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2010ReprtonthePuanPmgran:Howdidstudent一曲 erB'
beliefsaboutlmguagelemi gandpedagogiCal血 lkevolveafter

atwoweekteachiqpr血 einThah d?

JamesMHdl

1. htrodd on

ThePuan ProgramlisatwoweekEng正sh-teachingintemshipataThai

secondaryschoolforEnglishDepartmentstudentsofIwateUhiversity.In

Thdland,secondaryschoolsconsistoftheequivalentgradesofJapanese

Jmi orandseniorhigh schools.Thispaperw山brieflyintroducethePuan

Programanditsgoals.Next,itw山introduce4studentswhoparticipatedin

theprograminJanu肝y2010,.andshowhowtheirpedagogicalskinsand

beliefs,aboutforeignlanguagelearningandteachingevolvedduringthe

practicum.Finany,based10ntheresults,thispaperGrinmakesuggestions

abouthowtheprogramcan beimproved.Thispaperiswdttenforstudents

whoareinterestedinparticipatingintheprogram ,aswellastoserveasa

referenceforothereducatorswhohavesirnilarprograms,orwouldliketo

institutesuchaprogram.

2. An OverviewQfthePta h gzTaLEELandthelocaltea血ingetlVirtm ent

mePuan Programwasstartedin2003bylwateUniversityandSiam

University,whenstudentsfromtheEnglishDepartmentwenttotheBangsai

WitthayaSchoolinAyutthaya(Thanand).toparticipateinatwoweek

teachingpractice.Since20013,SiamUhiversityinBangkokhasintroduced

schoolstotheEnglishDepartment,andhasalSooverseentheteaching

practicewhenstudentteachersareinThai1and.

Thenationalcurriculum ofEndisheducationinmailandstipulatesthat

schoolsfocusontheFowCs.Theseare
Communicationskills

ComectionofEnglishwithothersubjects

Community:useEnglishinandoutsideschool

Culture:understandthecultureofothercountries

1¶leWOrd̀Puan"meanSfriendshipinThai.
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Unher,協mazaki,andHamC2008)notethat血･glishe血cadoninThailm d

tendstobemoreflexiblethan inJapan;although the･goalsofthecurriculum

aredecidedbythe¶1aiM立正stryofEducation,thereisnotextbook

authorizationperseasthereexistsinJapan.Thus,schoolsdesigntheirovm

syuabiaswellaschoosetheirownteachingmaterialstoaccomplishthese

goalsoftheFozuCs.
meEnglishDepartmentstudent-teachersgotom anandtoteachaspects

abouttheJapanesecultureinEnglish.Itishopedthatthiswiubemutually

bene丘cialtoboththeJapanesestudent-teachersaLndThaistudents.Fkst,itis

hopedthatthisteachingpracticew山helptheJapanesestu.dent-teachers

developtheirpracdcalteachingskinsandEnglishlanguageskins.Second,it

ishopedthattheJapanesestudent-teachers'classescan helpm aischools

carryouttheFowCE,inparticularbyexposingtheirstudentstoaspectsof
i

theJapaneseculture丘rsthandthrough suchcontactwiththeJapanese

studentrteachers.

RegardingtheFozLrCs;becausethecommonlanguagethattheJapanese

student-teacherssharewiththeThaistudentsisEndishandnotThaior

Japanese,classesareconductedonlyinEnglish.Needlesstosay,theonly

linguisticmeansThaistudentshavetocommunicatewiththeJapanese

student-teachersisEnglish.Thus,onecan Seehowthismightcorrelatewith

developingstudents'commmi cationskills,i.e.the丘rst"C."Onecan alsosee

howtheJapanesestudent-teachers'teachingoftheJapanesecultweand

interactingwiththestudentscan relatetotheothergoals:understandingthe

cultureofothercountries,uslngEnghshinsideandoutsideofschool,and
●

cormectingEndishwithothersubjects.

2.1Thep軸 atingBdb血

In2010,thecooperatingschoolsofthePuan Progran changedtotheStri

WatAbsomsawan SchoolandtheWatNuamoraditSchool.Bothschoolsare

locatedinBangkokandareaboutan 8･minutewah gdistamefromeach

other･meseschoolsarealsolocatedabout2kilometersfromSiam University.

StriWatAbsornsawan isan all-girkschool,whileWatNuann｡raditis

coeducational･StriWatAbsomsawan employs107teachers,170fwhomteach
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●
Enghsh.OftheseEndishteachers,theeareforelgnnationalswhoarenative

speakersofEnghsh.TheschwlalsoolrersclassesinChinese,Japanese,

German andmench.WatNuannoradit,ontheotherhand,employsover100

teachers,ofthese15teachEnglish.Theyalsoemployan additionalfTour

Englishteachersfromothercountries.AsidefromEnglish,WatNulm Oradit

offersChineselanguageclasses.

InThailand,schoolgradesarecdledMa柳 .Inbothschoolseach

Ma物 consistsof10homeroomsandeachhomeroomhas400rmore

students.Thus,eachschoolhasastudentbodyofover2400students.StriWat

Absomsawan andWatNuamoraditareacademichigh schoolsandmanyof

theirstudentsattenduniversityaftergraduating.

2.2TheteAd血喝 enVirotnentoftheBdhd

As mentionedearlier,theJapanesestudent-teacherswenttomai1andto
●

teachstudentsaspectsoftheJapaneseculture.BeforegoingtOTb由1and,I

sentthesupervisingteachersOfbothschoolsan e-manaskingthemtocon五rm
thatthetopicstheJapanesestudent一七eachersplarnedtoteachwere

acceptable.ⅠreceivedthefonoⅥngresponsefromtheheadoftheEndish
●

DepartmentatWatNuamoradit:

Ilikethetopicsthatyouhavesenttome.......Don.tworryabout

teachinggrammarorpronunciationbecausemystudemisstudyit

everyday.Ithinktheywanttostudydifferenttopicsandwant
●●

toexchangetheoplnlOnSwithyourstudentswhoareofthesame

generation.Anywayyourstudentscan teachgraⅡ皿arand

pronunciationwhentheyexchangetheopinions.

AbouttheWacNuamoraditstudents'EndishabilitBT,theteacher

wrote:

Sozneofmystudentshaveahigh Enghhabihtyandothershave

ratherlessabiLtybuttheyaregoodstudentsandIguesstheyare

interestedtostudywithyourstudents.Someclassescan discussor

speakEndishverywdl.Ⅰwi11consideranddividemystudentsto3
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typeskoodjhir,lessability)andyo一皿Studentscan teachevery

type･

BecauseakeycomponentoftheJapanesestudent･teachers'classesis

interactionbetweenthestudentsandteachersinEnglish,Iwillbrienydiscuss

howconducivetheteachingenvironmentisforthisendeavor.As theteacher

mentionsabove,students'Engushabilitydependedontheclassandthiswas

trueforbothschools.Itwasmypersonalexperiencethatsomestudentswere

veryinterestedinJapanandenthusiasticallyaskedmanyquestionsabout

Japanesepopculture,theEmperor,theweather,schoollife,etc.Personany,

thekindsofconversationsthatIhadwiththeThaistudentsaboutJapanese

cultureandIsawtheJapanesestudent-teachershavewiththemaistudents

wereintellectuallystimulatingaswellaspersonallyfu1fi11ing.Thistypeof

experiencewassomethingthatlhadrarelywitnessedinatypicalEnglish

classroominJapan.Inthissense,theenvironmentwasconduciveforthe

Japanesestudent-teacherstoteachaboutJapanesecultureaswellashave

discussionsabout.it.

Now,Iwouldliketobrienydiscl娼Selementsoftheenvirormentthat
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Servedasobstaclestoteachingan ddiscussmgaboutJapaneseculture.弛st,
●

typicalclassroomshadshutteredwindowswhidlWerealwaysopenandno

doors.Becauseofthisopenenvironment,theteachermusttalkoverthenoise

comhgfromtheotherclassroomsaswenastheschoolcourtyard.Figtwe1

showsaclassroomatWatNuannoradit.Mostclassroomsareequippedwith

microphonesfortheteachersbutthemiCrophonesweresometimesbroken.

Wh enthemicrophonewasbroken,itcouldbeverydiincultfortheteacherto

speakabovethenoise.Itshouldbenotedthattherewasaspecial1anguage

teachingclassroominbothschoolsthathadglassdoors,Windows,AV
● ●

equpmentandairconditionmg.Thus,doorsandwindowscouldbeclosedand

therewasmhimalnoisecomhgfromoutside.

Second,dependingontheclass,inbothschoolsstudentnoisefromwithin

theclassroomcouldbehardtocontrol.Whileinsomeclassesstudentseagerly

listenedandparticipated,inotherclassesstudentscouldeasilybecome

distracted.Aforelgn -bomEnghshteacherfromStriWatAbsornsawan Said
●

thatstudentscouldeasnystrayofFtaskdoinggroupworkandthatheusuany

didpairwork.Atoneoftheschools,Iobservedstudentstexting,doingother

homework,prepam gpompomsfortheir丘eldday,andsleepmgdum ggroup
● I

work.OneforelgnteacheratWatNuamoraditsaidthatthestudentstended
i

tobequietwhenThaiEndishteacherstaughtbecausetheclasseswere

teacher-centeredandinThai.However,hesaidthatstudentstendedtotreat

classesthatemphasi2:edcommmi cationasopportmi tiestotakeabreakand

socializewithfriends.As IdidnothaveachancetoobservetheclassesofThai

Englishteachers,IcamotcorTOboratethethoughtsoftheteacher.

Neverthdess,thisphenomenonconcerminghowEndishclassesinAsian

Thhlel'･SampletimetableforJapanesestudent-teachersatStriWat

Absornsawan

Pd 1 2 3 4 5 6 7 8

Tine 8:30- 9:20- 10:10- ll:00- ll:50- 12:40- 13:30- 14:20-

9:20 10:10 ll:00 ll:50 12:40 13:30 14:20 15:10

Thee. Class Class Class Class

Wbd. Class Class Class



22 『岩手大学英語教育論集』

contextsoftensufferabreakdoⅥminstudentbehaviorwhenteacherstry

communicativelanguageteaching.hasbeendocumentedbyLittlewood(2007).

Thelastobstacleisscheduhg.Tableishowsatimetablefortwo

Japanesestudent-teachersatStriWatAbsornsawanSchool.As Can beseen,

thereisnotimebetweenclasses,whichmeansthattheydonotstartontime.

Thiswastrueforbothschools,Thus,50minutesofclasstimewas,mreality,

about40.However,ifteachersplanedtoteachfor40minutesinsteadof50

thentheycan soonadapttotheschedule.Atoneschool,however,Ifrequently

observedstudentscomhgintoclasswellafterithadstarted.Thesestudents

hadmissedsomuchoftheclassthattheycouldnotfo1lowitandthis

presentedasubstantialchallengetotheteachertokeepallthestudents

focusedontheclass.

Insummary,inbothschools.manystudentscouldbeconsideredeagerto

communicatewiththeJapanesestudent-teachersandpardcipateinclass.

However,therewerealSoanumberofstudentswhowerelessenthusiastic

aboutparticipa血gandstudentwiHngnesstoparticipateinclasseswould

varysignificantlydependingontheclass.

3. A怜出OfinveBdgatim:PedAgOgical曲 apdlan脚 bdieB

Nagamine(2008),inhisinvestigationofthebeliefsofJapanesepreてService

Englishteachers,]usd丘eshisstudybydiscussingwhatheperceivesasa

weakneSSinEnglishteachereducationinJapan.Hewritesthatteacher

educationfocusesonstudents'pedagogiCalknowledge,e.g.knowledgeabout

forelgnlanguageteaching,andsubjectmatterknowledge,e.g.knowledge

abouttheEnglishlanguage,Englishspeakingculture,etc..However,many

EELteachereducationprogram s"employtraditionalapproachesbasedon

theknowledgetransmissionmodel'(Nag血 e,2008,p.8),"anddonot

considerhownoviceEnglishteachersbecomegoodteachersnorglVetherhthe
●

individualSupporttheyneedtoimprovetheirteaching.

DespiteEnJ･teaChereducation'semphasisonpedagogicalknowledgeand

subjectmatterknowledge,%nesaka(2004)inherliteraturereviewofthe

cognitionsofJapanesepre-serviceteachersw血esthatmanypre-service

teachershaveinsufBcient,subjectmatterknowledge,littlebasICPedagogiCal
●

skinsIaddconnctedb白iefsaboutcommunicativelanguageteaching.
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Wh atareidealpe.dagogiCalskillsforteachers?Yonesaka(2004)suggests

thatonewaytouncoverthepedagogiCalskjns.thatnoviceteachersneedisto

comparetheiractionstoexperiencedteachers.Richards,Li,andTang(1995,

citedinYonesaka,2004)usedthefollowingfourdimensionstoexplainthe

differencesbetweennoviceandexperiencedteachers:

I)Leami ngtothinkaboutthe飢血jectma地汀frontheleapedBPerg eCdve:

Experiencedteacherscananticipateproblemsthatstudentsmighthaveand

predicthowtheymightreacttoan activity.

カAqui血喝ade印erunder8tandingoftheSub'ectnatter:Forexample,an

experiencedteachermightproduceplanSwithlmguis¢cobjectivesfora

readingclassiftheyrecogTMeCertainlanguagethatw山 behelpfu1forthe

students･he-serviceteachers,0.ntheotherhand,mightdevotetheclass

exclusivelytoreading.

3)Leami nghowtoprcBent飢ibjectm叫terinapp叩 riateways:Experienced
teachersproducedetajledandvariedplansabouthowtopresentmaterialina

waythatdllcatchtheinterestofthestudents.Pre-serviceteachersproduce

planSwithhttledetailorvariation.

4)Leaminghw toi血 gratelearnk withbroadercud c止血 goahβ血 ab

culttualtnderBtanding,ValuesdBrih tioAO4Tp耶 Onalre且ecdon:Ina

readingclasstheexperiencedteachermightrelatethereadingtobroader

themeswhilethepre-serviceteachersdllfocusonlyonthemeam gOfthe

paSSage･

Wh yshouldwefocusonteacher'sbeliefs?RichardsandLockhart(1996,

p･29)wdtethat"whatteachersdoisare且ectioninyhattheyknowand

believe."Thus,changesinteachers'beliefsmightalsorelatetochangesinthe

waythattheyteach.Also,erroneousbeliefsaboutforelgnlanguageteaching

andlearningcan haveadetrimentalefEectonteaching-bec'auseEFLteacheri'

beliefsarecloselylmkedwiththeirteaching-.

Yonesaka(2004)fuguesthatreflectiveactivitiesforpre-serviceteachers
◆

can refinetheirbeliefsaboutforelgnlanguageteachingandlearrmgandhelp

themreconstructtheirknowledgebase.Citingpreviousresearch,shealso

provides･evidenceofreflectiveactivitiessuchasteachandre-teachand
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re且ectivewdtingbeforeandafterapracticum thatappearedtochange
● i

pre-serviceteachers'behefsaboutforelgnlan即.ageteaChjngandleam g.

Itcan bearguedthatthePuan hogram addressestheweaknessthat

Nagaminediscussesaswenasencouragethetypeofreflectivepracticethat

Yonesakaadvocates.ItisthePuan Program'sgoaltohelpstudentsimprove

theirpedagogiCalsbllsandcompetencyinEnghshthrough aprocessof

teaching,fTeedback,re且ectionandre-teaching.Thus,inthispaperIdll

hypothesizewhatkindofeffectthisexperiencehadontheteachers'
4 1 . II 1III ●

pedagogiCalskil1Sandbeliefsaboutforelgnlanguageteachingandlearnmg.

4. Mbthodof血軸 tiotl

FromJanuary4-16,twofemalestudent-teacherstaughtattheStriWat

Absomsawan SchoolandtwomaleandonefemalestudentteadlerStaughtat

theWatNuannoraditSchool,anfrom ourEndishDepartmentatlwate

University.Thestudent-teacherinformationisinTable2,andpseudonym s
■

areusedtoprotecttheir.pnvacy.Etsuko,TaroandShotahadalready

completeda4-weekelementaryschoolteachingpracticum in Japan that

third-year Studentsarerequiredtocomplete,aswellasthreeEELteaching

methodologycourses.Naomi hadcompletedoneEELteachingmethodology

courseandhadyet也undergoher4-weekteac血 gpracticumasshewasnot

athird-yearstudent.Naomi andEtsukoteam-taughtclassesatStriWat

Absornsawan whileTaroandShotateam-taughtatWatNuamoradit.

Sandra,from Pakistan,also]omedthegroup.Shehadbeen an
■■

experiencedhigh schooIEnglishteacherin herhomecountryandwas

spendingayearatlwateUhiversityasavisitingresearcher.Thus,in her

teachingsituation Englishwasthemedium ofcommmi cationin the

Thhle2:Student-teacherprofiles

触 Gendw 良(血∝止 CotⅡ馳attJdversity 血ade

Etsuko Female StriWatAbsornsawan ElementarySchool 3Naomi Female ElementarySchool 2

Taro Male WatNuamoradit ElementarySchool 3
Shota Male ElementarySchool 3
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classroom.As thisstudyisfocuslngOntheeffectthePuan experiencemight

haveonJapanesepre-serviceteachers,Sandradllnotbeincludedin this

investigation.

Beforeandaftertheteachingpracticum theJapanesestudent-teachers

wereaskedtocompleteaTeacher'sBeliefTshventorywhichwasadaptedfrom

Jolmson'S(1992)studyofthelanguagelearningbeliefsof30ESLteachers

whichappearedin RichardsandLockhart'S(1996,pp.48-49)RbGectlve

ZbacLittg血 SecoDdLanguage(:払ssmomE.Table3showsthequestiormaire

teachersanswered.Theywereaskedtochoose58tatementsthatbest
●

re且ectedtheirbeliefTsaboutlanguageleam gfrom alistof15Statements.

Preandpostpracticeresponseswillbecomparedtosurmisehowthispractice

mighthaveaffectedstudent-teacher'sbe止efsaboutforeignlanguageteaching
●

andlearnmg.

Thble3:Preandpostpracticequestionnaire

Readthefollo血ngstatementsconceming▲howEnghshasaSecondLanguageis

acquiredandhowitshouldbetaught,andchoose丘vestitementsthatreflectyourideas

mostclosely.Fuinthenumbersofthosestatements.( )( )( )( )( )

1. Itcanbesaidthatlanguageisagram 虻SyStemleamerslearnconsciouslyand

thatleamersshouldcontrolthegram marsystem.

2. IrastudentunderstandswhenshleSaysBOmethinginatargetlanguage,itcanbe

said■that◆S瓜ehasacql血edthetargetlanguage.

3. Itisusef山to correctastudent'serroronthespotandtogivetherhafewminutesto

explainwhytheerrorwasmade.

4. Aleamercan besaidtohaveacquiredthetargetlanguageif畠瓜eLstenstoits

nativespeakerspeak,practicesit,andmemorizesit.

5. Generallyspeaking,astudentneedstoknowrulesofEnglishgrammarinorderto

beanuentspeakerofEndish.

6. Wh enstudentsm_*emistakesin 坤eakingEnghsh,itisuse鮎ltogivethem

enough practice9nthelanguage-patternsonwhichstudentsma五e~mistakesin

speaking.

7. As 1anguageisacommunicationactivityincludingmeaning,itc姐もeacql血ednot

bytheconscious1earningintheformaleducationbutby甲nCOnSeiouslearningin

theirdanylives.
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8. IfstudentsacquirebasicEng血hgrammarrulestosomeextent,mostlytheycan

createmanysentences.

9. Generally.speah g,itismoreinportanttoteachEndishwithafocusonwhatto

saythanafocusonhowtosayit.

10.Ifa白tudentpracticesthelanguagepattemsofnativespeakersofthetarget

language,S九ecan createnewsentences,basedonthelanguagepattemss瓜e

acquired.

ll.Itisimportanttopresentgram maticalstructuresclearlyandrepeatedlyin an

Enghshclass.

12.Languageisan actionsystemin whichleamersacquirethetargetlanguage

throughmanydrinsandpracticesonnativespeakers'1ahguagepattems.

13.Wh enyourstudentmake岳amistakeinspeakingEnglish,itisagoodideatoignore

themistakeaslongasyoucanunderstandwhats瓜eissaying.

14.Generanyspeaking,studentsshouldacquirebasicskillsconcerning̀speaking'and

qistening'beforestartingtoleam r̀eading'and̀writinピ.

15.Infact,itisnotnecessarytoteach̀speakinibecausetheybegintospeaknattばally

whentheyareLreadytospeak.

Toconsiderhowthepre-serviceteathers'pedagogiCal skillsmighthave

changed,Iw山describehowthelessonsofEtsukn andNaomi asweuasTaro

andShotaevolved.WhileI■primadyobservedtheclassesofTaroandShota,

Mr.TakeshiHatakeyama,ahigh schdoIEnglishteacherin Moriokawho

participatedasaco-researcherin thetriptoThailand,observedmostlythe

classesofEtsukoandNaomi.Theteachersalsokeptdiariesdescribingtheir

t由chingpracticeandahost-practicediscussionwasalSoheldtoconfirmhow

theirapproachestoteachingchanged.Usingtheresearchers'丘eldnotes,video

recordingsoftheclasselsl,andteachers'diariesandnotesfromthediscussion,I

w山describehowtheirpedagogiCalski皿sevolved.

5. Changesinthepre-βerviceteaA erib血 andpedagodcaldki】k

Theteachershadbetween2to4classesadayandtaughtstudentsfrom

dlgrades.Inbothschoolsthe丘rstdayofclasswasdevotedtoobsem g'

Endishclassesmainlytaughtbytheforelgnteachers.Onthesecondday,the
■

teacherswerescheddedtoobseⅣeclassesbutweredLimatelyasked也tea血
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someclasses.Bythethirddaytheteachershada鮎皿classschedule.Table4

showsthethemesonwhichtheteachersbasedtheirclasses.Itshouldbe

notedthatEtsukoandNaomi alSoassistedwithJapaneseclassesatStriWat

Absornsawan.memostfrequentthemecoveredbyTaroandShotawas

JapaneseghostBtOm'eswhilethatofEtsukoandNaomi wasSeasons.Inthe

restofthissecdontwinattempttoshowhoweachgroups'teachingofthe

mostfrequentthemesevolv6dbyexarrm gthemthrough Richards,Liand

Tang'S(1992)dimensionsof1)Lookingattheclassfromthestudents'

perspective;2)Understandingthesubjectmatter;3)presentingthematerial

inamotivatingway;and4)Integratingthecontentwithbroadergoals.After

that,Ⅰwi11examinehowtheirbehefschangedbeforeandaftertheirteaching

practice.

Thhle4:Classroomthemesofthestudent-teachers

Studetlt-tead血喝grOuP Sdh∝止 C1出 m nthene8

TaroandShota WatNuannoradit Japaneseghoststories,●orlgaml,SChoollifeinJapan andThai1and

5.1ChangesinThmndShoh'BPedagogiCaldkilb

Fortheirghoststoryclass,TaroandShotapreparedthreestoriestotell

students:1)"Slit-mouthwomah"払 cblsakeomi),2)Mujina,3)HanakO-SiZn.

However,theysoonrealizedthatthreestoriesweretoomanyforoneclassand

toldtwostoriesperclass.ThebasicstructureoftheirclassisshowninTable5.

Thble5:TheoutlineofTaroandShota'Sghoststo rylessons

1) SelfIntroduction

2) W血m-up:"杵鮎tをthi'S.rquiz(3-4questions)

3) TWoGhostStories
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Theself introductionsconsistedofTaroand Shotatdkhgabout

themselvesandintroducing-wheretheywerefrom,IwateandShizuoka

respectively.A洗erthis,theywouldplayawarm-upgam ecanedthe"柿鮎t's

th'sPQuiz.''Inthi畠quiz,onestudentwouldcometothefrorltoftheclas.Sand

facehisclassmates.TheteacherswouldholdapichuebehindthestuderLtWho

wascanedtothefrontoftheclassandtherestoftheclasswouldgivehim

hintsastowhatthepicturebehindhimwas.Wh enthestudentguessedwhat

thepicturewashecouldsitdown .Am ongthepicturesgⅣenbyTELrOand

Shotawereabanan氏,refrigerator,blackboard,mirror,andghost.Thelast

wordledintotheghogtstoriesinwhichTaroandShotawouldtentwoghost

storiesfromtheorig転althreethattheyprepared.An activitywouldthen

fonoweachstory.Fozitheconclusiontheywouldaskstudentsabouttheir

impressionsorwhichStorywasscarier.

Inthe血stseveralela告sesTaroandShotastmggledtokeepthestudents'

attentiohwhiletheyweretellingthestories.Furthermore,itwashardtohear

themspeakbecausemoiiestudentsseemedtobe80Cializingwitheachother

ratherthan participatiiigintheclass.ForaJanuary7classonMuJh句,弛ro

andShotaperformedtheMuJitZaStOryandthenhandedoutaprintofthe

storytostudentssothattheycouldactitout.However,becausemany

studentsdidnotunderstaildthestorythatTaroandShotahadperformed,

theycouldnotdothetask.A貞aresult,TaroandShotamadeseveralchanges

tothewaytheypresentedtheStorytOencouragethemtolisten.Shotasaid

thatat血sttheywer_eshowiiigtheghoststoryonlyusingwordsandbody

languageandthiswasnot自由温eientforstudents'understanding.Theymade

changestothewqytheyi止血dtieedthestory,bymakingmorepicturesand

pointingtothepicturesastheyspoke.

Duringandaftertellmga畠t8fy,TwoandShotatriedvariousactivities

throughouttheirtwoweeksat鞄 tNuamoradit.Theseactivitiesincluded:1)

TaroandShotastopplngtheirpe醜rmanceatachmacticmomentandasking

apairofstudentstoactoutwhattheythinkhappensnext;2)Students

readingthestoryingroupsafte若鮎 oan dShota'sperformanceand･thenone

groupreadinginfrontofthecla朗;包nd3)StudentsorgamiZingthelinesofthe

storyintotheircorrectorderaft餅TaroandShota'sperformance.Taroand

Shota血sttriedrole-playbutthey飽metotherealizationthat"role-playwas
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notsointerestingforthestudents,"andexperimentedwithOthermethods

suchasstudentsorgamzlngthelinesofthestory.FtLrthermore,thefirsttime
■●

theyaskedstudentstoorganizethelinestheyrealizedthatthereweretoo

manyforthestudentstoarrangesotheyreducedthenum ber.Theabove

indicatesthatTaroandShotaexperimentedwithdifferentwaystopresent

materialandbegan tothinkoftheclassfromthestudents'perspective.

However,inmyobservations,IsawnoevidencethatTaroandShotahada

deepunderstandingofthesubjectmatterastheydidnotattemptto.exploit

languagelearningOPPOrtmi tiesinthetext.Forexample,ShotaandTarodid
●

notpre一七eachwordsorpracticelanguagethatappearedinMuJina.

AdditionanyIdidnotfindevidencethattheytriedtorelatethecontentof

theleBtrnmgtOOthercurriCulargoalSinmyobservations,reviewoftheir

lessonplanSandjoumalSandmyinterviewofthem.Forexam ple,could

listenlngan dunderstandingthestorynotonlyintroducechildrentoapopular
■

JapanesestolybutalsohelpthempracticelisteningSkinsorlistenmg
● ●

4 llIII.1 IA 1 t
strategleSWhichtheyneedforleam gEndish?Howdidthisclassrelateto

theaforementionedFowCs?

5.2取mazldShoh'Bbdi曲 ah)utfordgnb皿g皿 酢learnin8-mdteaddng

Table6shows取ro'stop5beliefsaboutlanguageleam gbeforeandafter
●

histeachingpracticeinmai1and.BeforegongtoThailand,twoofthe5top
●

beliefs,land5,touchedontheimportanceofgrammarteachjnganddidnot

change.Also,beforegoingtOThailand,onebeliefthathechose,number7,
●

Stipulatedthatlanguagecan belearnedunconsciouslythrough dailylife.After

retum gfromThanand,however,fourofhistop5beliefTstouchedonthe
●

importanceoflearnmggrammarandthelastone,number12,emphasizedthe

lmportanceofdrins.Tarocommentedthathisthihkingabouttheimportance

ofgrammarchangeddrasticallybecausestudents'wdtingwas̀Glledwitha

lotofgram maticalmi takesthatevenIcan notice."AccordingtoTaro,quite

oftengrammaticalmistakesmadestudentsdifficulttounderstand.
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Tbble6:Taro'stop5beliefsbeforeandaftertheThaiteachingpractice

馳 血也血血m酢d

3)Itisusefultocorrectastudent'seⅣoronthespotandto由vethemafewminutesto

e印lainwhytheerrorwasmade.03ebd)

7)As languageisaconlmmi Cationactivityincludingmeaning,itcan beacqI血ednotby

theconsciousleam gintheformaleducationbutbyunconsciouslearningintheirdaily
●

lives.由曲町∂

10)Ifastudentpracticesthelanguagepattemsofnativespeakersofthetarget

language,S瓜ecan createnewsentences,basedonthelanguagepattemssnleacquired.

Oieford

8)IfstudentsacqtlirebasicEnglishgfam marrulestosomeextent,mostlytheycan

createmanysentences.仏蝕め

ll)ItisimportanttOpresentgrammaticalstructuresclearlyandrepeatedlyinan

Enghshclass.仏軸

12)Languageisan actionsysteminwhichleamersacquirethetargetlanguagethrough

m弧ydrillsandpracticesonnativespeakers'1anguagepattems.仏蝕め

bp5地 血也血qta:yeathe以une1)Itcanbesaidthatlanguageisagrammarsystemleam erslearnconsciouslyandthat

leam ersshouldcontrolthegram arSyStem.

5)Generallyspeaking,astudentneedstoknowrulesofEnghshgrim arin◆ordertobe

afluentspeakerofEnglish.

Inasirnnarvein,beforegoingtOThailand,onlyoneofShota'stop5beliefTs
●

aboutforelgnlanguagelearning,numberll,coveredtheimportanceof

gram ar(SeeTable7).However,afterhisteachingpracticetwoofhistop5

behefs,numbers4andll,mentionedgram ar.Additionany,befわregongto

Thanand,Shotabelievedthatitisbesttoignoreastudent'Smistake(num ber

13),buta洗erreturninghethoughtitisusefultocorrectthestudent'S-mistake

onthespothum ber3).Wh enaskedtoelaborateonhisapparentchangesin

beliefs,Shotasaidhethoughtthatstudents"didnotknowgram marandits

basicruletospeakfluentlyandcorrectly,"andthusitisimportantto虫)cu告

moreOngram ar･
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Thble7:Shota'stop5beliefsbeforeandaRertheThaiteachingpractice
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地 色thAt血an酢d

2)Ifastudentunderstandswhats瓜esaysinatargetlanguage,itcan besaidthats瓜e

hasacquiredthetargetlanguage.03emi )

7)As 1anguageisacommunicationactivityincludingmeahing,itcanbeacql血ednotby

theconsciouslearningintheformaleducationbutbyunconsciouslearningintheirdany

hves.¢威由

13)Wh enyourstudentmakesamistakeinspeakingEnglish,itisagoodideatoignore

themistakeaslongasyoucanunderstandwhats瓜eissaying.1放血re)

3)Itisusefultocorrectastudent'serroronthespotandtogivethemafewminutesto

explainwhytheerrorwasmade.仏h )

6)Wh enstudentsmakemistakesin'speakingEnghsh,itisuse鮎ltogivethemen･ough

practiceonthelanguagepattemsonwhichstudentsmakemistakesinspeaking.仏ftei)

15)hfact,itisnotnecessarytoteachs̀peaking'becausetheybegintospeaknaturany

whentheyarereadytospeak.仏鮎d

Bdie血thtetayed血 合βaznebcb .ana血

4)AleanercanbesaidtohaveAcquiredthetargetlanguageifs九elistenstoitsnative

speakerspeak,practicesit,andmemori2:eSit.

ll)Itisimportanttopresentgram maticalstructuresclearlyandrepeatedlyin an

Endishclass.

5.3Changesin馳 l止OazldNaoni'8PedAgOgiCaldkinB

Thble8:Theouth eofEtsukoandNaomi'slessononseasons

i) SelfIntroduction

2) TrueorFalseQuizonJapan

3) Showanddiscusspicturesofthefour sea占ons

4) Groupdiscussibn:fR 'cAseasondo.叩Uae?

5) Conclusion

Table8showsanoutlm eforthelessonoflEtsukoandNaomi'srhbst

frequentlycoveredtheme,seasons.AfterthIeirls-elf-introductions,Etsukoand

Naomlgave8statementsaboutJapan andaskedthesh.dentstoguessifthey
●

weretrueorEhlse.(ItShouldbekeptihmindthatthe'Thaiclimateismost
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oftenhot,orhotandradn5T,andassuch,■students'first-handexperiencewith
●

othertypesofweather,suchassnow,isoftennon-existent.)Theirlast

questionwaswhetherornotJapan hadrow seasonsandthisledtothe

introductionofthetopic,Japaneseseasons.Afterintroduclngthetopic,
●

EtsukoandNaomi showedstudentsvariouspicturesfromthefourseasons

andexplainedthepictures;Thepicturesfeaturedvariousactivitiesforeach

season.Table9showsthepicturestheydisplayedforeachseason.Afterthis,

EtsukoandNaomi askedstudentstomakegroupsanddiscusswhichseason

theylikedthebest.

u le9:PicturesEtsukoandNaomi usedtointroduceJapaneseseasons

Spring Summer Autumn Winter

meDollFestival mebeach ■Moonviewlng Asnowhlt

(ム血amaおuzb Fkeworks (由ukbni) (血 akuzTia

Cherryblossoms 仏anabb AutumnleaVes Winterscenery

Duringtheirhstclass,Naomi andEtsukoobservedthatthestudents

werenottalkingduringgroupwork.Forthesecondclasstheydecidedto
●

teachstudentsthefo1lowlngkeysentencetohelpthemsaywhichseasonthey

比edthebest:

Season
Ilike because

refertoapicture

Anotherreasonwhythegroupdiscussionsdidnotworkvvasbecausethe

studentsdidnotunderstandthepictures.Forexample,forautumnEtsuko

andNaomi showedapictureofthemoonformoonviewing(おLLkia2bbut

studentswerenotawareofthecustomofmoonvieⅥnng.Thus,theteachers

realizedthattheywouldhavetoexplainthepictures,notonlypresentthem.

Athirdreasonwhygroupworkwasproblematicwasbecause,asa

foreign-bomEnghshteacherfromtheschoolelucidated,"Sometimesgroup

workdoesnotworkwith.somestudents.n

%encouragemorestudentstopar ticipate,EtsukoandNatsumi useda

techJliquetheysawtheirsupemslngThaiteacherperform.Forthistechnique,
■●
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theteacherwouldaskastudent,"Wh atseasondoyouhke?''Thestudent

wouldanswer.usingthekeysentenceandthenaskanOtherstudentwhat

seasontheyliked.

Etsukoan dNaomi'schangeofhowtheypresentedthepicturesindicates

thattheymadeprogressinpresentingnewmaterial.Furthermore,their

introductionofakeysemienceintothegroupdiscussionindicatesthatthey

mighthavestartedtoacquⅡedeeperunderstandingofthesubjectmatter,in

thattheywereabletoexploitopportmi desforlan guagepracdce.Lastly,their

varym gthewaytheyconductedactivitiesbasedonthecharacteristicsofthe
I

leam ersshowsthattheystartedtothinkoftheclassfromthelearners'

perspective.As withTaroandShota,thereisnoevidencethatEtsukoand

Naomi Wereabletointegratetheleam gwithbroadercurriCulargoals.
∵1

5.4EtSukoiLndNaoni'Bbdie血abol止地 軸 a酢leazningandtead血喝

Thble10:Etsukn'stop5beliefsbeforeandaftertheThaiteachingpracdce

独 鈷tht血叫ged

12)Languageisanactionsysteminwhichleamersacquirethetargetlanguagethrough

manydrinsandpracticesonnativespeakers'1anguagepatterns.b we)

14)Generanyspeaking,studentsshouldacquirebasicskillsconcemingwith̀speaking

and屯stening'beforestartingtolean r̀eading'and̀wdting'.03eb6)

5)GenerauyspeddIlg,aStudentneedstoknowrulesofEnghshgraⅡ皿arinordertobe

afluentspeakerofEnghsh.仏氏併)

9)Generallyspeaking,itismoreimportanttoteachEnglishwithafocusonwhattosay

thanafocusonhowtosay.仏蝕め

地 色thtStayedthB組ne

7) As languageisacommmi cationacqvityincludingmeaning,itcanbeacquirednot

bytheconsciousleamlngintheformaleducationbutbyunconsciousleam gintheir

dailylives.

8)IfstudentsacquirebasicEnglishgrammarrulestosomeextent,mostlytheycan

createmanysentences.

10)Ⅱastudentpracticesthelanguagepattemsofnativespeakersofthetarget

lan guage,S瓜ecancreatenewsentences,basedonthelanguagepatternss瓜eacquired.



34 『岩手大学英語教育論集』

Table10showsEtsl止o'stop5beliefTsaboutlanguageleam gbeforeand

aftertheteachingpracticeinThailand.Whilethreebeliefsstayedinhertop5

beforeandafterparticipatingintheteachingpractice,twobehefbchanged.
●

Notably,herbehefthatstudents･shouldhstacquirebasicskillsconcem1ng

speakingandhstenmgwa苧nOtinhertop5aftertheteachingpracticedOnthe
∴

otherhand,血ebeliefthatstudentsneedtoknowtheruesofgrammar也bea

fluentspeakerofEnghshwasinhertop5afterthepractice..Ofthis,Etsuko

commentedthatbeforegoingtOThailandshedidnotthinkgrammarwasvery

important,butafterreturnmgfromThailandshefeltitwasverym POrtant
◆

恐山lell:一Naomi'S,top5be]iefsb.eforeandaftertheThaite卑Chingpractice

Bdi曲 tht血an酢d

7)As ･1anguageisacommunicationactiyityincludirlgmeaning,itcan beacquirednotby.

theconsciouslewnmgintheformaleducationbutbyunconsciouslearningintheirdaily

lives.¢舶

10)Ifastudentpracticesthelm guagepattemsofnativespeakersofthetarget

language,S瓜ecan createnewsentences,basedonthelanguagepattemss瓜eacquired.

Oefm )

12)Languageisan actionsysteminwhichleamersacquirethetargetlanguagethrough

manydrinsandpracticesop.nativespeakers'1anguagepattems.03eb6)

13)Wh enyourstudentmakesamistakeinspeakingEnglish,itisagoodideatoignore

themistakeasfarasyoucan understandwhats瓜eissaying.03eb6)

15)Infact,itis.notnecessarytoteachs̀peakingbecausetheybe白ntospeaknaturally

whentheyarereadytospeak.仙

3)Itisusefultocorrectastudent'serroronthespotandtogivethemafewminutesto

explainwhytheerrorwasmade.仏軸

4)Alean ercan besaidtohaveacquiredthetargetlanguageifs瓜elistenstoitsnative

speakerspeak,.practicesit,,andmemorizesit.仏軸

5)Generallyspeaking,astudentneedstoknowru1esofEnghshgrammarinordertobe

afluentspeakerofEnglish.仏Aei)

6)Wh enstudentsmakemistakesillspeakingEnghsh,itisusefultogivethemenough

pra申ceonthelanguagepatternsonwhichstudentsmakemistakesinspeaking.仏氏d

lⅠ)Itisimpo.rtanttopresentgram aticalstructuresclearlyandrepeatedlyin an

Enghshclass.仏氏ぽ)
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because"alittledifferencecan affectやe[understandingof]sentences.

Naomi'sbeliefs,displayedinThblell,changedmoredrasticallythan

thoseofEtsukoasallofhertop5belie伝changeda氏ertheteachingpractice.

Ofhertop5beliefTsbeforetheteachingpractice,nonementionedthe

importanceofgrammar.Afterherteachingpractice,however,twobeliefs,

numbersSandll,touchonthelmportanceofgrammarandanothertwo,

num bers3and6,mentiontheimportanceoftargetingstudents'errors.Naomi

CommentedthatbeforegoingtOThailandshethoughtthat"correcting

mistakesinterfereswithcommunication.''However,inThanandsherealized

thatcorrectingmistakeswaslmportantandthestudentsdidnotm也dbeing

corrected.Fhthermore,sheZpentionedthatstudenterrorsingram marwhen

speaking,e.g."Areyouwanttoeasticecream?"madeherrealizethe

importanceoflearninggram marStructure.

6.CondllBion

Adescriptionoftheteachers'classesshowsthattheymademodeststrides
● ●

inplam gaclassfromthestudents'perspectiveandlearrngtopresent

subjectmatterinappropriateways.However,notasmuchprogresswas

evidentinacqum gadeeperunderstandingofsubjectmatterandrelating
●●

thecontenttobroadercurriCulargoak.Iwouldliketoemphasizethatthe

responsibilityforthisliesmorewiththesupervisors,partiCul血lytheauthor,

thanthestudent-teachers.As thegoalwastoteachaboutJapaneseculttwe,

uslngthematerialtoalsoteachstudentslanguagewasnotsufficiently

addressed.hordertolearnandtalkaboutJapaneseculture,Thaistudents

winalsoneedtolearnnewlanguage.Forfutureteachingpractices,the

importanceofshoⅥngtheThaistudentslinguisdctoolstheycan useto
●

understand血eJapanesestudent-teachers'presentationsanddiscussthem

shouldbeemphasized.

Inorderfortheteacherstorelatethecontentoftheclasstobroader

curriCulargoals,or乃e4a,SupPOrtfromtheThaiteachersatbothschoolsis

essential.As Thaiteachersunderstandthecmi Cularandschoolgoals,itis

theywhocan providetheJapanesestudent-teacherswiththisadvice.

Secondly,regardingtheteacher'sbeliefs,theyseemedtochangetoa

heightenedawarenessoftheimportanceofgram marandaloweringOfthe
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meritsofcommmi cation.Interestingly,inpreviouspracticesattheBangsai

WltthayaSchoolwehadseentheoppositetendency.Thatis,teacherswould

bemorepositiveabouttheimportanceofcommmi cationaftercompletingthe

practice.Iwould址etosurmisewhatthefactorsforthischangecouldbe:1)

Teachershadmixedresultsinconductingcommmi cativeactivities;2)

Gram aticalmistakesbystudentsinspeechandwdtingmadeitdifacultfor

theteacherstounderstandthem.
●

Compar1ngmyObservationsbetweenclassesattheBangsaiWitthaya

Schoolandthecurrenttwoschools,atBangsai,themaiteachers

accompaniedtheJapanesestudent-teachersforalltheclasses,provided

adviceafterwards,andintervenedandassistedthemwhencommunicative

activitiesdidnotworkwell.ItismybeliefthatmoreassistancebytheThai

teacherscan helptheJapanesestudent-teachersattaingreatersuccessin

conduc也ngcommunicativeactivities.Havmgmoresuccessinconducting

communicativeactivitiesmighthelpJapanesestudent-teachersseethatboth

commmi cationandgram marareessentialforlearninglanguages.
●

7.Reの Ⅱunen血tinB血rinpmvement

Although thispaperhasdevotedsignificantspacetoaddressingsome

problemsintheteachingpractice,itisimportanttonotetheoverausuccessof

theprogram.Shota,Taro,EtsukoandNaomi wereverypopularamong

studentsandteachersattheirrespectiveschools.TheprimaryreasonWhy
∴

theirclassloadwassoheavywasbecausetheirteachingwasindemand.After

thisexperience,bothschoolswereeagertohostmorestudent-teachersfrom

lwateU由versity.Toconcludethispaper,Iwould址etoproposehowto

improvethisteachingpracticeinthefuttue.

First,beforegongtoThanand,ourJapanesestudent-teachersneedto

learnmorecommunicativeactivitiesdesignedforlargegroupsandplan

beforehandthelinguisticLtoolstheywillneedtoenablestudentstoparticipate

intheactivities.Second,beforegoingtoThailand,theclassestheJapanese

student-teacherswinteachshouldbedecidedbeforehandandtheyshould

knowwhichoftheseclassesconsistofadvancedleamersandwhichconsistof

learnersnotsostrongatEnglish.m rd,Japanesestudent-teachersshouldbe

assignedaThaiteachermentor(S)beforegoingtom anand.Theyshouldsend
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theirlessonplanstotheteacherandgetcommentsbeforegoing.Fourth,when

theJapanesestudent-teachersteach,theirmentorsho.uldprovidethemwith

adviceafterwardsandinterveneintheclassifnecessary.Also,mentorsshould

help血eJapanesestudent-teacherswi仇Classmanagementsuchas

encouraglngStudentstostayontaskormakingsl汀eStudentscometoclasson

time.Fifth,thementorsshouldprovideadvicetotheJapanese

student-teachersaboutwhatkindofbroadergoalstheirlessonsneed.Sixth,

theJapanesestudent-teachersshouldhavetwo鮎皿daysofobservationand

theyshouldobserveThaiteachers'classesaswellastheforelgnteaChers'

classes.Seventh,themaximun num berofclassesJapanesestudent-teachers

teachinadayshouldbe止m止edtothree,andtheyshouldbeprovidedtimeto

wdteintheir]oumalsdwlngthedayanddiscusstheirlessonswitheach
●

otherand也eThaiteachers,sotheycanbetterre且ecton血eirpractice.

ReBcmzm

Johnson,K(1992).Therelationshipbetweenteachers'belie危andpractices

血血 gliteracymstruCtionfornon-nativespeakersofEnghsh.JoLLmaIof

ReBLhgBeha吻 24,63-108.

Littlewood,W (2007).Communicativeandtask-basedlanguageteachingin

EastAsian Classrooms.LaLW Bgeqba軸 40,2431249.

Nagamine,T.(2008).Eqlozbq hesem'ce222acAem'BeEefs.Sarbrtikrn,

Germany:VDMVerlagDr.Mi山erAk血engeseuscha氏&Co.KG.

Richards,J.C.andLeckhart,C.(1996).ReDecb'TleteaCkbZg血seoo乃dlanBuage

classmoms.Cam bridge,UK:CUP.

mchards.∫.,Li,B.andTang,A.(1995).AcomparisonofpedagogiCalreasoning

skinsinnoviceandexperiencedESLteachers.RELCJoLLmd,26(2),1-24.

Uhher,M,,Yamazaki,T.,andHall,a.M.(2008).JapaneseConegeStudents'

On-siteTeachingPracticum in Thai1and.雇傭 御 究挺零 28,

37-48.

Yonesaka,S.M.(2004)TeachingWh at,toWh om,HowandWh y:AReviewof

Pre-serviceJapaneseELFTeacherBeliefs.HokkaI'曲AuenUm'vfrSIty

StuLb'esit20utzLZle,29,19-36.

(岩手大学教育学部英語教育科)




