguitysllOuldbetolerated,asthemoreadvancedleanermust

self-checkforerTOrSinthesecondlanguage.Ely(1995)states,"theidealcase,

ofcour艶,isthatofthelearn erwhoisneitherinhibitedbylowtoleran(治Of

am biguitynoroblivioustolmguisticsubtleties"b.93).

IntheirstudyofforeignESLstudentsintheUhitedStatx)S,Chapene

andRoberts(1986)foundthatATwasasignificantpredictorofperform ance

ontheTOEFLas"studentswithhigherlevelsofAThadanadvantagein

acquisidonofEnglishstructureandlisteningoomprehension"(p.43).A
specificscaletomeasuretoleranceofam biguityinsecondlanguage

acquisitionwasdevelopedbyEly(1989)andsubsequentresearchshoweda

directrelationshiptxBtweenATandlanguagelearning.Studentswithalower

toleranceforan biguitywerefoundtobede丘cientinthreemajorlanguage

leamingqeas:1)1earningindividuallmguisticelements;2)practicing

languagelearningskins;and3)adoptingthosegkillsasperm anentstrategies

(Ely,1995,p.88).Basedonthesestudies,ATclearlyservesasavariablethat

can detennineseoondlanguageprD丘ciency.
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Inco些 ratinganinterculturalcommunicationframework

htheinterculturalcommunicatioAresea托h,Japanhasbeen

establishedasacdlectivistsocietywithahighuncertaintyavoidancelevel

(Hof岳tede,1980).hacomparisonofHan'S(1976)lowlandhigh-context

cultureswithdataconectedbyHofstede(1980,1983)dlofthecultu托S

classiaedbyHdlaslowICOnteXtW eindividualistic,andallhigh-context

culturesweconsideredtobecollectivist.Thus,Japanisseenasa

high-00ntextcollectivistcultu1℃.

HoweveraninterestingparadoxresultsintheamaOfmbiguity

tolerance:ahigh･context,co氾ectivistsocietyprefersambiguity(as艶eninits

indirectcommmi cationstyle)andyetahighuncertaintyavoidanceculture

shouldrejectambiguity.As de丘nedbyGudykunst(1994):

thegreatertheuncertaintyavoidanceinaculttue,themore

individualswithinthecultureexperienceanxietywhen

communicating.Consistentwiththisprediction,Japaneseand

KoreansreporthigherlevelsofsocialanxietythanNorth
Am ericanS(Gudyknnst,Yang,&Nishida,1987)...払氾Ognizingthat

JapaneseandKoreansreporthigherlevelsofcorrmunication
apprehensionthan NorthAm ericansshouldnotbeinterpretedas

implyingthatcommunicationapprehensionisaprobleminJapan

orKorea.Infact,theoppositeistrue:itisvalued.(p.75)

ItwouldappearthatwhiletheJapaneseEFLstudentmayfeelanxietydueto

the甲eakingofaforeignlanguage,thisanxietyisactudlyvaluedinher瓜is

owncultureandthuswouldnotleadtotheanxietyreducingresponseof

languagestrategyuse.

TheJapaneseEFLclassroomProvidesacontextwherebth

communicationanduncertaintyavoidanceamPresent.Itprovidesan

environmentwhereATasacognitivevariablecanbestudiedthroughthe
prymssofacquiringasecondlanguage.Inaddition,asnomajorlearning
preferencehasyetbeenestat血shedfortheJapaneselearner,astudyofAT

winsuggestimphcationsforfuturestudywh止ealfX)providingaworthwhile

contributioninthe丘eldofinterculturalcommunication.

m ODOI.0GY

Previousresearchhasnotbendoneontoleranceofambi即ityinsecond
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languageacquisitioninJapan.ThereLTore,thise甲loratorydefXBriptivestudy

was"moreconcernedwithdescribingtheextentof∝Currenceofa
phenomenonthmWithstudyingitscorrelates"(Badey,1994,p.379).

Frameworkforthestudy

軸ecialattend.onforthisstudywasgiventocreatingasurveythat

wouldbeculturanysensitivetotheJapaneseEFLlearner.Itwasassum ed

tllataJapaneseEFLstudentwouldhavealowerEndishabilitylevelas

compamdtoan ESLstudentinAm erica.Therefore,inordertoensure

studentcomprehensionofthesurveyquestionsandestablishvalidity,the

surveywasconductx!dinJapanese.

Inaddition,oneofthemajorissuesaddressedinformulatingthe

surveywastocreateaculturdlyappropriatesurveyforaJapanese

re甲Ondent.Stebbins'(1995)researchonpemeptuallearningstylepreferences

inJapan foundthat"Japanesestudentsre甲Ondingtothesurveyinboth

1984and1992showednostrongprefert)ncesforanymode,Whicllperhaps

indicatesanunwihngnesstoexpresspersonalopinionsratherthan alackof
●

prefe柁nCeS"(p.111).Thissamephenomenon,observedbyEliason(1995),

foundthatsimplytraMlathganinstrumentdidnottakeintoaccount

"conceptsthathadnopracticalequivalentinJapaneqeclassroomexperience"
(p.24).Therefore,theutmostcarewasdevotedtocreatingasurveythat

wouldallowstudentstoexprt!sstheirtrueopinionswithoutreservations.
●

m swasacのmplishedbyusmgpictorialsym bolsfhmiLartothe
●

studentsratherthanprintedwordsintheresponsesI℃qtm gStatementsOf
P+

personalopinion.Theexactsymbolsusedwere:◎ forstrt)nglyagree,Ofor

agree,△ fordisagI℃e,andx forstmnglydisagree.Thesesym bokare

salientinJapaneseculturttandarousednotonlyfort冶levisedqulZShow
●

re甲OnSeSbutalsoacademicreportcards.Duringthepre-test,nosubjects

requestedassistanoeinanswennganyofthequestionsrequlm gaPictorial
● ●

responseandmanystudentsselectedtx)thstrt)nglyagreeandstrt)ngly

disagreere甲OnSeS.Therefort),thesym bolswereincludedinthe丘nalsurvey.

Finany,Elk (1986)argues,"oneofthemajorprt)blemsofinvestigating
bothpersonaLtyandoognitivestyleisthelackoftestingmstrumentsthatcan

I

reliablymeasuredifferenttypes"b.12).Forthisrea帥n,researchwas

conductedbyincoIPOratingan eStablishedsealeformeasurmgtoleranceof

ambiguityinsecondlanguageacquisition(Ely,1995).Thescalehadalso
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previouslybentranslat冶dintoKorean andthedesignerwaswenawareof

issuesthatcouldcauseproblemsintheもrand.ationprt)cedures.Thefindized
JapaneseversioAofthescalewas(氾mPletedwithmuchconsultationand
advicefromthedesigner.Afterextensivebackandforwardtranslations,

permissionwasreceivedtousethescaleforthisstudy.

Thus,theframeworkfTorthestudywastouseaculturallyappropriate

surveyofanestablishedinstrumenttranslatedintothenativelanguageof

thestudents.Itwashopedthatbyusingsuchan approach,Claxtonand

Murrell'S(1987)demandfor"instrum entsthattakeculturaldifferencesinto

account"(p.3)wouldt治metandthatcollecteddatawouldthusb more

representativeofthetruefeekngsofthestudents.lnaddition,thedatawould

resultinestabhhingifaclearpreferencefortoleranceofam biguityinse00nd

languageacquisitionexistsforJapaneseleamersintheEFLclassr∞m
environment,

Subl'ects

Tbesurveywasadministeredtoatotalof128studentsinthe(bllegeof

Hum anitiesandS∝ialSciencesofanadonaluniversityinnorthernJapan.

FourseparateEnglishclasseswereselectedinwhichtx)a血血 sterthe

Survey･

RequiredEnglishclasseswereselectedsothattherewouldbeacryxs

sampleofstudentsrespondingtothesurvey.IfthQStudentswereaselect

population,suchasEngbhmajors,thedataconectedwouldnotrenectthe
generaltendencyofJapanesestudents.Forthepurposeofthissurvey,neither

astudent'smajor丘eldofstudyorclassyearwasconsideredasvariables.Tb

veri&thatthesam plewasdiversi丘ed,alistofthestudents'major丘eldof

studyandclaぉyearWaSI℃queStX)dfromtheinstructorofeachcla錨.Thefirst

classhad43sophomoresfromvariousdepartmentssuchasteclmology,

agriculture,elementaryeducation,andsecondaryeducation.Asecondclass

had43sophomoreswhowereaneitherelementaryorsecondaryeducation

majors.Theremainingtwoclasseshadacombinedtotalof42freslm enfrom
■

variousdepartmentssuchasteclmology,1iteratu托,lawandeconomics,
envirorLmentalscience,andintertlulturalunderstanding.

Itwasassumedthatapossiblevariablethatcouldaffecttheresponses

ofthestudentswouldbethenationalityoftheinstructor.Therefore,thesame

nativeJapaneseinstructortaughttwooftheselectedckLSSeS,entitledGeneral
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Enかsh.刊leSamenativespeakerofEnglishtaughttheremainingtwo

classes,entitledEnglishComm unication.a)thoftheseinstructorsweI℃maleL

TheGeneralEnghshclasseswerelargerinnumbrthantheEnglish

(九mmunicationclasses.Also,duetothefactthatoneoftheseclasses

consistedoulyofeducationmajors,thesamplewasdividedintothreenear

equalgroups.Thefirstgroup,theGeneralEnglishclasscomprising43
SophomoresかomavarietyofmaJorsandtaughtbyaJapaneseinstructorwas

■

referrt)dtoasJMⅨ;thesecondGeneralEnglishclasswith43sophomoresdl

maJomgineducationandtaughtbytheJapaneseinstructorwasreferredto
●

asJEDU;andthetwoEnglishCorrmunicationclasseswerecombinedfora

totalof42freshmenrepresentingavarietyofmaJOrSandtaughtbythesame

native甲eakerofEnghshandreferredtDaSNSMⅨ.

As genderhasbeenshowntot治aVariablein00mmunicationresearch,
itwashopedtoachieveanequalnumberofmaleandfemalestudentsforthe

sample.Althoughthefinalnun berwasnotequal,theratiorenectedthe

actualparticipantsintheEnghshclasses.mertBwereatotalof60maleand
68femalestudents.

Materials

Themethodofcollectingdatawasasurvey,writteninJapanese,and

dividedintotwomain parts.TheBrstpartrequested demographic

infTormationsuchasgender,numberofyeamStudyingEnglish,exposureto

Englishinstructionfrom anativespeakerofEnglish,amountofEnglish

instruction outside offomalschoolmg a.e.,cran schools,English

conversationalschools,etc.)andexperienceintraveungorstudyinafort)ign

country･刊IeSeCategorieswerepre･detemi edasvariables,Sinceresearchon

JapaneseESLstudentsinAm ericasuggeststhatstudentswithlowATtend

也spendmoretimestudyingEnglish(Chapeue,1983).Thus,thedemographic

informationincludedquestionsonboth1overseaseXPerienceandamountand

method ofEnglish studyoutsideoftherequired English classr00m
e甲erienoe.

ⅥleSecondpartofthesurveyconsistedofElyrs(1995)secondlanguage

toleranoeofambiguityscale.Thescaleconsistsof12questions,eachwithone

offourPossible1℃甲OnSeS.Forexample,oneofthequestionsreads:"Itbothers

methatIdon'tunderstandeverythingtheteachersaysinEnglish".mefour

possibleresponsesaresA(stronglyagree);A(agree);D(disagree)andSD
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(stronglydisagree).scoresarecalculatedbythefollowingpointscale:SA4,

A=3,D=2andSD=1andthentheresultingtotalScorelSPlacedatapoint
I

between12and48･Duetx)theuseofnegativestatementsinthequestions.a

scoreof48wouldrepresentalowtoleranceofanbiguityandascoreof12a

hightx)1eran(治Ofambiguityinseoondlanguageacquisition.Theouly
alterationtotheformatoftheori由nalscalewastheuseofpictorialSym tx)ls

inplaoeofthewordsstronEIvagrtBe.旦匹姐 disagree.andstronEIvdisag世 e.

ProeeduI℃

ThTOSeriesofpre-testswereconductedpnortoadmi teringthescale.
●

Anpre･testsubjectswerefromtheFacultyofEducation,Englishdepartment,

andwerenotincludedinthe丘nalsample.Ⅵlefirstpre-tX)Stusedtheoriginal

Englishversionofthescale,followedbyin-depthinterviewsoonductedin
Japanese･Elevenstudentsvolunteeredtoparticipateinthepre･test,and

interviewswereconductedbyappointmentJtwasapparentfhmtheresults

ofthispre-testthatthestudents'Englishabilitywasnotsu瓜cientto

completethescaleinitsoriginalEndishformat.Afurtherresultofthis

pro-testsuggestedarelationshipbetweenexperienceabroadandTOA

(Sakamoto,2001).

ⅥleSecondpre-testwasconducteduponcompletionoftheJapanese
versionofthescale.Studentswerebventhesurveyinclass,anda鮎rthe

admi trationofthescale,responseswerediscussed.Itwascon丘rmedthat
thepictorialSym tx)1swereclearlyunderstoodbythestudentsatthattime.

Theresultsofthesecondpre-testalsoshowedthatthesurveywasnowready

tobeusedonalargerpopulation,

¶leSurveyWasthendistributedtotheactualsampleofstudents

identifiedassubjects.Anyexchangestudentorstudentwithpnorexposureto

thesuⅣeywasrequestednottx)takepartinthestudy.Thesurveywas

a血血山5bredduringregularlyscheduleddassroomtime.Permissionto

attendeachofthefour血assestoadministerthesurveywasgrantedandany

questionsfromthesubjectswereansweredatthattime,As student

attendanceishighestinthefirstthreeweeksofclass,thescalewas

administeredduringthesecondclassofthesecondsemester,inOctx)berof

2000･Studentswereinformedatthattlmeastothepurposeofthestudyand

guaranteedanonymityinthereportingofthefindings.
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AnalVsis

medataanalysiscenteredmainlyontheresponsesfromthesecond

partofthesurvey,whichcontainedthetoleranceofam biguityinSeのnd

languageacquisitionscale,Thetotal配OreWastabulatedforeachparticipant

andthedatawerethenanalyzedbytx)talsample,genderandthethree

sam plegroupsidentifiedasJMIX,JEDUandNSMIX.

A hTeqTlenCydisthbutionwasalsoperformedtodeterminethe

pertKtntageOfstudentswhorespondedstrt)nglyagree,agree,disagree,and

stronglydisagreeforeachoftheoriginaltwelvequestionsinthescale.The

tabulateddatainustratedboththesuccessofusingthepictorialSym tx)1sas

wellasthespeci丘clearningsituationsinwhichaJapanesestudent

experiencedthehighestorlowesttoleranceofambiguity.

Intllefollowlngdiscussionoftheresults,possiblerelationshipsbetween

thefrt)quencydistributionandspeci且cdataconectedw山beanalyzed.Ⅵle
resultsofthisstudymaythusprovidetx)thstudentsandteacherswitha

betterunderstandingofhowtheaverageJapanesestudentrespondstoEFL

instruction,

REStATS

GeneralfindingsfromtheToÅscale

Ⅵ1.etoleranceofambiguityinsecondlanguageacquisitionscalespans

from12points,whichrepresentsahightoleranceofam biguity,to48points,

whichrepresentsalowtoleranceofambiguity.≠eaveragesooreofthetotal
samplewas30.7withamedianscoreof31.0.Thescorewiththehighest
num berofrespondentswas34(n=12),Almegraphcomparingthescore
distributionbygmupISPI℃SentedinFigure1.Thescoresinthethree
sub-groupswerealsoanalyzedastogenderandtheresultsarepresentedin

Figure2.Allofthescoreswereveryclosetothemedian of31exceptforthe

malere甲OndentsintheNSMIXgroupwhohadan averagesa)reof28.4.
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DISCUSSION

¶letoleranceofambiguit,yEXlalequestionswerefurtheranalyzedto

determineatwhatt,imesstudentsfeltthemosttolerantorintolerantof

am biguityinsecondlanguageacquisition･Ofthetwelvequestions,nve

produced70%ormoreofthestudentsre甲Ondingina放emanner･The
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remainingsevenquesdonsdidnotshowsuchastrt)ngtendencytoeither

agreeordisagree･Therefore,tlle丘vequestionsshowmgastrongpreference

foreitheragreementasinQuestions3,Band10,ordisagreementasin

Questions9and12,werethenfurtheranaly21edthroughtheincorporationof

thedemographicdata.

StudentattitudesonwritinF

R)thQuestions3and8refertothegtudents'toleranceofam biguity

whilewritinginEnglish.Question3showedthehighestpeI℃entageOf

studentsre甲Ondingstronglyagreeat28%andagreeat48%foratotalof

76%.Question3reads"Wh enIwriteEnglishcompositions,Idon'tlikeit

whenIcan'texpressmyideasexactly'.Question8alsocentersonwritingand

reads,"Wh enrmwritinginEnghsll,Idon'tlikethefactthatIcan'tsay

exactlywhatlwant".Forthisquestion24%re甲Ondedstronglyagreeand

46%respondedagreeforatotalof70%.TYLuSthedatashowsthatstudents

feelthemostintolerantofan biguitywhen■writinginEnglish.

¶ledatawerethenfurtheranalyzedincorporatingthedemographic

data.StudentresponsesweI℃eX血 nedtakingintoaccountadditional

EndishinstruCtionoutsideoftherequlrt!dEFLclassroomexpenenceand

traveltoan Englishspeakingcountry.Thedatashowthatregardlessof

additionalEnglishinstruction,studentsfeelthemostintolerantofambiguity

whilewritingEnglish00mposibons.Figure3showsthat77%ofstudentswith
additionalEndishinstructionaswellas74,1%ofstudentswithoutadditional

Englishinstructiontendedtobemoreintolerantofambiguitywhilewriting.

ⅥlePerCentageSarenotaSSimilarforstudentswhollaVeVisitedan

Enghsh甲eakingoountry,0uly62.9%ofthestude去tswhohadbeenabroad
respondedinthea凪mativeincomparibnto80.6%ofthestudentswhohad
neverbeentoanEnglishspeakingcountry.Itwouldappeartllathavingt治en
toan EngLshspeah gcountryhadan efrectonthestudents'tolerancefor

am biguitywhenthatambiguitywasencounteredinawritingcontext･
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Figure3.Totalstudentresponsestx)QuestionNo.3.

ThepeI℃entageOfstudentsre甲Ondinginthe曲 mativefor

Question8wasalsosimilartx)theresponsesforQuestion3inregardstx)

additionalEnglishexposure.Figure4inustratesthesam epattern asfoundin

theresponsesforQuestion3.AdditionalEnglishinstruCtiondidnotseem as

largeafactorashavingbeentoan Englishspeakingcountry,Althoughthe

peI℃entageSWerenotaShigh asthosereportedinQuestion3,thepattern

remainsthesam e.Studentswhohadnevert光entOan English甲eaking

countryweremorelikelytorespondstrt)nglyagreeoragreethanthosewho

hadbeenabroad.TheI℃q)OnSeStOQuestions3and8showthatstudentsfeel

theleastintolerantofam biguitywhenwritinginEnglish.Furthermore,a

relationshiptx)tweentraveltoan Englishspeakingcountryandanincrease

inambiguitytolerancewhenwritingmayexist.
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FigureもTbtalstudentresponsestx)QuestionNol8･

StudentattitudesonsDeakinE

Studentsakofeelintolerantofambigu止ywhenspealdng.However,the

datashowaverydifferentpreferenceinregardsto甲eakingandadditional

exposur etoEnglish.There甲OnSeSar etlleexactqPPOSiteofthepattxtrn

foundinQuestions3and8.StudentswhohawhadnoadditionalEnglish

exposuretx)ndtobeshghtlymoretolerantofam biguityinSpeakingthan

thosewhohavehadadditionalEnglishinstruction.Furthermore,Students

wllOhaveneverbeentDanEnglishspeakingcountryalsotendtobemore

tolerantofambiguityinSpeakingtllanthosestudentswl10havebeenabroad

Figure5givestheactualpercentagesofthestudentresponses,
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FiFure5.rIbtalstudentresponsestx)QuestionNo.10.

Thus,studentswhohawhadmoreexposuretoEnglishthrough either

additionalinstruCtionortraveltoan EnglishspeakingcountryakoaremoI℃

intolerantofam biguityinspeaking.

StudentattitudesonlisteninEandreadinEI

Questions9and12producedthehighestresponsesforstrondydisagree

anddhagree.Question9hadthehighestpercentofstudentstodisagreewith

30%respondingstronglydisa酢eeand44%re甲Ondingdisagreeforatotalof

74%.Question12had70%oftherespondentsselectstrt)ndydisagreeor

disagreeandhadthehighestpercentofstronglydkagreere甲Ondentsat40%.

Furthermore,studentswithadditionalEnglishexposureeitherthrough

additionalinstruCtionorvisitingan Englishspeakingcountrywereslightly

moretolerantofam bigub inlistening.Figure6showstheadditionalEndish

exposuredataforQuestion9.
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Figure6.TbtalstudentresponsestoQuestionNo.9.

InregardstoQuestion12,thedataonceagainsuggestsarelationship

betweentoleranceofambiguityandhavingvisitedan Englishspeaking

countryasseeninQuestion8.Whiletherewasashghttendencyforstudents

whohadadditionalEnglishinstructiontobelesstolerantofambiguityin

reading,thestudentswhohadbeentx)anEnglishspeakingcountrywerethe

mosttolerantofam biguitywith80%ofthestudentsindisagreementwith

Question12.Figure7showsthedataforadditionale甲OSur etOEnglish,

Studentswhohavevisitedan Englishspeakingcountrywillhaveben

exposedtoasocialcontextinwhichtheyweI℃Partiallyinterate.This

exposuremayresultinahighertoleranceofam biguityinreadingas

representedinthedataanalysisforQuestion12.
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Fi印 托 7∵mtalstudentresponsestx)QuestionNo.12.

Furtherdataanalvsisofstudent,resDOnSeS

TYledataalsoshowthatonethirdoft,hestudentswhosharedthe

majorityopinionforan丘vequesdonsanab,zedhadevosuretoanative

Englishspeaker(NES)formoI℃thantwicetheaverageofthetotalsample

population,Am ongstthisgroupof33students,onethirdh=11)hadanative

Englishinstructorforoverfouryears,whichistwiceaslongastheaverage

fortheentiresam plepopulation.lmfact,sevenhadanativeinstructx)rforsix

yea相,andanotherstudentforsevenyears･Oftheremainingstudents,one

hadanativeinstructorforfiveyearsandtheothertwoforfouryea相.

Nevertheless,theseelevenstudentshadthehighestoverdlToÅscoreofany

sam plestudied(score⇒3).Itwouldappearthatemi ndedexposuretoa

nativeEnglish一甲eakinginstructormightresultinalowertolerancefor

am biguityinsecondlm guageacquisition.

Wh ydothesestudentshavesuchalowtoleranceforambigdtywhen

speal血lgOrWritinginEnglish,despitesixorsevenyearsofinstruCtionかom

anNESinstructor?Possibleexplanationsforthisphenomenaaswellas

fd erdifXluSSiononthewerallEFLclassrtx)mexperiencearefurher
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addressedinthefonowingsection.

DISCUSSION
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¶leCultureClashintheEFLcla弱rWm

ThedatarevealedthatthemajorityofJapaneseEFLstudentsplacedat

theoptimum levelofambiguitytoleranceforsecondlanguageacquisition.A

closeranalysisofthedata,however,showedthateventhosestudentsatthe

median ofthefX:alewerehighlyintolerantofan bigthtywhenspeakingand

writing.Studentsweremostrealisticinreadingand】istenmgexpectadons

andshowedthehighestTOAintheseare弧 Studentswholladtxtentoan

EnglishspeakingoountrymayhavebeenabletotranSferthate甲erienceto
theclassr仙menvirormentresultinginahigherTOAinreading,hstening
andwriting.However,therewasanegativeeffectonTOAinspeddngthat

alsoheldtrueforstudentswithextendede耳POSu托 tOan NESasan

instructor,

Thsrenectsthepamdoxdefinedregardingambiguityinahigh-context,

collectivists∝ietywithahighuncertaintyavoidancelevel.Thestudents,as

membersofahigh-∞ntext,conectivists∝iety,arehighlytolerantof
am biguitywhenEnglishise顎姫riencedasareceptive(氾mmunicationstyle.

TTdso∝urswhenreadingandhstening.OnceEngbhbecomesaproductive
fom ofcommunication,aswhenwritingorespeciallyspeaking,student
attitudesI℃neCtthecharacteristicsofahighuncertaintyavoidanceculturt!

andbeoDmeintolerantofanbiguity,
Furthermore,leami gwhichtakesplaceutilizingthedd血ofreading

andlisteningsynchroni訟Switha丘eld-dependent,ROlearningstyle.A

cultureclashdevelopswhenthisco印itivefram ewolkischdlengedand
studentsareexpectedtouseEnglishasadirectexpressionoftheirown

thoughtsandopinions.nerefore,eventhoughthemajohtyofstudentsartB

currentlyattheoptimumlevelofToÅawareness,theyart)unabletousethat

knowledgetodevelopsuccessfulsecondlanguageleam gstrategies.
▲

Languageinstructionthatencouragesacognitiveawarenessofm Acould

resolvethiscultureclashandI℃Sultinhigherlanguagepro丘ciencyforthe

JapaneseEFLleaner.
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鮎solvingthecultuI℃ClashthroughcognitiveawarenessofTOA

ny(1989)hasfoundthatstudentswhohaveahigherTOAakow e

"morewilユ血gtodealwiththeIJ20nitsownterms,andconcentrateonthe

overallmessagebeingcommunicated"(p.439).Ⅰncontrast,Chapelle'S(1983)

血dingsshowthatastudentwithalowerTOA"mayusestrategiesthatwill

nothelphiminacqulnngtheL2particularlyinaoDmmmi cativeoontextand
intheearlystages"(p.28).IfstudentscouldbemadeawareoftheirownTOA

prefert)neeitwouldprovideanopportunityforself-empowermentofthe

learner.Thscaneasilyo∝urthroughuseoftheJapaneseversionoftheToÅ
insecondlanguageacquisihonscale.Furthermore,specificsituationswheI℃
thestudentfeekthemostintolerantofan biguitycanbeidendfiedthrough

lookingatthequestionre甲OnSeS.

Oncestudentsar eawareofTOA,lewnlngStrate由escanthent姫
●

introduoedtoaidstudentsinreducingtheam biguitypresentinlearninga

se00ndlanguage."ACtivelearnerstrategiesarestratxB由esemployedby

studentswhoareawa托OftheirlearningstrengthSandlimitationsto

efGectivelycopewithincompatibleleami gsituations"(mnsella,1995,p,､191).
IfindeedtheJapaneseEFLclassroomd撫snotPIT)videstudentswitha

leam gsituationcompatiblewiththeirleam gstyle,activeleaner
◆ ●

strategiesoouldt治introducedtoresolvethisconflict.Bytheabovedefinition,

studentsneedtobeawweoftheirstrengthsandlimitationstxBfomSuch

strate由esareintroduced.Thus .cognitiveawarenessofToÅshouldprecede

strategyInstruction.Suchanapproachwouldalsobebeneficialforstudents

whohaveaveryhighTOAinsecondlanguageleam gandmaynotb aware
●

ofthesubdetiespresentinleam gaseoondlanguage.

ImDlicationsforfuturereSeamh

DuetotheabsenceofpreviOusreseEut:honTOAinJapan,no

comp血 nsoouldtx)madetothedataconectedfromthisstudy.Additionally,
thereseamhwasoonductedinaruralareaofJapan andmayormaynot
reflectthetendenciesofstudentsinthemoreurban locahtiesonbkyoor

Osakawherethereismoreexposuretoan Englishspeakingoommuni抄One
oftheIeSultsofthisstudywasaJapanesetranslationoftheToÅscalewhich

cannowtx)usedwithlargerandmorediversegroupsofstudents,eitherasa

shoItorlongterm study,toseeifTOAincrea駆SOrdecrea鋸SwithEFL

instruction,



58 『岩手大学英語教育論集』

Ⅵ ledataforthisstudywereoollectedthroughtheuseofaculturally

sensitivesurveymwhichpictorialSym tx)lswereusedinplaceofwritten

responses･≠igapproachallowedJapanesestudentstorespondmoreopenly

astotheirtruefeelmgs.Itshouldbenotedonceagainthatcurrentresearch

hasnott譜enabletoidentifyalearningpreferenceforJapanese.Thisisdueto

students'lackofexpressingstrongopinions.Thishdingdidnotholdtruefor

thecurrentStudy.mreestudentshadthehighestpossiblescoreandone

studentscoredonlyonepointatx)vethelowestpossiblescore.Students
appearedtoholdverystrongopinionsandtobeabletoexpressthoseopmions

throughtheuseofpictorialSym tx)lssalientintheirnativeculture.Itis

questionableiftheresultswouldhavebeenthesam ewithouttheuseof

pictorialsymbols.

FurtherresearchshouldbeconductedoncreatingI℃59earChmethodology

thattakesintoacoountaculturalawarenessoftherespondent.Instruments

shouldnotonlybtranslatedintothenativelanguageoftheculturetxing

studied,butotherapproachesinformatanduseofvisualimageryElhouldbe

studied.Itwilloulytxtthroughtheuseofculturallysensitiveresearch

methodologythatthetruevoiceoftherespondentswin也heard.

CONCLUSION

Thisstudysetouttoexam inetwoimportantissues.First,theroleof

TOAinsecondlanguageacquisitionwasstudiedintheJapaneseuniversity

EFLclassroomtodetermine好ageneraltrendwaspresentinthelearning

styleofthestudents.ThedatadidnotshowaclearpreferencefToramajority

ofthestudentsandanearnormaldistributionofTOAscoreswastheresult.

PerhapsamoresignifiCant丘ndingwasthatwhilethemajorityofstudents

didscorenearthemid-point~ofthescale,theystinheldverystrongopinions

onTOA,especiallyintheareasofreading,1istenlng,Writingandspeahng.

ThesecondquestionwastoexaminewhattheimplicationsofTOAcould

beintheEFLclassrt)om.Furtheranaly乱SOfthedataprovidedin-depth

discussionontheexperienceoftheJapanesestudentintheEFLclassroom.

Theresultwastode丘neacultureclashintheEFLclassroombetweenthe

students'innatelearningstyleandthemodeofEFLinstruction.Discussion

centeredoncognitiveawart)nessofTOAinordertooveI℃Omethecultural

clashintheEFLclassroom.Furthermore,knowledgeofTOAlevelsoouldalso

beusedasapredictorforlanguagepro丘ciencyandstrat喝yinstruCtion･
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