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1. FEOREEARHDEN

AI2=7 =Y arvIOBERDNVNEROEGEEE b SROKHEHE L Te@EL THiES
NTHY, TR T 2H - RBEFEE JIZOT L HEERBEOERMRD LN TV 5,
LD L., RETEALEEHENEROG THEH SN RV EHAAH 2 EEDN TS (Borg,
2004; Borg, 2006; Lortie, 1975 etc.), AT EZEIE L TR BEHEE NGRS LR T,
RETERSNICHG - BREEERT 2L 0L S AL N2 o7z (Hall, 2014), - T,
INERIPEERETOHBEEBL CAI A= —Ya RENEERL T IZE, %55Ea3 2
=Y aEENERO O DEEEEZRY BTS20 TR, RETO¥VEEROBEE L
DAV F 2T LNMETHD, £, EROBZEIRLAZBRIIH S, ThEFhoEPNT
R BILHEICROE, BUNHRL TOLKENEZERT L EBMETH D, ZORE
BEfob &z, JEGEERBEEHYE 2 BN EEDOFEEZ AR O WGP 2R UEGER B X ARG
YT A ADPE - REEL LB ICTEBEMEEE A S S WEEREEE O BRI ELD
ATVS, RRETIE, BHERLIEAY)F 27 L0588R 0, FENSMAERERE R,

2. SEITHAZE

2—1 OAZaZF9—-YaveEhBmMOrHOEERE

SREOEANE S L BRI L BN S SEOERAESb Lo a =7 1 77248
HIFHEANEREHE ORERMIIEL L, ThicT s REbREI Y kR FHZR] HAES
N, BE BAEERE@EILS S, BERODEGEHOF TR OEE5 A 58T
EMER SN TS (FIUR, 2009), ZoHLM72fRE 5% - 77 7 0 — F 12 Focus-on-form %

* CAFRFHEFM, ko GFREBHF, ** % GFRFEEEMME T
dokok ko EEMTINIRE ARG, ok ok ok AT REHEENFIRBENHER &
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Task-Based Language Learning / Teaching 7'&% %, Littlewood (2011) &, 2415 OEHID
BUEEEED, ¥EEOII A= -2 a v OOBEMEIIEA 5 FEYE 20U MIC CLT
(Communicative Language Teaching) &MA T 5, SCEEEN S PRI 2 AL /88 £ TR
K<, ala=r—yarvzANE L, HEAOZENEEHIZE VHEENTER®KOH 2D D
0BG %V BEIZLSTOEVIFHEERFOE SN TS,

—73. Butler (2011) (&, HAEFEE L TORFEAH (EFL) BRELIZH 1T CLT O FEERA N
THE2RUDBH O, TOMEE LT, MEHHEK (HES - CLT OB DOHIES) - ZHE LN
IV TORIK GBm - EEER) - S HEK (AFOER) 22T Tv 5%, (R
FRIE AR T 5 2 & IZER DB TIER L A2V D T, BFFRICHE O TE, MEERHH & 2=
LAV TORIMERET 700K EMN 5 L& Uik, BIRINIE, CLT O fER
ELLIZaIanr—YariENEROID OEETEOBMBERDL L, HELNILTO
FREZHRENHES ML, ZPEABDNROESHREKSL LHRT L TH B,

2—-2 HEEULTORE

FRER DRV HT O & LT Farrell (2009) 13, HE X VHEENMELSNLE L, #HEOD
FPOXVBESEHINHAS ZEICHLANL &, BRI TR EHIMEEL & DA
HHIEEBT TS, REEEDEED ZOMEMEIASNS, HEEZRENS X, O7 7
TAET 4 =T —LOFEHBMNAAHE QFHOZE @ORAE—INAT v TOEHARE
OB ETFADFBEALE W IFENBT LN G5/, 2013), Fih, BEEIEKRATLE
OWHKIHTD I —TEEN S, BEREORS VWOBMAE, JEEEIZX D TT OB E %
DEMBA TR TH B, ¥BPEOEEFICEEI T LERNEN ENETF LN L —T7,
TN — TiEE & T FEHEORTICERN AT SN TS Z &N o7 (Yamazaki, 2013),
REORVNEIIEIZ DX ICHAZ R EEEON, ZOMEIZ DWW T Lortie (1975) (& 4E 5
BHSBRII X OEMOEREEEHIZHAIE L TCOTA T T 4T 4 EBHILL T EBRT
W5, Hall (2014) (X, REAEZEEOHAE L TOREEZBRL. TOMEIBEMNTHO,
FTOIEITH) & THEEINEG D TIERN E2IEHL TV 5,

2 — 3 Critical Incident (Cl: ZUF4H) - A1V FU 1)

Critical Incident (PARECI &3£50) &%, REOHOTFHESN TO AL o HEH, wOHE
DOHKEMISDDES>NTTHLOVHENASHERINLZHDOD LT, HELEHDH
LRI T HHEEED L IR DBDEEFESIN TS (Richards & Farrell, 2005),
Griffin (2003) ZHEBHEROFEDFEZ NI LNENEZOELE, CIAEEHL TH
B L, CIDNBBROESEEETEHDTHY, ClEME> THREICEHEOIRED #1TL,
ZIUZBEL 2@ R A X ARTO S ENNEN BB E 25 T HANOEEEZXS 2 &N
TE5LBRNTVS, CILIEHOAAE LT, OFEER DT, ZOMRFEEZ AL
%5 QIVEERAEFET L —HEADE OLVEEREMRE L COEMRERLELI LN
TED LVWIHTENETONE, HEOEKROBIZHETHY, FEEORIGIE—FTIEA
WZEEEZLE, HNES OEEBANSFHEEFER L, MRLENS, X0 X0EEAEEE
TEHLHEMREL TRET LI, CLRENBEETHLEEZEZLNS,
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3. RERHEENUF 1S5 ABBMARD TOREE - TR S DIRE

SCHRIEFE & ASAERSEEE Y 77 a0 — 2T B 2 LITIIFOERICIM A, FREDOBFTE. BE
FEERORELRZT T, WEHABEN)F 27 L0ICWEEMAS &L L,

3—1 SHBNEFEEENLDRR

AW TIEFFE M & LT BEFBERAEHAEERREIGEY 72— A UNEREE)
EREL, ATRNOAMIHERIZHBEZ1HD T 1EHOFEEBERIFELE (—&) 12D THL
DHITHZEET D, ZOFEREMMNELHERE L BIEEH I, 2FEROEHERNEEEL -
2B 20 /NERTOREIEENEE,. 3 FROFEFEREEEFNEE 1B 5 HtEp
T OHFEBUEEE  NV/NERIZ BT 2 ERBEEHE. 3- 4FERXDEA TOFEFEHREEH (2
HEEX 2[H), AFROFERIIB T DRHIABEEE TH S, COEBOFTHEBLZ CILDH
SO ENOWEIZ DR 5 CLIILLTD 3D Th o7z,

QO METERTOIEBLIEEENS :BINGO X — L2 a=r—YariF#he LT
ELIZbEDLS T, fEEFE RSN RGEE BN HAR LT 5720 C. MEMEHT
BHAEZMER L, HRREFHII B> T RN ENSG Moz, FEREL T, HEEZEDH
HAEL., EEOMEORMNEN > fzd LI L, [ErnEERIcdsie] 2dE
RELTEAL,

@ R4 TOHEBHEEZENDS : show-and-tell X7 T IFHELEEDBH D ENTE
ol FEDFEFENCNNH B ENFEREEZE AL, ROV 7 ATEHEHDITHTDIE
RREMZEEMLU. EEPESOR—-ATHBTEDL IO IINY P77 M EREfEL TITL,
EHEEBOSNERDLZENTEL,

@ NERTOERBEFERENS (IHEHENS [TEBHM] 12OV THLWEEEZ T
foo THUZFEEDLOVEFEREETH S CLT OEABSE BN L0 T, TOEENL
ZYHIIB N TIREEMATLTELZ EIZLT,

CLIZEHL, TOREREMEL., EHIXTOMEREASEATWS, IEHOHBL >
TH, RN TAICEHETRN & EMDPEVICE SN ToRndg, FREE2ERL, %
ARREF U L IZZDFERZMRE LRREKEEEZE A5 &0 I) A 7V THDH S DREREE
EAHIELTVBERNTVD, AI2=F—Ya FEHETIIHIL>TADDIL—ILE
{7z, Speak with anybody. / Don’t be shy. / Don’t laugh at other people’s pronunciation. / Use only
English. 2 21213, HS OEEEIMOmMEEN S &bz, HEEAROHFETRDSEN/T
EOHMERERIZUHAIE L TORRNRSN S,

COHRMIEHOEEENS DREL LT, BHEEHOKSZ 1 - 2FERIIBRITI L L,
—DDHM TORELEHAEBL . RENOMNSKOMREHEN DL ENTEE LT
5L, REFOYEOHEGETOERET) CLD=ZMdAET LN,

3-2 MEPAREERNLDRER

HEEBREDRTRENDOMIEE LT, 4 DD®RENZENT,
O REOHEBANOWEPARBEBEDOSN: PEROIFEREDA XA —DME0ZHNE T 5.
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@ MEHERORESB LS : TEROTEOEREH S L2 HNET 5.

@ HEEHWMOMBHRIIETE 7N — 7T TOBEEY : HEEHOHER L U TEEIC
FUEII O,

@ HEEHEZAKL (3R) HWERBELEPZEDT 1 ANy v ay : ZAKROEEHE OFF
CEHY, EEANOE#MEEDLLEHNET 5,

4. RERHEEAVF 215 L0BBEM

FEERBEE U THRA 1 FHOREEORED H b, BEFOFZEDHAEDE TOER I,
WEEY 7T a— A3 FEL AFEAROREL KM TERT 22 L2 Lz, 1HFERICITHGER
HELEORENRESN TOROVIOEFREMAANL ZLIFTERVA, HERERORS
B2, FHEEZORBMEECT I ENTEL LI o7, 61, FHEEFHOEME, =
BHOWRD % ClEH &7V, KREOET VAT LEFEH U TYER U 7z E-Portfolio (ZE0Hk L.
HEETENEEESICDHEICBIETEL L) 1L Lz, HETSEETORESMZ. 14
LE3FEEDA VA2 —DHILIL, 1 VR 2 —5RT5RETESMNT I EEhoT, E
HRTOZHEFE E, 3FERULERE [REREEIEL] &BERFE [JEEERHE SRS
G U - REREICRE L., B TO N — TEE AR U, TERBEIC X 55
X, 2R [HERAEET] CTHITHEEEREEVIZOV T, 3ER [HEENAEET]
TIEMERERIZHB T S CLT OFEBEEZFIAL, ZHIZE DO THEERERDL & & LTk,
CLT i U REEA KB UL BEEFE AL ENAREE 2L X HICE VIR TH 5,
S5, EHZAD SKOEHERZGHOSMOE T, BEEHWIT 1 Ay arolss
[PEFERIE L] Oz 7z, BN LU CEERBEEEAVF 27401 K1DEBYT
H5,

[EEEETE] RO
= | REREHEE
B :> BRREEE | “grmmix
N ! S RNEOESTRIARBREORE |
R e S S
2,3, 458 R AT T T A IR h By ! E-Portfolio
i ARy 1 EEIHITAEEEY
RERAAM| Stisss, ax [ UFIASIFI 5% ! _ _
e S S S S IS O O s DUF4I- DUT4I-
CEREE o _____ | EEses | quvTate
"EREEEY [EERgEE] FR¥EEY i (21) CBEOSEEFR
j|> (ETM 4) wsRuEEN [ ) GusdulovTab e
28 Secdecnee el e L[ 2z | e
HERGEEN | SERREE| | MERERIhITAEEREoRR | | Tv¥TES {VFU) 4
SRiEE [ GUFAI AT 3 (ETM3 & =
(ETM 3) FRIEE L _(_Jz'—r_ )I_) _j_/j_'J_ _) 1 SRERE) #HE=ET)
_________________ |
SEEEEZN U BRI I TRNNEESEREE | )5 . JE= .
—> (Em2) — ooy | ZON | B
I e—————— St e . (ETMT) (ETM )
I:> WEEREE 1 _: PEFRICHIFBHEREEEER
(ETM 1) \ OUFHI 12Tk 1) |

1. BB UICRER#EEN ) F25 0
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5. BB UCREBEMBEBEN)F 215 LOREE

BHEEBHOZIIZ, PEEBSMABR L2 CLICDOWTHETL R — b2 32 X5 1TkD
T3, 2013 FEZM [RERBABEEL] 1230 5/NARSEEEH O 7)) — 7THHEFEHE L[
CERMARE L 72 201 4FZRTY [REEREEEL] (260 2 MR TORERZED
TN — THIEFEREZED LR — D ERE L, R LA ) ¥ a7 LR TR D % HR
AEEMASZEE Ui, MTOERBLR-F2RHL TS 2880 CI L R— FaERE Lk,

5—1 HAWRROLKR— DR

LAR=PMIZESLHARIZDODVTOHEREITROEEY TH5, CLIZBIL T3 HIZDOWTRR#E
T5ZEERD, FTYRIVT 7 A% E-Portfolio IZAff S® 7, fnzgsETcHL, LKR— b
DEASEFHEEL L TV 5,

Critical Incident
Write a critical incident about trying to teach communicatively at [Fuzoku JHS]. In

your critical incident, please include the following.

Orientation

What was the goal of the lesson and how did you plan the lesson to accomplish these
goals? You can address the following questions: What kind of activities did you plan?
How did you plan on sequencing the activities? How did you plan to provide
comprehensible input to the students? How did you plan to give students the chance
to use the language? What kind of instruction did you plan to help the students? How

did you plan to increase students’ motivation and reduce the students’ anxiety?

Complication

The complication is your critical incident (Something that happened unexpectedly).
Describe 2 or more complications. The complication should include:

1) A detailed description of what happened.

2) An analysis of why the incident happened.

Result
Write how you think the incident could be resolved and explain how the incident led
to a change in your understanding of teaching communicatively. Also, you can write

how this experience changed your understanding about yourself as a teacher.

x1. LR-FO#ER
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5—2 MREUCHERE

DOWMRE L IzDIE, 2HOBHEEETH S, 2EROEMEE [HERMEEEI]. 3
EROFARIE [EERAEEI] TEMEL, £55 bHERIGEAERTIREFD /20 D4
ERETH 5, BEE ORI KEY 73— 2 UNEREE - g E) ofth, FRlE a —
ADFE, R¥ERE, BPETH T, MEEIXR20EBVTHS. ATIRE [55E ﬂ%ﬂlﬁ&
I CT/NERIGEES OBUEEE 2 LML TH 0. [EEERBEE T TOZIEER T4
T2HHOHIEEETH 5, SEXDOBEER L, BUAEHE LTI 3EHEE SN, EP‘%”&

TREHDHDTTH 5,

2R [HGEERIEEE T 3R [EEEREEIET
TefE - B R DT INL/NERE D YRGB it g rpr A D DR D $R 36

“Hi, Friends!” 54F : Lesson 8 — 1| “New Crown 2” Lesson 4: Enjoy
RSB study Japanese, 6 fF : Lesson 7 — | Sushi O & AR5

Momotaro
fREERE BAN1TN—T SAN1N—T
87T A 5H#:377 A, 63774 20405 A
RTHZ T O/ CHHEE R & | H R COZIEEE ZHIO T,
TR REER S, 2EEHOEIEFERLE LT
A UINES
CI LAR— b T 2 [HH

x2. HBREOME

5—-3 DHOBREEE
ST BTz > TlE, Griffin (2003) WRIALHE EEELERA L, AETEZDOS 50
2IHE, [BE L~V & [EOTTME] IZDO0 TOARERERT, BELOLID0 T,
Sparks-Langer fif, (1991) DX¥E EDTTAMEIZ DWW TIE, LaBoskey (1993) DI:HENHH
ENTVS, TNETNOFHIRELHIIUATO LB Y TH %, FHIIICIZEHFRDOSMNE 2 4
NH1=v, —BUEIE91.7% Th o7z,
(1) ‘E.E'\% L~IL
)R - AR R X5 CL O
) “First, we sang a song, but students can’t followed us. I think because the song was too difficult
for children.”
i) PG - JERE O 72 E
) “Next, the incident was in my part. This is what I said "grammar’s time’. Today, in Junior
High Schools, teachers must do the communicative class.”
i) PG - AN SR 2B L 7B
f5l) “If there are some students who don’t like speaking English, teachers should give them any
help to be able to participate in the activity.”
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iv) fREY - AR - BUAINESR 2 20 H
f5l) “This experience has changed my understanding about myself as a teacher because I learned
a teacher may prepare an excellent lesson containing a good deal of deep meaning. However,
this deep meaning will only reside in student’s memory if the student has actively thought

about that deep meaning.”

(2) BERODTTHE
) BRREEFR  [Eo XS] MPEHR] L5 TEd 50, [HARIREERIC
5 ZENEL, EHRZLOREEANDRIENTEL TS
51) “Our opinions didn’t match all the time. The problem remained unsolved.”
i) EREOEFHE : [8] LMW AIAH Y, HENEERCEL, RKIRD PHF
RKMMTES
1) “I wanted to make easier and more simple contents of the activity. And, I thought the picture
cards was a little lot. So, next time, I will be careful of time phased.”
i) AEMEAEE IRRY 2170, AEHPLEZE T dHoMEmEH L, dEREE A,
WAL EREENTREERD
) “I found it difficult to speak slowly, because I always thought we wouldn’t have enough time.
But, I should try to think that my main objective is not to finish in time, but to give students

comprehensible input English, which is more important.”

5—4 #R
X3RF2MOHIFEH L R— MR SN CLOFKERIELZbDTHS, 1HEHID 2
FEHDFM, BENEDL, E5OEHNELKE>TH5S,

N=28
CI D% 201 34EFE 20144EF
1 4 0
2 11 20
3 10 7
4 0 1
5 2 0
6 1 0
fw 72 65
S 2.57 2.32
£3. ClTH#
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[BEDL~IV] IZD0 T, Bl - FHAlZ O3S THm L. toHE TORTFA
—ODFOHPL T2, BELNVIZENTREE L TOREBEIZRAS NI,

HEZEL L

25

20
g 15
Ea
< 10 17

5

1 7
, —— | |
S RY PN FREREY BEEZEOBM MENERS

| D20134EHE D20144F |

2. BELANJLO2013FE - 2014FE HE

[REOTTEE] DT, RS BELNRSN (M3), 2FETE FEERED
HTHE] PEMUEOA Lz Lo, [BENESE] MED LK,

RRED I A

30
~ 20
2
& 10
< 1 0 B 1 B

0 | BB g ‘ _

BRpEEE EREFEWEFHE HENESE
| O2013%EE  B2014FE |
3. MEDABMED 2013FE - 2014FEE B

5—5 EE

CINTHE DA IE., 1 HEOBEEH KRB LZFE T, RENEAMLIEEREEADN S,
/. 20144EFEDHIAEE L, FHEEHE L CEZ2EETH BN, H2EBTO CLT 207z
YREDIREIHO TTH L, WRMFEETH DLV ) A, BROFEE L THEEER LA
IEHsz0n i, LVLEETH S, 51, FERTOREROZETIE, CLT £ 1)
HENTRAVEHEIERT 5158 757%% & 572, Classroom management O 74N JE AVl &
o TOEHEIZE VEFEZENT L IIRESHETH L, BBEOBOEEIZFEE LY
HIFET L HSFNLE7 S (Farrell, 2009) & W) R ERAZ 22 Roh, #EEH
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Borhn [HEMNEEE] MNP L. FEEECEFEE] &0 FRESENT 5 &0 D 8
Reo/z&FA6N5,

DLEDOFEEIZ BAiE L TCOREN —EHHE TRV EERL TV, REBOBROEANZE -
T, IFESHOF I RERIE, ZOREFLBRE 6T, HEENGFRCIBL T, EE
EHEIZE OV IR D ERDEEE AN FIVEVIRT 2 & QMBI RIBESN TN S,

TEROEEBERIBEEN Y F 27 L1280 T, 2ERO/NERGEEEIL BB LA & B &
EIN KR DEREENTENTESL XD > TV, BB LIAY F 27 LTI,
HFEA TOHIEEE b HAEEFMNIERO L U TEMET 2 XHORTE L, TN, WAL
ENSHEUBERN THEEFADL, BHEEFETERTOEIEEFOMEBEOIRE Y O LIz EHE
L. HSOEEHEDOR LAEHEOFEVOMME & IS 2 EMWREE 5, Hil izl
Dol EEDZEDSE., REMNEFELL TOSM, HBHZTOA A-—IED, FHEFELDT 4
Ay varyElF, EREBEHIIEOVIERY OV A 7V EMETEH D TH Y, Critical
Incident |25 D&, WUNIKTIST 2 EMOESE2RET LI D LHFEIN S,

6. SRICAITT
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L5120 THRL, FEHBORRYDFEMTOH S, TNETCILE=-IANDAHA X AEL
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UDF5EDHFECLVEEROT 4 AHy ¥ a vy OFETT &EITO, il a Bl EO#EE % (E
LT, %BIEFEHIIZ, CILA— FOHEBINEREZR T EIC X 0EENHS OREE
AMHNIRIE 2 BROEEE L THERD,
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