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Preface

Focus on Form is a new approach which was suggested by Long in 1988. This
approach encourages learners to acquire both communicative and grammatical
competence.

In 2003, the Ministry of Education, Culture, Sports, Science and Technology [Here
in after, MEXT] published Regarding the Establishment of an Action Plan to Cultivate
“Japanese with English Abilities”. The reason why MEXT announced this is to make
clear that the aim of second language learning has changed. To put it briefly, the new
aim was not the acquisition of knowledge which concerning the culture, manners and
customs in English-speaking areas, but rather, to enhance the learners’ communicative
competence. Moreover in 2008, MEXT announced a new Course of Study. It is
constructed on a theme of “synthesis” on the grounds that many English classes have
focused primarily on grammar for a long time and it seems that Japanese English
teachers and scholars have conceived various methods to break with former teaching
patterns objective and to cultivate Japanese person who can attempt to communicate
with people from other countries in English fluently. However in fact, teachers and
students, especially junior high school and high school students, cannot ignore the
university entrance examinations. Though MEXT has proposed to make students who
are more communicative or have communicative competence, the real examination
such as the University Entrance Exam Center Test or questions for entrance
examinations measures the knowledge of grammar or interpreting an English text
mainly. In consequence, grammar cannot be ignored. Accordingly, | would like to think
about an effective grammar teaching methodology that is not skills such as the

Grammar Translation Method, but can develop both grammatical English and the



communicative competence of students. This is “Focus on Form.” | would like to
investigate in this thesis this approach and whether it can be utilized in an actual

Japanese EFL classroom.



I. Introduction

Over the past few decades, a considerable number of studies have been conducted
on second language acquisition around the world. In Japan, the Ministry of Education,
Culture, Sports, Science and Technology [MEXT] aims to bring up students who can
communicate with foreign people by English. Many people say that Japanese people
do not acquire English even though they have studied it over 6 years. In particular,
most of them are not confident in making themselves understood in oral
communication. To put it another way, they can understand English which is written on
something. This result might be derived from Grammar Translation Method.

The most important thing is not to comment on English competence of Japanese.
Many Japanese can understand English, but they do not get used to communication
with other people in English. However, we cannot ignore the need to pass English
examinations. To put it briefly, we cannot disregard grammar. We have to think about a
teaching method which can nurture both grammar skills and communicative
competence. Also, we have to think about how to use Japanese translation effectively
in an English class. In this thesis, | advance the idea of using “the Focus on Form
teaching approach” in English classes, especially in school education. It is thought that
Focus on Form can encourage both competencies simultaneously. It is also thought that
Focus on Form can be effective for all types of students. Promoting learners who are
not good at learning foreign languages is important for teaching foreign languages in
school education. A class taught using Focus on Form is discussed in this paper. Before
everything, we should know by what the language acquisition is constructed. First,
language teaching theories and methods are going to be introduced based on previous

literature. Next, an experimental treatment by the author which used a Focus on Form



teaching approach, its results and analysis is going to be described. Then, the
effectiveness of a Focus on Form teaching approach and its limitations are to be

discussed.



II. Literature Review

2.1 The three elements of language: Form, meaning and function

According to Larsen-Freeman (1991), language acquisition is always concerned
with three elements regardless of differences in first language acquisition [Here in after,
FLA] or second language acquisition [Here in after, SLA]. It is form, meaning and
function.

Form is the means by which an element of language is expressed in speech or
writing. Forms can be shown by the standard writing system for a language or by
phonetic or phonemic symbols. Meaning is what a language expresses about the world
we live in or any possible or imaginary world in linguistics. The study of meaning is
called semantics. Semantics is usually concerned with the analysis of the meaning of
words, phrases, or sentences and sometimes with the meaning of utterances in
discourse or the meaning of a whole text. Function is the purpose for which an
utterance or unit of language is used. In language teaching, language functions are
often described as categories of behaviors; e.g. requests, apologies, offers,
compliments. The functional uses of language cannot be determined simply by
studying the grammatical structure of sentences. In linguistics, the functional uses of
language are studied through discourse analysis, sociolinguistics, and pragmatics (p207,
214, 323). In the communicative approach to language teaching, a syllabus is often
organized in terms of the different language functions the student needs to express or
understand. When learners learn a foreign language mixing the three elements of
language, these separated elements determine language acquisition. Therefore
introducing the three elements is indispensable to language acquisition. In the case of

our first language acquisition, we absorbed many words as children. We started to hear



a sound at an early stage and connected the sound, and its meaning. However if
children hear and understand the meaning, it is meaningless for them unless they use it
in real life. In the case of second language acquisition, these three elements are
indispensable because the purpose of the current English education is to cultivate
students’ English language communicative competence; in other words, to enable them

to use English.

2.2 Foreign language teaching methods

2.2.1 Traditional teaching methods

Now we will look at traditional teaching method in SLA. There are many teaching
methods such as the Direct Method or the Audio Lingual Method [Here in after, ALM].
The Grammar Translation Method is discussed as one of the translation methods in this
paper. First of all, we will look at the Grammar Translation Method [Here in after,
GTM].

According to Longman Dictionary of Language teaching and Applied Linguistics
(2003), the Grammar Translation Method is a method of foreign or second language
teaching which makes use of translation and grammar study as the main teaching and
leaning activities. A typical lesson consists of the presentation of a grammatical rule, a
study of lists of vocabulary, and a translation exercise. This method emphasizes
reading rather than the ability to communicate in a language where there is a reaction
(p 231).

Originally, the goals of teachers who use the Grammar Translation Method are to
enable their students to read literature written in the target language. To do this,

students need to learn about the grammar rules and vocabulary of the target language.



The teacher is the authority in the class room. The students are taught to translate from
one language to another. Often what they translate are readings in the target language
about some aspect of the culture of the target language community. Students are given
the grammar rules and examples, are told to memorize them, and then are asked to
apply the rules to other examples (Larsen-Freeman, 2000, pp 17-18).

Under this method the language of literature is considered superior to spoken
language and is therefore the language that students study. Vocabulary and grammar
are emphasized. Reading and writing are the primary skills that the students work on.
There is much less attention given to speaking and listening.

There are three main advantages of this method. First, teachers can deal with
intellectually advanced teaching materials. Secondly, teachers can make the learners
understand the meaning and by translating the second language into their first language.
Finally, teachers can teach grammar systematically. Although some learners who were
taught by the Grammar Translation Method think the second language in their mother
tongue, they can understand some articles which are at a higher level. Besides they can
understand some difficult grammar because they can understand grammar
systematically. Thus the Grammar Translation Method is good for learning the target
language synthetically.

On the other hand, there are some disadvantages. Firstly, it is difficult to improve
a learner’s working knowledge of the target language. It is for this reason that this
teaching method depends heavily on their mother tongue and learner’s attention
inclines toward their mother tongue. Secondly, the learner’s competence in the spoken
language cannot be promoted due to emphasis on the written language. Teachers do not
focus on speaking and listening in a practical manner and they do not put the target
language into practice, so communicative competence does not grow.

These teaching methods emphasize the acquisition of forms. These methods have



many advantages, but these emphasized mainly the form; especially slighted are
meaning and function in real life. It is important to emphasize the accuracy of language
use, but it is difficult to apply it into the real life because it takes long time. On the

basis of these advantages and disadvantages, the other teaching methods are born.

2.2.2 Currently proposed teaching methods

In order to make learners able to cultivate their communicative competence and
communication with other people in real life, other teaching methods have been
developed. In this paper we call these methods as currently proposed teaching methods.
There are four methods: Communicative Language Teaching [Here in after CLT],
Task-Based Language Teaching [Here in after TBLT], Cooperative Language Learning
and Content-Based Instruction and Communicative Language Teaching. Among these
four methods, Communicative Language Teaching is to be explored in this paper.

According to Longman Dictionary of Language teaching and Applied Linguistics
(2003), Communicative Language Teaching is an approach to foreign or second
language teaching which emphasizes that the goal of language learning is
communicative competence and which seeks to make meaningful communication and
language use a focus of all classroom activities. It applies linguistics from
grammar-based approaches such as situational language teaching and the Audio
Lingual Method. Communicative Language Teaching led to a re-examination of
language teaching goals, syllabuses, materials, and classroom activities and has had a
major impact on changes in language teaching (p 90).

The role of the teacher is to establish situations likely to promote communication.
Students are communicators. They are actively engaged in negotiating meaning.

The most obvious characteristic of Communicative Language Teaching is that

almost everything that is done is done with a communicative intent. Students use the



language a great deal through communicative activities which are truly
communicative.

Language is for communication. Linguistic competence, the knowledge of forms
and their meaning, is just one part of communicative competence. Learners use
language to convey their intention; therefore, function should be taught. In this way,
language functions might be emphasized over forms. Only the simpler forms would be
presented at first, but as students get more proficient in the target language, the
functions are reintroduced and more complex forms are learned (Larsen-Freeman,
2000, pp.129-132).

There are three advantages to this method. Firstly, this method can develop
learner’s communicative competence in the classroom. Secondly, the teacher can make
learners use the target language actively in the classroom with this method. Finally, a
teacher can attach greater importance to fluency than with the Grammar Translation
Method. In short, this method aims at using target language fluently in real life
situations.

On the other hand, there mainly are two main disadvantages. First, it is hard for
teachers to offer intellectual and advanced teaching materials. This is because this
method does not aim toward reading and understanding the written language.
Inevitably, the learner cannot understand how to use grammar correctly. Secondly,
teachers are challenged to teach grammar analytically. Even if learners understand
some grammar points through this method, grammar teach is understood analytically

from the contents. Therefore it is faced with having to think about it comprehensively.



2.3 The three approaches of foreign language teaching: Focus on Forms, Focus on
Meaning and Focus on Form
These teaching methods as we have seen can be categorized as follows: “Focus on
Forms”, “Focus on Meaning” and “Focus on Form”. Now, | will define these new

methods and give evidence of three approaches.

2.3.1 Focus on Forms
At first, we will discuss the definition of Focus on Forms. Long (1998) gave a

definition of Focus on Forms as follows;

The learner’s role is to synthesize the pieces for use in communication.
Synthetic syllabi, together with the corresponding materials, methodology, and
classroom pedagogy, lead to lessons with a focus on formS. Pedagogical
materials and accompanying classroom procedures are designed to present and

practice a series of linguistic items, or forms (Long, 1998, p16).

In Japan, Muranoi (2005) defines it as mentioned below:

Focus on Form is a method of learning designed to overemphasize grammar
so that learners leaner grammar points which are isolated from each of their

textual context (Muranoi, the author translated, 2005, p 89).

This approach has a teacher-centered approach, and it considers fostering grammar
competence is important. Teachers teach the target language by the way exactly and
correctly from the beginning, it is called integrated teaching approach. Thus Focus on

Forms is one of the synthetic teaching methods and meant for the student to



accumulate grammar knowledge gradually. Traditional methods such as the Direct
Method, the Grammar Translation Method and the Audio Lingual Method put

emphasis on grammar acquisition and accurately.

2.3.2 Focus on Meaning

Traditional teaching methods can be categorized as Focus on Forms which focus on
grammar. On the other hand, Focus on Meaning is categorized as a currently proposed
teaching method such as CLT and TBLT. First we will discuss the definition of Focus
on Meaning.

According to Long (1998), Focus on Meaning is explained as mentioned below;

Although the terminology has varied, some have gone so far as to claim that
learning an L2 incidentally or implicitly from exposure to comprehensible
target language samples is sufficient for successful second or foreign
language acquisition by adolescents and adults, just as it appears to be for

first language acquisition by young children (Long, 1998, p18).

Muranoi (2005) also defined Focus on Meaning as mentioned below:
Focus on Meaning is a method of learning which regards meaning as
important and does not turn learner’s attention to grammar at all (Muranoi,

the author translated, 2005, p 89).

This method is a learner- centered method and it considers that what learners
acquire naturally to be important. Learners listen and read many times in this method,
so it is called an analytic teaching approach.

When we think about our daily conversation, we consider that meaning is more



important than grammar. So to speak, we can talk with other people only as an
exchange of meaning. However when you think about accuracy, conversation level is
not accurate. Therefore Focus on Meaning is an approach to aim at using the target
language in real situations, but it is hard to enable learners to talk, read and write about

complicated contents.

2.3.3 Focus on Form

We have viewed two teaching approaches: “Focus on Forms” and “Focus on
Meaning”. There have some characteristic their advantages, but we cannot overlook
their disadvantages.

Focus on Forms is a method of learning designed to overemphasize grammar. On
the other hand, Focus on Meaning regards meaning as important. However when we
think about these things from the perspective of language acquisition, these approaches
are not mutually exclusive. It is Focus on Form that carries out the advantages of Focus
on Forms and Focus on Meaning. To sum up, we have to think about a teaching
approach which can improve the target language using three elements. Moreover, we
have to think of a teaching approach that can make good use of Focus on Forms and
Focus on Meaning because they have many advantages as we have seen. The teaching
method that combines the advantages of Focus on Forms and Focus on Meaning is
Focus on Form.

Originally, Focus on Form was put forward by Long (1991, 1998). He proposed

Focus on Form in his book as mentioned below:

focus on form. . . overly draws student’s attention to linguistic elements as

they arise incidentally in lessons whose overriding focus is on meaning or

communication. (Long, 1991, pp.45-46)
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Besides, he explained it in another book as mentioned below:

Focus on form often consists of an occasional shift of attention to linguistic
code features by the teacher and/or one or more students-triggered by perceived

problems with comprehension or production. (Long & Robinson, 1998, p.23)

In broad outline, Focus on Form promotes the acquisition of specific language
forms such as grammar and the meaning of words in the meaning-based second
language activity. This teaching principle is to focus the learner’s attention on the
specific language form naturally. This method is focused mainly on learners and it
important to bring up the language to be acquired naturally. This is the way to help
learners acquire in language the end so it is called an integrated teaching approach. In
Focus on Form, content-based instruction and task-based instruction are used mainly,
but the biggest difference with Focus on Meaning is there are also moderate
educational interventions.

For reason that Focus on Form deals with all three elements of language
acquisition: form, meaning and function at the same time, this method provides an

effective approach for language learning for classroom use.

2.4 English education in Japan

2.4.1 Course of Study

In Japan, the MEXT enacts government course guidelines, which is also

responsible for the screening of school textbooks. Japanese teachers have to use these
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authorized school textbooks in conformity with the Course of Study. We should look at
the Course of Study, especially English I, which is the course of English education at
upper secondary schools. Experimental treatments are given toward this course in this
research.

The Course of Study for upper secondary schools is stipulated mentioned below:

II THE COURSE OF STUDY FOR UPPER SECONDARY SCHOOL
(as was implemented in 2003)

FOREIGN LANGUAGES

I Overall Objectives

To develop student’s practical communication abilities such as
understanding information and the speaker’s or writer’s intentions,
and expressing their own ideas, deepening the understanding of
language and culture, and fostering a positive attitude toward
communication through foreign languages.

I Subjects
3 English 1
1 Objectives

To develop student’s basic abilities to understand what they listen to or
read and to convey information, ideas, etc. by speaking or writing in
English, and to foster a positive attitude toward communication
through dealing with everyday topics.

( cited by the website of MEXT

[ http://www.mext.go.jp/english/shotou/030301.htm ])

The present Course of Study, practice and knowledge are included, and MEXT says
both should be cultivated together in class. However, as so far as we can see, most the

English classes teach mainly grammar. One of reason is that there are university
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entrance examinations at the end for the teachers and students to consider, often
foremost. Although grammar competence can be cultivated, communicative
competence does not develop.

This plan for reform by MEXT, but an administrative reformation needs to be
observed to exert an influence on actual teaching. The global current of foreign
language teaching is changing over from traditional teaching methods to
communicative language teaching. There are some gaps between the Course of Study
and actualities. Though MEXT appeals to use the integrated approach with Japan
Exchange and Teaching Program [JET], most English classes in high school are based

on GTM. The problem which we have to consider next is why GTM has continued.

2.4.2 How English is taught at senior high schools in Japan

Now, we will discuss English teaching in real situation at a high school.

Many English teachers still teach English using the Grammar Translation Method,
especially in high school. Thomas Koch (2006) points this out when he says that GTM
is still the most popular way of teaching English, in his paper, and Matsumura also
points out why GTM has lasted. One reason is that GTM is a method of foreign or
second language teaching which makes use of translation and grammar study as the
main teaching and learning activities. Besides, teacher can teach English along a
regular process irrespective of their working knowledge of English, they can keep their
authorities and can hasten the class smoothly. Moreover, teacher can teach the largest
class. In these circumstances such as Japanese English class that have thirty to forty
students in the classroom, teachers cannot do one-on-one instruction, much less cannot
keep their eye on thirty to forty students properly. For the reasons mentioned above,
GTM is still popular in Japan.

A typical lesson consists of the presentation of a grammatical rule, and a translation

13



exercise. Because GTM emphasizes reading rather than the ability to communicate in a
language there was a reaction to it in the nineteenth century, and there was a greater
emphasis on the teaching of spoken language. Matsumura (2005) mentioned five
things about it:

Firstly, teachers can teach English along a regular process irrespective of their
working knowledge of English, and they do not have to prepare some special materials
or teaching plans for every class. Also, they can keep their authority and can teach the
class smoothly. In other words, they are not afraid of stammering out an apology when
they explain something in English. Rather they can show their knowledge to the
students and admit or refuse the answers or translations by students. Secondly, teacher
can teach a large scale class. In these circumstances such as Japanese English class that
has thirty to forty students in the classroom, teachers cannot do one-on-one instruction,
much less keep their eye on thirty to forty students properly even if they want to
introduce some activities. For the reasons mentioned above, they are apt to give
lessons which control the situation together. This large scale class style is interesting,
because the author feels this method of instruction easier actually. Thirdly, it is quite
likely that teachers are influenced by their own experiences. They experienced the
grammar translation as students which may affect their present teaching style. Fourthly,
it is necessary to keep in mind that current textbooks are basically designed to teach
grammar rather than considering functions of language use or content themes. This
cannot be ignored. Finally, an important point to emphasize is that this teaching
method adapts to the school system. The GTM is a system where students who strive
hard are rewarded.

All high school students are required to take English I . In other words, if high
school students want to take Writing, Oral Communication or EnglishII, they must

have completed English I . The goal of English I is to improve the four integrated

14



skills: reading, writing, listening and speaking. Thus “English I ” is a basis for learn in

English in high school.

2.5 Focus on Form: Experimental practices to change English teaching in Japan

Given the current situation, GTM and the Audio Lingual Method, in other words
Focus on Form teaching methods have been applied and more emphasis will be placed
on them in the future. Students have to foster abilities which correspond to periodic
testing or the National Center for University Entrance Examinations. Most learners
take written examinations. To get a high score, we are required to have grammatical
knowledge, so teaching styles lays stress on teaching grammar points.

While looking at The Course of Study for Foreign languages, there is a difference
between current curriculum guidelines and the status quo. The Course of Study is
aimed at acquisition of practical abilities such as speaking and listening. However,
these abilities are not quite measured on test. Rather in Japan, grammatical competence
in terms of reading and writing is measured. Thus there is a gap between the status quo
and the current curriculum guidelines. The Course of Study was revised in 2009 to be
implemented in 2013. The major change in high schools is that Japanese English
teachers are to teach English in English the lesson. Looking at the goals of high school
curriculum guidelines, the focus is on understanding of much information or ideas.
Especially in Communication I and I, teachers are required to develop the learner’s
communicative competence as its name shows. In other words, MEXT requires
teachers to develop the communicative competence now more than ever.

Of course, to develop the communicative competence is important because these
abilities are not enhanced ever. However, the conventional grammatical knowledge is
also important for learners. Especially, MEXT will add words in New Course of Study.

To say that learners are required to understand greater number of words and their
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grammatical structure more than ever, so we cannot neglect these points of knowledge

as before. Therefore we should take in Focus on Form teaching in the class.

Table 1, as follows, shows a place and role of three approaches: Focus on Meaning,

Focus on Form and Focus on Forms.

Table 1. A classified table in language teaching using FonM, FonF and FonFs
Option 2 Option 3 Option 1

Focus on Meaning

Focus on Form

Focus on Forms

v

A

Analytic

The way to immerse the contents

Natural Approach

Task-based instruction

+ educational intervention
Content-based instruction
Notional/functional syllabuses
Task syllabus

Procedural syllabus

Topic/Theme Syllabus

Learners in a leadership position
position

Consider the forces of nature

Analytic

Acquire ultimately

TBLT+ educational intervention
Task-based instruction
+educational intervention
Content-based approach
Notional/functional syllabuses
Task syllabus

Process syllabus

Topic/Theme Syllabus

Learners in a leadership position

Consider to foster the force of nature

16

Integrated
The way to fix a thing in the

learner’s
mind from the beginning
GT™M
ALM
Total Physical Response
Silent way

Grammatical syllabus

Structural/N-F Syllabuses
Grammatical Syllabus

Teachers in a leadership

Consider the forces

Created by Long (2003)



Focus on meaning is based on a task syllabus, it includes Task-based instruction
and Natural Approach. On the other hand, Focus on Forms is based on a grammar
syllabus, it includes Grammar Translation Method and Audio Lingual Method. Focus
on Form is in both Focus on Meaning and Focus on Forms. Thus Focus on Form is
placed in between Focus on Meaning and Focus on Forms, it has advantages of both

approaches.
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I. Research Hypothesis

On the basis of the aforesaid, three research hypotheses are set up as follows;
(1) Focus on Form is more effective than Focus on Forms to acquire grammar.
(2) Focus on Form is more effective than Focus on Forms in terms of long-term
memory.
(3) Focus on Form is more easily accepted than Focus on Forms by high school

students.

Though three teaching approaches: Focus on Forms, Focus on Meaning and Focus
on Form are mentioned in 2.3, most of the English classes focus on grammar in Japan.
This is because mostly Japanese students are measured by their grammar competence.
However, a new approach, Focus on Form, has been proposed as a new approach
which can attain the two goals, meaning and forms, at the same time. Thus in this

paper, | mainly discuss Focus on Form and Focus on Forms.

18



IV. Methods

4.1.1 Demographic data of the school

In this paper, the teaching of Focus on Form was experimentally carried out in a
private girls” high school. In this school, an English class is offered 6 times in a week.
Generally, an English class is offered 4 to 5 times a week in ordinary public schools.
This means English is given higher priority than other subjects. Moreover, this school
was specified as a Super English Language High school [SELHI], so it can be said this
school emphasizes learning English.

The participants in this survey were 27 female students. This class was normally
comprised of 32 students, but the data collected from 27 because 5 students were
absent on account of illness. They are all a first- year high school students and the

average age at the time of the study was 15.6 years old, in July 2009.

4.1.2 Years how long the participants have learned English

Figure 2 shows in years how long the participants have learned English. According
to the questionnaire, it is found that 22 participants have studied English for 4 years,
that is to say they have started learning English since they were junior high school
students. A mean of the years that the participants have learned English is 4.29 years.
Most of the students have studied English since they were 7th graders. 4% students
have studied English since they were 5th grade student. Also 4% students who have
studied English for 7 years since they were 3rd grade student. 7% of them have studied

English since they were elementary school students or kindergartners.
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04 years

4 years
85% W5 years
O7 years
09 years

Figure 1. A ratio for years that participants have studied English

4.1.3 The English level of the participants
Figure 3 shows the English level of the participants. This time, I will show the level
that they have “The Society for Testing English Proficiency [Eiken]”. In this paper, the

levels are shown by scores that they have ever gotten as their English level.

Grade 5
17%

OGrade 5
B Grade 4
OGrade 3

yrade 3 ONo Grade
6%

No Grade
55%

Figure 2. The English level of participants based on a grade of Eiken

In Japan, high school students are encouraged to take an English test which is
called “Eiken”, and it often called STEP Eiken or the STEP Test: It is an English
language test conducted by a Japanese non-profit organization, the Society for Testing
English Proficiency. Eiken is a criterion-referenced test which has seven levels (See

Table 2).
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Table 2. Grade and level of Eiken

Grade Level

Grade 1 University level

Grade Pre-1 Junior college level

Grade2 High school intermediate

Grade Pre-2 High school intermediate

Grade 3 Junior High graduate
Grade 4 Junior high intermediate
Grade 5 Junior high beginner

Cited by Wikipedia [ http://en.wikipedia.org/wiki/STEP_Eiken]

Eiken is a four-skill test accessing a combination of receptive and productive skills.
In addition to reading and listening, Eiken Grades 1, Pre-1, 2, Pre-2, and 3 include a
speaking test. As a trend in Japan, many junior high school students tend to take Eiken
from Grade 5 to Grade 3. Especially, it is said many 9th graders of junior high school
students obtain Grade 3 on account of an entrance examination or a school report on a
student’s grades and conduct. Besides many high school students also try to take Grade
Pre-2 or Grade 2. In 2008, most of the high school students obtained Pre-Grade 2 and
Grade 2. The mean of junior high school students obtains the Grade 3 mostly. On the
other hand according to the questionnaire, most of the participants have never taken

EIKEN before so that we regard their level as Grade 3 in this paper.

4.1.4 Like or Dislike for studying English

Figure 4 shows the rate of likes and dislikes for studying English. According to it,

61% participants answered that they like to study English. Although there are 39%
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participants who do not like to study English, but they do not tend to waste to learn
English. Informal interviews with some participants tell that they only do not like to
study English because of being graded only by the results of their examination mainly.
In fact, they seem to like English itself. Therefore it can be said that they have a
positive motivation to study English. It is interesting that both of the participants who
have studied English for nine years answered in the same questionnaire that they do

not like learning English.

Like O Like
61% M Dislike

Figure 3. A rate of likes and dislikes for learning English

4.1.5 Good at learning English or not

Figure 5 shows the ratio how many of the participants are good at leaning English
or not. Unfortunately all of them answered they are not good at learning English.
Needless to say, there are some participants who are good at learning English form my
point of view, but there were very few answers that they are good at learning English
when they do not score. This is because they viewed their ability based on the points

scored on a test thus they answered they were not good at English.
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Good at
learfiing

O Good at
learning

B NOT Good at
learning

Figure 4. The ratio whether the participants are good at learning English or not

4.2 Procedure of the Experimental classes

In order to verify the effectiveness of the two approaches, experimental lessons
were given from July 2009 to September 2009. There are two reasons to verify these
things. First reason is to verify what effects Focus on Form may have even in the case
when there is some period between classes. Second reason is to compare the structure
of normal class so that the teaching styles were changed two types: Focus on Form and
Focus on Forms. Generally, most Japanese English teachers do the class checking the
contents at first, explaining the points of grammar next on account of efficient.

The class in which the target topic and grammar were dealt with was given in July
and September. Four sections were divided into two teaching approaches: Focus on
Form and Focus on Forms. Sections 1 and 2 were done by Focus on Form and Section
3 and 4 were done by Focus on Forms. The classes of all sections were done using

textbook and handouts.

4.2.1 Teaching treatment and materials
A textbook approved by MEXT was used in this study. All the participants have it,
thus the class was done using the textbook “EXCEED English SeriesI, New Edition

(SANSEIDO, 2006, Tokyo)”, and the unit we did was LESSON 3 “Tsugaru-jamisen
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and the Yoshida Brothers (Tsugaru-jamisen to Yoshida Kyoudai)” from July to
September.

This lesson tells us about the Yoshida Brothers. The Yoshida Brothers are a famous
pair of musicians who play the Japanese-style banjo: Shamisen, called in their
particular style, the tsugaru-jamisen. They hold concert tours around the world and
spread Japanese musical culture abroad. Thus, this lesson aims to have the students
think about traditional music through the life of the tsugaru-jamisen players, the
Yoshida Brothers.

This lesson consists of four sections and each section has different objectives.

Table 3 shows the objectives in each part of LESSON 3.

Table 3. Objectives in each part

Section 1 To have the students read about and understand why people are

| attracted to the Yoshida Brother’s tsugaru-jamisen.

Section 2 To have the students read about and understand how they started
| tsugaru-jamisen and what makes them continue to promote the

tradition.

Section 3 To have the students read about and understand what underlies
their playing and how each brother differs in the style of practice

. and performance.

Section 4 ' To have the students read about and understand their attitudes

toward tradition and their future dreams.

Moreover, the grammatical items shown in Table 3 are focused on.

24



Table 4. Focused grammar in each section

Section 1

- To-infinitive (Review)

[Example]

He came to my office to see me.
My friend likes to sing songs.

| want something to drink.

Section 2

It (preparatory subject)...for — to~(Review)
[Example]

It is hard for us to learn English.

Section 3

Gerund (- ing forms) (Review)

[Example]

He finished writing a report.

Listening to music is fun.

Section 4

Modal+ Passive Voice (New material)

[Example]

That book will be read by many people.

These grammatical items “To-infinitive”, “It (preparatory subject)...for-to~" and
“Gerund (-ing forms) were learned when the participants had been junior high school

students. Therefore “Modal+Passive Voice” is new grammar for the participants.

Handouts

We used a textbook, dictionary, notebook and handouts in my class. | made some
handouts (See Appendix 2) by myself and made it that they could use not only in class
but also study for examination. The handouts were given to the participants and they

were required to fill in the blanks: Japanese translation and grammar questions in order
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to understand the contents and grammar of this lesson.

Japanese translation

In a part of Japanese translation, | remade it into fill-in-the blanks style. Before
LESSON 3, we translated whole pages briefly. However, this style made them nervous
to learn English. Therefore, to get rid of these feelings, | took a fill in the blanks style

and focused on making them think more easily.

Teaching grammar
To teach grammar especially to make students notice by themselves, grammar
question was remade into sorting style. Table 5 shows the example how to sort

grammar question is shown below.

Table 5. An example of a grammar exercise: Put the words in correct order

. [On the blackboard]
They {tol came] {the hall| o listen to| the Yoshida Brother’s tsugaru-jamisen.

T: Ok. Let’s review the last lesson.

Ss: (Raise her hand.) (in Japanese) Ms....? | think the order is wrong.

| think the card [t should be in between the card of came| and fthe hall|

T: Oh! | didn’t notice that! But why do you think so?
Ss: (in Japanese mostly) Because | think the next card of should be a verb. And |
think the card [to] be not here. And | remember that | said “I came to here, | came to my

school” before. So | think the order is wrong.

Examples of what | looked at so far, they are not good at solving the questions

which they had to think correct words and their motivation was lower when they

26



solved them.

On the other hand, even if their answers were not correct, their motivation was as
high as when they solved the rearranging question. There are two reasons. First they
can solve it even if they do not know the meaning of words. Second they can only
focus on the order. It seems that the order is more clearly for them. I would like to
make all students who are good at learning English or not finding and understand

grammar, so | adapted sorting style.

The devices to measure the results

The results were surveyed based on the analysis of teaching, five handouts and two
questionnaires. The class was recorded on video, thus the author surveyed it by myself.
The handouts were used in the classroom and the results were gathered from it.
Especially, mean of correct answers was used to survey. In addition, the questionnaire
was sent out. In the questionnaire, the style about the class and impressions for
teaching by Focus on Form and Focus on Forms were asked. The handouts and

questionnaire are included in Appendix 3.

4.2.2 Timetables

There were eight classes in July and four classes as a review in September to learn
the contents of LESSON 3. Each class was 45 minutes long. In July which was before
the summer vacation, each section was divided into two periods to do activity and
make the procedures more rigorous. In September which was after the summer
vacation, the extra classes were held to review LESSON 3 again. The timetable is as

mentioned below:
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Table 6. Timetable for the lessons in July

Timetable LESSON 3 in July
The first period Lesson for Section 1 [the first half]
The second period Lesson for Section 1 [the second half]
The third period Lesson for Section 2 [the first half]
The fourth period Lesson for Section 2 [the second half]
The fifth period Lesson for Section 3 [the first half]
The sixth period Lesson for Section 3 [the second half]
The seventh period Lesson for Section 4 [the first half]
The eighth period Lesson for Section 4 [the second half]

Table 7. Timetable for the lessons in September

Timetable LESSON 3 in September
The first period Review for Section 1
The second period Review for Section 2
The third period Review for Section 3
The fourth period Review for Section 4

4.2.3 Teaching procedure

Teaching procedures were set to divide Focus on Form and Focus on Forms in July
and September. At first, Table 8 and 9 show the teaching procedures for Focus on Form
and Focus on Forms in July. These teaching procedures mainly consisted of learning

altogether.
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Table 8. Teaching procedure for Focus on Form in July

Activities/Methods

Details for activities

1. Review

Teacher and students review a previous lesson.

2. Oral Introduction

On the basis of 1, teacher does the Oral Introduction
and makes students understand what they are going to

learn in this lesson.

3. Reading aloud

Read aloud with Chorus reading X2, Buzz reading X2,

pair reading X 1.

4. Finding the differences

[Grammar]

Teacher makes students notice some rules or differences

and find it without any explanation by teacher.

5. Comprehension check

Using sorting questions, teacher makes students sort the

sentences correctly.

Table 9. Teaching procedure for Focus on Forms in July

Activities/Methods

Details for activities

1. Review

Teacher and students review a last lesson.

2. Reading aloud

Read aloud with Chorus reading X2, Buzz reading X 2,

pair reading X 1.

3. Filling in the blanks of

Japanese translation

Teacher checks the meaning and makes students

understand for this topic

4. Grammar explanation

Teacher explains some points of grammar clearly.

5. Comprehension check

Using sorting questions, teacher makes students sort the

sentences correctly.

Secondly, Table 10 and 11 show the teaching procedures for Focus on Form and

Focus on Forms in September. This class was done as a review, thus checking and
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practicing the grammar was focused on mainly.

Table 10. Teaching procedure for Focus on Form in September

Activities/Methods

Details for activities

1. Reading aloud

Chorus reading X 1,Buzz reading X 1, pair reading X 1

2. Running a review

Teacher and students remember and check the content

in brief.

3.Solving the questions

about the contents

Students solve the same questions in July about the

contents.

4. Noticing rules of
grammar by Focus on
Form

Teacher makes them notice the rules or differences of

grammar.

5. Solving extra questions

by sorting

Students solve the extra questions and teacher makes

them discuss it with their pair.

Table 11. Teaching procedure for Focus on Forms in September

Activities/Methods

Details for activities

1. Reading aloud

Chorus reading X 1, Buzz reading X 1, pair reading X 1

2. Running a review

Teacher and students remember and check the content

in brief.

3.Solving the questions

about the contents

Students solve the same questions in July about the

contents.

4. Explanation the points
of grammar by Focus on

Forms

Teacher explains some points of grammar clearly.

5. Solving extra questions

Students solve the extra questions and teacher makes
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by sorting

them discuss it in pair groups.
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5.1 Results for Research Hypothesis (1); Focus on Form is more effective than

V. Results

Focus on Forms to acquire grammar.

The data collected from the Focus on Forms [FonFS] instruction (namely Section 1
and Section 2) and the data from the Focus on Form [FonF] instruction (namely
Section 3 and Section 4) are compared. The results are shown in Table 12.

In this paper, the questions in July is called Pre-test and the questions in September

is called Post-test. The data to investigate Research Hypothesis (1) were gathered from

the correct answers of Focus on Form and Focus on Forms.

Table 12. Comparison of the correct answers of FonF with those of FonFS in July

FonF FonFS
Mean 0.407 0.462
SD 0.344 0.345
N 27
t -0.825
(p<0.05)

The mean shows the ratio of correct answers. The mean ratio of Focus on Forms
is about 0.06 higher than that of Focus on Form. However its t-value is -0.825, which
is lower than two tailed (0.416675). This means that there is no statistically significant
difference between the mean percentage of Focus on Forms and that of Focus on Form.

We cannot say that the outcome from the Focus on Form instruction is larger than that

of the Focus on Forms-based instruction.
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5.2 Results for Research Hypothesis (2); Focus on Form is more effective than
Focus on Forms in terms of long term-memory.

The class in which the target grammar was dealt with was done in September.
Another handout was given to the participants who were required to fill in the blanks
to in order to understand grammar and practice it. This class was done as a review, and
did away with understanding the contents deeply and the participants needed to solve
another questions in the class.

At first, the results of the same questions in July will be verified. Table 12 shows
the results comparing Focus on Form with Focus on Forms in September when the

same questions were given.

Table 13. Comparison the correct answers of FonF with FonFS in September

FonF FonFS
Mean 0.648 0.555
SD 0.307 0.382
N 27
t-value 1.595002

The mean shows the ratio of correct answers which were taught by Focus on Form
and Focus on Forms. Comparing mean of Focus on Form with that of Focus on Forms,
mean of Focus on Form is about 0.93 higher than that of Focus on Forms. T-value is
1,595002, which is higher than two tailed (0.122797). This means that there is
statistically significant difference between the mean of Focus on Forms and that of
Focus on Form.

When we look at the answers that the participants answered in July, sorting is not
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correct. For example, the position of verb is not correct and each word is set in
incorrect positions. Table 14 shows the example of incorrect answers that participants

wrote.

Table 14. Examples of incorrect answers that participants wrote:

- § 2: No, it was them to it for hard practice the shamisen*.
(& correct: it was hard for them to practice the shamisen.)
- § 3: They liked the shamisen that they realized.
(&correct: They realized that they liked the shamisen.)
- § 3: Playing is adlib.
(©correct: Playing adlib is.)
- § 4: Japan can be something 'international’.

(©correct: Something truly Japanese can be something 'international’.)

However some participants who answered the above could write it correctly in
September. Comparing the results in July and the ones in September, needless to say,
the rate in September is higher than the ones in July. In Section 1, the mean
percentages of correct answers was 50% in July, the mean percentages of them became
66% in September. Besides in Section 2, the mean percentage of correct answers was
30% and the mean percentages of them increased to 66%.

Although the same questions were done in July and September, differences of
verification occurred. Thus Focus on Form seems to be a more effective approach than

Focus on Forms.
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5.3 Results for Research Hypothesis (3); Focus on Form is more easily accepted
than Focus on Forms by high school students.

The questionnaires were taken to verify Research Hypothesis (3). Participants were
asked about the impression of teaching by Focus on Form and Focus on Forms and
they answered them after the classes in July and September.

The participants evaluated their studying, the degree of difficulty and my class by a
five-point Likert scale, and Table 16 shows the results of their impressions of Focus on

Form and Focus on Forms.

Table 15. Comparing the impressions of Focus on Form and Focus on Forms

Focus on Form Focus on Forms
Mean 3.89 3.41
SD 0.47 0.27
N 27
t-value 4.62

Mean shows the average of impressions for Focus on Form and Focus on Forms.
The mean of Focus on Form is higher than that of Focus on Forms by 0.48. This is
statistically significant difference. It is higher when mean comes close to 5. Thus, we
can say that Focus on Form is more acceptable by participants than Focus on Forms.
Informal interviews also tell that it is easy for some participants to understand, because
they could understand the differences or rules through instruction by Focus on Form.
On the other hand, some answered that they felt and mentioned that Focus on Forms is
more easily accepted in informal interview or conversations. However, by being taught
in Focus on Form, they can focus the rule or differences of grammar by themselves and

these discovery remains in their memory. However, the scores of impression vary
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across learners. Teachers should take this point into consideration. In conclusion Focus

on Form is more easily accepted than Focus on Forms by high school student.
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VI. Analysis and Discussion

6.1 Analysis of Research Hypothesis (1)

Is Focus on Form more effective than Focus on Forms to acquire grammar? It was
not verified in July that Focus-on-Form-based instruction is more effective than
Focus-on Forms-based-instruction. Three factors can be considered as follows. The
first factor is that it is the first time for the participants to solve the questions by Focus
on Form and some students seemed to get confused to solve them using it. It seems
that the result of correct answers which was taught by Focus on Forms is higher than
that by Focus on Form. Therefore, we cannot say that Focus on Form is more effective
than Focus on Forms to acquire grammar as of July.

The second factor can be thought that the participants might remember the correct
answers better than | had expected. Usually they do not remember what they were
taught even if they were taught it the day before, and | also thought they do not
remember correct answers. However, as solving the questions by Focus on Form is
new for them, they might remember the questions and the way of solving so well.

Thirdly, although these questions were solved by themselves in July, the author
also gave them time the participants could talk and discuss in their pair-groups with
each other in September. It seemed that they discussed and searched right answers.
Teaching by student-to-student is good because they become to notice naturally
through it, but it affects the results. However, comparing the ratio of Focus on Form
with the one in Focus on Forms, the ratio of Focus on Form is higher than the one in
Focus on Forms.

It was the second time for participants to solve the question and use the Focus on
Form approach. Thus they could be used to solving problems with it and they got used

to finding the differences or rules by themselves through the Focus on Forms approach.
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Therefore, the ratio of Focus on Form became higher than that of Focus on Forms.

6.2 Analysis of Research Hypothesis (2)

Is Focus on Form more effective than Focus on Forms in terms of long
term-memory? After a month interval, participants remembered the rules that they has
found in July. On the other hand, even if same questions which were taught by Focus
on Forms in September were used, they were slow to react. This factor can be thought
that they did not find rules or differences by themselves. They were taught only the
grammar points by the teacher. Thus these grammar points that they were taught are
hard to remain in their memory. In the case where the students discover grammar rules
by themselves, these discoveries are retained for a long time. Therefore, it can be
concluded that Focus on Form is more effective than Focus on Forms in terms of long

term-memory.

6.3 Analysis of Research Hypothesis (3)

Is Focus on Form more easily accepted than Focus on Forms by high school
students? The answer to the third research hypothesis is Yes and No.

Some students felt that Focus on Form is easy to understand because they could
understand the differences or rules through instruction by Focus on Form. On the other
hand, others felt and mentioned that Focus on Forms is more easily accepted. However
by being taught via Focus on Form, they can focus on the rules or differences of
grammar by themselves and these discoveries remain in their memory. Besides, the
discovery by learners makes it easier for them to keep what they have learned in their
memory. However, it should be admitted that it depends on learners. It is a fact that
with the students who are not good at learning foreign language, considerations are
needed for the students from an educational point of view.

It is found that a few participants who evaluated degrees of attainment are writing
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their impressions in English about Section 1. Looking at the impressions by the
participants, their English was not so good. It is because that it was the first time for them
to study English using Focus on form. However, looking at their handouts, their handout
shows signs that they tried to express their impression in English. Besides, they wrote
and spoke in English with their pair many times in the lesson. Some participants wrote
their impression for the tsugaru-jamisen using their dictionaries, others spoke of their
impressions connecting the words they have already known. Table 16 shows some of the
examples when participants wrote their impressions after they listened to. Each underline

shows that they wrote it by their own efforts.

Table 16. Examples of impressions written by the participants in English

It is cheerful for me to listen to the Yoshida brothers.

It is old for me to listen to the usual shamisen players.
It is_young for me to listen to The Yoshida Brothers.

It is quiet for me to listen to the usual shamisen players.

It is leisurely for me to listen to the usual shamisen players.

From these points of views, though there are some problems with their English,
they tried to tell their thought to others. This is one of the evidences to say that Focus
on Forms is more easily accepted then Focus on Forms by the high school students we

evaluated.
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VI. Limitations

| would like to mention three limitations discovered in terms of this research.

At first, as the author was a full participant, the details of the treatment was
analyzed carefully. However, the participants might have responded to the treatment
because it was the author that gave the treatment to them. Thus when you apply my
results to your students who are not good at learning English, the participants might
react to it differently.

Secondly, I could not make two groups— an experimental group and a control
group —because of educational consideration. Also I could not compare my results
with another class because | had only one class. | would like to compare my results
with other classes in the future.

Finally, the period of investigation was a problem for me. The period to verify the
results was only two months because of the curriculum of this school. Though | did the
class for two months, it would be preferable to conduct the experiment for a half a year.

Then, the results would be more reliable.
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V. Conclusion

Focus on Form is an appropriate approach in order to bring up the learners
grammatical and communicative competence in Japan where grammar-focused
instruction has been dominant.

Long (1991) mentioned that Focus on Form is an effective approach to foster
learners both grammatical and communicative competence through lesson. Especially
it is said learner can acquire grammatical competence naturally thorough Focus on
Form teaching approach. In my study, there were not particular differences between
Focus on Form and Focus on Forms approach in July, but large difference happened
in September. Besides, it was found that Focus on Form was more accepted than Focus
on Forms by Japanese high school students.

Focus on Form affected Japanese High School Student and could work in the class
using the school textbooks by the MEXT. It took more time to get used to using Focus
on Form than Focus on Forms, on occasion Focus on Forms is appropriate teaching.
Also most Japanese students get used to being taught grammar by teacher explicitly, it
is true that Focus on Form was felt difficult because learner needs to find rules by
themselves when they were taught by Focus on Form.

However, Focus on Form is more effective than Focus on Form in order to help
learners acquire language. This is because discoveries by learners are easy to remain in
their memory more than they are taught by teachers. Therefore, Focus on Form is a
more effective approach in order to make learners acquire both grammatical and

communicative competence.
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@ Tsugaru-jamisen and
the «uw:mnm Brothers L, e

filled a eoncert hall

& to the hall to

to the Yoshida
tsugaru-jamisen.

The brothers appearcd on
The brothers 1

the stage in o and

howed to the audience
But, when they started to plav. everyone was surprised. o

Usually, shamisen players du not move their bodies when they

are playing. The Yoshida Brothers ved their bodies to the

music.  Still their music has a traditional guality.

“Your sound ig perfect,” said someone after the concert. "Thank

you, but we never think our sound is perfect,” answered the

younger brother. “We still have a lot of things to do to reach

=

L,

. "
1Isen

the heart of the tsugaru-js

canads ol

1,_._:. 1. Why was everyone surprised when the Yoshida Brothers started to play?

o

wﬂﬂm 2. Do the brothers think that theit sound s perfect?

: o see me

lesson used for the experiment (EXCEED English Series 7,

L R s

en + ¥ - ing to drimk
- T SEE—EE Al A RE RS IRRORER T . odivdona]  stngelstids) | bomiod —

trcadi foma W tnlosti

M EE s, AN HEOTE, onalluatifonad] g wislon

FLTCAOBRATL & 3. ,ﬁiﬂ;f :a
TEREEMLT, GREMEECOVWTEITHEL &S 1-2 o lavge audience of young ool old 7L 0 Bo L 8 T8 COBER
ESHS T <

1213 tes the posde 880D (7 Fa

Fa. ]

Appendix 1
Sanseido)
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iment (EXCEED English Series 7,

The lesson used for the exper

Appendix 1
Sanseido)

orn in 1977, and hig brother Ken'ichi

hire began to play the shamisen when he was five

in 1974
viatirs old.  His father sometimes played the shamisen. Une day,
he said to Hyoichiro, "Do vou want to practice the shamizen?”
saral” [voichiro answered. Like ks brother, Ken'ichi started the
shamisen when he was five

At the apes of 12 and 10, the Yoshidas began Lo practice the

It was hard for the

tsugaru-jamisen under a shamisen teacher

ihe shamisen for a few hours every day. “1 even tried

to quit,” said Ryoichiro But, when Ryoichiro and Ken'ichi took

part in the All Japan Tsugaru-jamisen Cantest, they realized that

[t was fun for them to be one with the

they liked the shamisen

audisnce

2wt was fun for the brothers in the Twugar serl Contest?

Pl 1t ois haed for us to learn English

aquidlkowii) cenlimed ) il

1. 1077 = mineleen sevonky-Ssovien E under il
1000 tmke poari

i m few | have
1 AL dppan Teogare-jamisen Uoniest re LR

Their teacher often gave them difficult skills to learn

They mastered those difficult skills, They also practiced

muovitg their fingers 1wd using the bachi with emotion

Plaving ad lib ig the basis of their shamisen music

There are many differ 05 hetween the brothers. Ryoichiro

ig hardworking and does not mind practicing for a long time

Ken'ichi plays with ingenuity. He plays better on the stage
than during practice. When he feels good, his playing is
very thrilling These dilTerences between Ryvichiro and
Ken'ichi are reflacted in their shamisen sounds. Each of
the brothers wants to make his own sounds. They say, “We

"

are, and will be, rivals in playing the shamisen

W

j What I8 the basis of their shamisen, mosic?
bigin

1
# Z, Whith of the two brothess plays better on the stage than during practice?

.1 He fimished writing o report

ﬂ Listening bo music is fun

CHRT [ TERTEY

hinind

arri el il Viks| &

e | kel s ikl | v il kngithilip)

differenceis

rirllecii vl riwvali

6 i —ing . Would wou isiid oponing the sdndow?
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The lesson used for the experiment (EXCEED English Series 7,

Appendix 1
Sanseido)

ethnic

The brothers often have concerts with
musicians This does not mean that they are against

traditional tsugaru-jamisen style. They practiced the tsugaru-

jamisen in a very traditional wawy. After they learned the

basis of traditional tsugaru-jamisen with their teacher, their
individualities were born

The Yoshida Brothers have g dream to introduce the
tsugaru-jamisen to the world. Their shamisen concerts will
be held in many places cutside Japan in the near future
Something truly Japanese can be something ‘international’

This will be proved by the brothers soon

3 ﬂ 1. What were barp after the Yoshidas fearned the basis of traditional tsugaru
»

jaminen®

ﬁ 2. What kb their dream?

That book will be read by many poople

7 mgainst

: | -

HIEERLAT. CONFOMAEICSTUNET. #cxTuUNEFEREANLS,

3 4 | 8

S EFWERAT. BNTFOESER—EMDILE. B—OT &, —ACGETIC LIC
AT LS.

hardwarking / plave with ingenaity bl praart in the Al dnpaoon T'sagearn
Jnmisen Conbest / wants to make his own sounds / tried to goit the shamisen
. S -
BHOOBER
s
1. TRONEFIEEBELTREELT LD,
[1) bike jee [ife nine write lmi]
(2) big dish il swim trip fil
(3} century city cyele nice receive [
(4) car golor cup perfect  music 1k}
2. EOSOHFEDCERLTESTHageS
(1) Mice Lo mest veu
(2} Would you speak slowly™
(3) You hnve to go right now
a. T
. or eoffep?

)
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Appendix 1: The lesson used for the experiment (EXCEED English Series 7,

Sanseido)

IR IR S L L ]

L. FIEM [to+BSOEHE]

- -
o Y et st They came to the hall to listen to the LSRR - s
_ e 1 =

—wHCE They startsd to play the shomisen.

| EmEITA | T

— WL We have o ot of things to do.

EmmAriAE! 1 I

+ TERE. BmsErRReICHE oD (IR ETE T, BRSNS mn
(SmmAEE) . SEEES LD EEEEE LY. =
= BEESEEEICIE. | am very heappy to hear that Ghld FN =ML T HEIES LWL

M S CEpTRESETREDHTEY.

- 3re¥ Dt .. for —to—]
ﬂ It was hard for them to practice the shamisen.
5 » = |

oo BEGES JEREE T. w— CFER EFSTLET. ENOERE to
cmhEy. E. for— 0 — iF o OFELHEISNET. T for— BRBETOS
CEBEEDFET.

3. WERA RO +-ingl
1 They started practicing the shamisen. -
@ Playing ad lib s the basis of their music.
- ML, HBESORE ERSELG. T TERTMEELTLNET,. BEEE. ;—n_n|_u
Dk S Ic BRI oD, SmESICERICE D LET. ®it. TFEERDL S
nniﬁ_nﬁﬂ_imﬁ.ﬂ.gmﬁ_n.uu.ﬁﬂ.‘.mwaﬂ.ﬂ.d..

Hewing = balloving
Shee is interested in studying Chinese

~wHIL

4. B0 SLISES [REE -+ be - BT

— . _-ﬂ-nw:nlﬂwhnqr
AN BEDS —Mﬁgﬂn; .!mﬂ...-...w“«lﬂﬂi _ﬂ—

- BUMEET (will, ean, oy, must) CYOLRER B (RPRES +bet WESIN MEICE
vy, S SRR D D .
B OO TR will, may EDOHTESTHE D
That seng ts loved by youig peophs

L o FEs. Fol o SENEETENATANTR>THE S,
(1) Thore are many churches ~_in Rome.
(211 often go to the libroary
(3)To learn 8 forvign langunge is
(a4l hove a lot of things

| to do # to borrow books / to know a oew world / te wisit |
+ BERRES. MCESoTE>THED,

() 1t = fun (or Ken w play soscer

this ewvening

CEY fon £ Ken 128 ensy [ Hanako

1) diafMacwdt £ me

(3 hard £
my brother

swim in the sea

» BEEOBREERT LI, ( IAOIEE RSO AN TE > THE T,
MSiEssrE<OuUF=TV.
My brother likes music. (listening to)
(2) @A = IR R E L
He started the shomisen lngt yenr. (practicing)
(3 EOEREZCDERS - A TT,
His hobby is Che (collecting)

4 BEROFEERTEOSIC. ( IRCRST IV EEANTRST&HES.

(SRR RN RICET NS TLL 3.

Her songs | T i intredduneed to the warld in the nesr oture.
(oamEmEiiniCTomBIIsELSnEY,

This question § 3 v answered by anyone easily,

(TSRS T <SPl rEL S R A
I stopped ot once,

The war | Mt

Fallit"s Up To Yoius - e

B (R o TR T L]
MeaE i g2REERELTESNE>THLS. (IEBHFEARICOULTELTHES,

kL
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Appendix 2 [The handouts before the summer vacation]
§1

GIRST STAGE
1) What did you think or feel when you heard the Yoshida Brother’s playing?
Ex. It is interesting for me to hear their playing.

YOU

2) Ask your partner about it, and write tit down.

YOUR PARTNER

{Word Stock ex: fun, sad, bored, interesting, strange etc...}

SECOND STAHGE
Let’s fill in the blanks in Japanese

2000 4F7 H 8 H, H& BEEDOANE, KBOW@ YO — bR — L A LD R
< UFE Uiz, 513 H ILEE O =2 (© WEAR— IR 5> TREZD T,

RHTEDETERBIBRSGL, (O WA D> TG YaLE L, L
L, 603 (@ % Ve, ARG Yo 529 ZBEAR
BFEITEET 5 L Z12(® Yo T HILITERIZGLETD

)o FALTHE D DEFRITIZ(® VRREN DY £,

(72 l- FOFAITEETT) La v —hDOBRTHIANENE L, [HRE >
SWET, ThH, ELELIEASTELOEANEREL LT/ L THEWERAL] EBREL
F L7, MR ZHRROLIZ© Y=dIZ, 1EL 2B (@

WELTSSAHY £77)

THIRD STAHGE
Finding the differences
1) Write down the differences freely

2) Let’s grouping

Usual shamisen players The Yoshida Brothers
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Appendix 2 [The handouts before the summer vacation]

3) Rewrite 2) in English with your partner

Usual shamisen players The Yoshida Brothers

SINAL STAGE
1) Answer these questions and let’s sort!
1 Why did a large audience come to the hall?

2 When did the audience surprised?

3 Did The Yoshida Brothers think that their sound is perfect?
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Appendix 2 [The handouts before the summer vacation]

§2
SIRST STAGE
Let’s fill in the blanks in Japanese

HHE IO YIS, HOE—IX(O YFRIZAENE LT,
R—BRIX 5D & X =% (® Yo DT & X & & =R
ERNTWE=DTY, HDHH, KNVE R, [ZHRRE2@ YE D

N EEEELLE, NIV (V7)) ER—RNIIEZXE L, WEFRER b
5D & SR E IR E LTz,
HHA, Y125, B 10O & X2, ZHRROMIEORED S & THiR =
AR OME 200D F Uiz, 5 B EEER(® 1T 5z & - T
)o NELIX(® XX HYFE
L7cl ER—EBIEWVWE L, L, HR=EHREERSIISZMLIZEE, B—
CHE—ITEN T DI EWBN I E 2D LN ) Z IR SWEDTY, Hict - T
(@

AR )o
SECOND STAHGE
Let’s make the chronological table of The Yoshida Brothers.
(O The cbronologteal talile of “The Uoshitda Brothers
1977 @ (R:0,K:0)
1979 @ (R:2, K:0)
©) Ryoichiro began to play the shamisen (WR:  K:3)
® Like his brother, Keni’chi started the shamisen (R: 7 ®K: )
@ The Yoshida Brothers began to practice the tsugaru-jamisen(R:12, K:10)

THIRD STAHAGE
Answer these questions (Let’s sorting!)
1) Was it easy for them to practice the shamisen for a few hours every day?

2) When Ryoichiro and Ken’ichi took part in the All Japan Tsugaru-jamisen Concert, what did
they realize?

WHY?
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Appendix 2 [The handouts before the summer vacation]

§3
HIRST STAGE
Let’s fill in the blanks in Japanese
B LIE LIS I 22T iER 5 220 (@ VEE HIZE
FL, 0L WENEZ(© )o WHIXETL,
(® ), B ZIAD TAFEZHEIMEEZ L E L,
(@ ) I, S D= E RO I > TWET,
SR I X % < o H E S (sthe differences) 2 H W £ ¢, B — BB
o = I

o B EE—OZ D LITEWD, 2 AOZRBOEFAICKBRSES, LHDT
nENH® Y L7z E B o TWhWET 1L, NE
KTebid, ZHWROBEETIE, 46, ELIbb T4 20T EEoTHNET,

SECOND STAHGE
Let’s find the differences between the Yoshida brothers in English.

Ryoichiro
Keni’chi

THIRD STAHAGE
Answer these guestions
1) What is the basis of their shamisen music? [ ad lib / playing / is ]

2) Which of the two brothers plays better on the stage than during practice?
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Appendix 2 [The handouts before the summer vacation]

§4

HIRST STAGE
Let’s fill in the blanks in Japanese
Section 4
BHLBITIUVLIUISMOREEER L —fHcard—raelEE7d, 202 i,
1 & DA 70 B IR O FT L T D NS ZETEH Y FH A, HHIT
E DO UK 22 G5 THE =R 2 E UE L7z, BRI DUV Tt ry e B =ik
OIEHELZFZHOT b & T, oo EENEENTZDTT,

FHH LB IXO THYEWHIEE LS TNE
T, DO R o U — MFarVEREE, (© ) TiThbihvd
LD TLE Y, BICHAMZREON (O Vel bOIZ/VEHDT

T TOZEEFFELRSERLAICEI > TREHSNDTL X 9,

SECOND STAHAGE
Answer these questions.
1) What is The Yoshida Brother’s dream?

2) What will be proved by the brothers?
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Appendix 3 [ The handouts after the summer vacation ]
*REVIEWS¥%
§ 1 SINAL STAGE

1) Answer these questions!
1 Why did a large audience come to the hall?

2 When was the audience surprised?

3 Did The Yoshida Brothers think that their sound is perfect?

2) Let’s sort more!
1 There are ( many churches / in Rome / visit / to ).

21 often ('to / the library / borrow books / to / go ).

3 To learn (is/anew world / know / to / a foreign language ).

4 | have (to/things/do/a lot of).

5 She ('study / to / likes / study ).

§ 2 THIRD STAHGE

Answer these questions

1) Was it easy for them to practice the shamisen for a few hours every day?

It

2) When Ryoichiro and Ken’ichi took part in the All Japan Tsugaru-jamisen Concert, what did
they realize?

WHY?
3) Let’s sort!
11tis (Ken/fun/for/play / soccer/to).

2 Itis ( me/difficult / speak English / for / to).

3 (is/ Hanako / for / easy / it / make a cake / to).
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Appendix 3 [ The handouts after the summer vacation ]

4 (‘hard / it/ my brother / to / is / swim in the sea / for ).

§3
Answer these questions.
1) What is the basis of their shamisen music? [ ad lib / playing / is ]

2) Which of the two brothers plays better on the stage than during practice?

3) HIFEEATES Z L(ELS D) F & T,
My brother ( listening / likes / to / music).

OPIIHEE =R OE 2 (T2 Z & ) £ LTz,
He ( the shamisen / practicing / started ) last year.

5) HDOBKIZICDAHED D Z L TT,
His hobby ( collecting / is / CDs ).

§4
SECOND STAHGE
Answer these questions.
1) What is The Yoshida Brothers’ dream?

2) What will be proved by the brothers?

Let’s sort more!
) L DE TR U S D TL X 9,
Her songs (be/ will / introduced / to the world ) in the near future.

)ZDOEMITEZNICTHEPICEZONDZENTEET, BEAXLNET),
This question ( answered / can / by / be ) anyone easily.

)ZFDHRFI T IZRO LR ITIITR D FH A, (RORITIUTNIT EHA)
The war ( stopped / be / must ) at once.
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Appendix 4 : Questionnaire given to the participants in September
LESSON 3 (2R3 57 > — R OBFE
2009 49 H

A FE. 7 AIT4T o 7= Lesson3 "TSUGARU-JAMISEN AND THE YOSHIDA
BROTHERS  Z i\, MR DORFEL T —~ Il aENTEBY £, aib 77— b
EROETCWEEEE LN, WEARZITEREN R EDOL ) iR e LTHES
MTEE LTZOM, FRHRSCHEIRIEO O 9 —ERT v r— M 2FEE ST T
HE/-WERWET, BEOFEROTENTWAE D LH S0 ERNETR, BIEE D
W o oo B, ®m L < B EH W % L £ T
fEHEIY 9 A 11 A ()

B ERERSRCTEL TR IV, WARWGE T, BEEOHL EIZEW T E S0,
MIEIZEIL 5 BB TITWE T, FRCERRDB R WIGEIT,

5 - 4 . 3 - 2 . 1
REZHIEY - FbhEHZEHIED EHE5TH - HEVZ bR - 22 25 BbAn
ERIRL, BTEELIEFIZOZEDIT TR,

.9 EHRLICOVWTBEE LEST #HTL5bDICO02 O3 TFEW(EATF),
Yoo AR
Y FEEATEMMIR L TWET I, bo bR bDEEY, O 2 TLLEE
VY,
1 2 3 4 5 6 7 8 9
10 11 0L
Yoo BEEIIETT N UMY 4
Yoo FERITBEETT N AR

M. LESSON3 § 1icHoWnWTEHEExLET.
1. FIRST STAGE T, HHIUBOHEE L FHOL L S ADEELTEE, HAGE CEA

rE EOltg, (tis ___ for me to hear their playing.) O/ ET Wbtz
DFEBAJEFETRILL TIHE L LT,
Z DI, A DEMBEZFFECRBTHZ LILTEE LD, 54-3-2-1

EORoTRILE L7 ? (exFNoEfEEEFE ST, XTITXZ W, )

C )
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Appendix 4 : Questionnaire given to the participants in September

2. AARGEOSMOIERIL, B TR TEE LD, 5+4-3-2-1
ED XD AAFE Ll (ex FFEE o7z, TRL TR, )

C )

3. FINAL STAGE [T~ X TITWE L72A, HRIZE D TLZh,
5+4+3-2-1

3—1. (ot+HFEDFE) OEEELZENTEE LI, =4 ANEEEERAIAY-4

ST ZARE Lo T2 ZANRHIIL, BRI HE L T EE,

C )

M. LESSON3 § 2oV TEHEExLET,
1. SECOND STAGE OHFERAIED OHRILE 5 T LD, 5+4+3+2-+1
EOX WA E LTz, (X HFEE T, HRRhoT2DT, kL, )

C )

2. S20HAKRFEO/HDIERIZ, §2&HXTESITLED, 524321
EOXHICEMVIMAE LD, (exFEELE-T-, THRL A, )

C )

3. FINAL STAGE (W2 TITWE L7722y, § 2 TOHKIZE H TLDN

5+4+3+2-1
3—1. §1&l%E, BHOOHKITE S TLIED, 54-3-2-1
3—2. (ltis~for..to+EFDRE) OIEIELZ LR TEE LD, TV« WL
HHIZ ST ZARE Lo T2 ZANRHIUL, BRI HE L T EE,

C )

IV. LESSON3 §3 |t oW CEHBMX LT,
1. §S3OAAREO/NIMFRIZS 1,2 LH_XTE S TLED,

B AT E D T LD,

C D)

Appendix 4 : Questionnaire given to the participants in September
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2. SECOND STAGE T, B—Hi L f—DE WA ROl 2iE8%2 LE Lo,

2—1 PEEETHEDTDZ LIE, EHTLED, 5+«4+3+2-1
5 o it
2—2 PETHRHATHZLITTEELED, EUAREAIAY 4

3. THIRD STAGE (Z2W T, IEMEICIE~VEZ D Z EIETE L LI2Dy 13 - Wt

V. LESSON3 §4lc-oWTHBEXLET,
1. § SOAARFEOHFFRIZ, § 1 XX 2 LEXTES TLED,
5+44+3+2-1

B AT E D T LD,

C )

VI. ERAHTOFE LD TV > MIHOWVWTEBEE LET,

1. 7V haflEioT, FSONBZHMERT LI LIXTETELLEL, T - WL

2. EMEMEICOWTBE LET,

2—1—1. §1 (to+HEFDFEIE) EZFESMBEITMRTELZN? 1TV Dz

2—1—2. LYLIEHI>TLEN? 5+4+3-2-1
5 e e

FREZ AR SRS, ZBIZLEbDRIH Y ET D, (ex7 U by <7 )

C )

2—2—1. BRHEHITIDOS§ 2 (It is JBAEF for A+to BEDSIE) %> 72 I

fRITE LT =ARRAAY-4
2—2—2. L-YLFEITLEMN? 5+4+-3:-2-1
Y .2 L1

Mz L2, BB LIEBDIEHY T30, (exi7V v b, GLE-)

C )

2—3—1. BEIRAEHITD§ 3 (ingB) Zfi-o 7-IEITMIT £ L7223 - vz
2—3—2. LULEEITLEN? 5+4-3-2-1
5 i3 e

Appendix 4 : Questionnaire given to the participants in September
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MR &I, BEZLIELDEH D 30,

C )

2—4—1. ERABFITOS 4 BhEhGd+be-HidEom) - -MEEITMR T E Lz
n?
=4 ANCRANAY-4
2—4—2. LoYLZESITLEN? 54+3-2-1
5 i3 [
MEZE L X2, ZBIZLZHDIEH D £,

C )

VI B fHAC DWW TR & L ET,
1.
2.

FEITTEELEL? 5+4+3-2-1
HEEO®IZIE ) TLEn? 5+4+3+-2-1
JFEHEICE EEROJE
w0
2—1. FrHEFEOEITIESI TLEN? 54+3-2-1
FFEIZZW dEE IERICDR
I/\
2— 2. FriHEELUAOHFEOREITE S TLEN? 5+.4+3-2-1
FEHEICZ Y @R FEFITD N
2—3. BENTHESTHFEORITES TLEN? 5+4+3+2-1
FEFIZZ W dE EFITDRN
3. FEEEZOL DT ES TLEN? 5+4+3-2-1
RILOWe @ E 20T
3—1. FFEZOLDIFHFEZTTN? ={ARRAAY-4
4. TRETHDPST0EFET HHFEEL/EERIXH D £ L7 ? EUARANAY-4

BARHCH Z CTOWBFIN B, EWNTLEE W,

C )

5. FieGECHRAZM UEM UL L7eh, BT X L, =4AREAIAY-4

Appendix 4 : Questionnaire given to the participants in September
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VI 2EONFIZHOWTHBEX LET,
1. &% LB LT, LESSON3 ONEITS 0 £ LT-70, 5+4+3:-2-+1
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