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lntroduction

IdentifyingESL(EnglishasaSecondLanguage)teaching/learningasthe

siteofpowerandcontestation,ELT(EnglishLanguageTeaching)and

SLA(SecondLanguageAcquisition)professionalsexaminetheESLenterprise

fromtheoverarchingperspectiveofpower:Englishspread/imperialism

(Crystal,1997;Pennycook,1994,1998); s̀tandard' English(Lippi-Green,

1997;Sridhar& Sridhar,1992;Sridhar,1994)anditsinfluenceson

nonnativespeakersofEnglish(Leki,2001;Norton,2001),nonnative

teachersofEnglish(Braine,1999;Medges,1992,1994)andethnicityand

gender(Goldstein,1994;Kobayashi,2002;Kouritzin,2000;Losey,1995;

McKay&Wong.1996;Norton.2000;Pavlenko&Pill･er,2001).Thisbrief

paperaddressesESLlearnersfromarelatedyetdifferentperspectiveof

powerbysheddinglightoninter-ethnicrelationsamonginternational

studentsenrolledinintensiveESLprograms,inparticularfocusingon

JapaneseandKoreanstudents.Themainunderpinningofthisstudyisthe

SLAknowledgethatcollaborativeinteractionamongstudentsaswellas

betweenteachersandstudentsisessentialtosuccess山lSLA(Allwright&

Bailey,1991;Donato,1994;Ehrman&Dornyei,1998;Jacobs&Hall,2002;

Liang,Mohan,&Early,1998)andthecontradictoryrealitythat"Attentionto

thenatureandimpactofstudent-Studentinteractiononclassroomlearnlng
■
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hasbeenvirtuallyignoredinmuchoftheclassroom-basededucational

research" (Johnson,1995,111).

Thelinguistically,culturally,andethnicallyinternationalpopulationof

ESLclassroomsinEnglishspeakingcountriescanserveasasignificant

contributortoexpandingstudents'viewsandprovidingthemwiththechance

toengageinintercdturalcommunica也oninEnglish.Thesheerpresenceof

studentsfromAsiacanalsoplayaninnovativeroleincommunicatingboth

thediversityandcommonalitiesinAsiatostudentsofvariousbackgrounds.

Nonetheless,scantattentionhasbeenpaidtothesizablegroupofEnglish

learnersfromoverseas,theirlanguagelearningprocesses.anddegreesof

engagingininternationalcommunication.Hinenoya(2000),forinstance,

hypothesizestheeffectsofethnocentrism andculturalorientationon

Japanesestudents'Englishdevelopmentincorporatesthenotionofgroupism

initstheoreticalframeworkandexaminesthreetypesofJapaneseESL

studentstemporarilylivinginMontreal,Canada:stay-at-homewivesof

Japanesebusinessmen,graduatestudents,andyoungerstudentsenrolledin

anESLprogram.hspiteofthestudy'sinitialinterestinJapanesestudents'

groupism,thestudy血iledtoexaminetheparticipants'reladonswithother

members.

Thisconceptualpaperpurportstoisolatesomekeyfactorspotentially

influencingthoseinternationalstudents'Communicationwithoneanother.

Thetheoreticalframeworkisdrawnfrom GudykunstandKin (2003)

becausethefocusofthepresentstudyisinterculturalcommunicationanong

nonnativespeakersofEnglishofdiversebackgrounds.Theirconcept

s̀trangers',i.e."anyoneenteringarelativelyunknownorunfamiliarenvi-

ronmentundertherubricofstranger"and "thoserelationshipswherethere

isarelativelyhigh degreeofstrangenessandarelativelylowdegreeoffamil-

iarity" (24)allowthepresentstudytoaddressinternationalstudents

encounteringothernewstudentsasstrangerstoeacho也erwhe也ertheyare
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fromthesamecountrysharingthesamelanguageorfromdifferentcountries

yetsharingareligion.GudykunstandKin(2003)categorizedthevariables

influencinginterculturalcommunicationintoculturalones(e.g.Confucian

mindset)andtheotherthrees:environmental,socioculturaland

psychoculturaLAllthevariablesarehighlyinterrelatedwitheachotherand

thusthethree-foldcategorizationtobeadoptedinthispaper(Withthe

culturalcomponentexcluded)shouldbeunderstoodasawaytoincrease

e飴ctivenessinconceptualdiscussions.

Conceptualperspectivesoninter-groupfactors

Envl'ronmentalfactors

ltisreadilyconceivablethatconstrainedcommunicationwithmembers
● ●

ofthesamecountrylnafbrelgnCOnteXtrestrictsexposuretothelocal

language,culture,andpeople.Thisissueofgroupingasadeterrentfor

foreignlanguagelearningcanbeintensiBedinshort-termESLprogramsin

Englishspeakingcountriescharacterizedbyahighrepresentationof

Japanese.KoreanandotherAsianstudents.GudykunstandKin(2003),

conceptualiZing t̀hestrengthofthestranger'sethnicgroup'(371),contends

that "Thestrengthpfanethnicgrouptendstodiscouragestrangers'

developmentofhostcommunicationcompetenceandparticipationinhost

socialcommunicationprocesses" (372).ThisisalsoplausiblewithinESL

schoolsettings.InthecaseofJapaneseandKoreanstudentsinshort-term

ESLprogramsinEngushspeakingcountriessuchasCanada,theirgroupism

ishighlylikelytoresultfromthenatureofthesituationdominatedbythose

twogroups,discouraglngtheirinvolvementininterculturalcommunication
●

withinternationalstudentsofdiだerentmemberships.Ascholarstudying

internationalstudentsatBritishuniversitiessimilarlystates:
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Withouttheabilitytocommunicatefreelyandconfidently,itwasa

greattemptationtoseeksocializationinna也onalgroups.Ifthisoccurred

andfriendshipswereestablished,itwasfoundthattherewasless

tendencytobreakintoaBritishgroup.Hence,asseveralinterviewees

explained,provisionofopportunitiesandtheabilitytoseizethemdid

notnecessarilyequate.(Lewins,1990,101)

Furthermore.thefactoroflengthofstaycan afEecttheextenttowhich

ESLstudentsaremotivatedtocommunicatewithotherstudents.Gudykunst

andKin(2003)arguethat"Themotivationtoadaptdependslargelyonthe

degreeofpermanenceofthenewresidence"andthatinterna也onalstudents

"canreducetheiradaptationtothebaremimimumastheypursueadegreeby
confiningtheirsocialcontacttofellowstudentsfromthehomecountry"

(358).Ontheotherhand,studiesbothonESLstudents(McKay&Wong,

1996)andonimmigrantmothers(Goldstein,1994;Goldstein,1995;Harvey,

1994;Pavlenko&Piller,2001)contest t̀heshorterresidence,theless

adaptadon'argumentandsubstantiatethatthereareESLimi grantswhoopt

toconstraintheiruseofEnglishdespitethefactthattheypemanendysetde

downinEnglishspeakingcountriesandEnglishisthekeytobetterfuturein

theirnewcountry.Thesefindingspointtotheneedforexaminingwhetheror

notinternationalstudentsstudyingatESLschools,manyofwhoarebound

togohomeinalimitedperiod,areaだectedbytheirdurationofoverseas

studyintermsofdegreesoftheirwillingnesstoexperienceintercultural

communicationinEnglish.

SocL'oculturalfactors

Subsumedundersocioculturalinfluencesare "ourmembershipsinsocial
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groups,oursocialidentities,andourrolerelationshipsonour

communicationwithstrangers" (GudykunstandKin,2003,92).The

aforementionedenvironmentalinfluences,"thestrengthofanetlmicgroup''

(372)and "perceived(notnecessarilyreal)groupdifferences:Icould "leadto

theactivationofsocialidentitieslsocioculturalfactor]" (314).Etlmicidentity,

solidaritythrough Ll(Brstlanguage)use,andgenderidentityareincludedin

thissubcategoryofsocialidentities.Goldstein(1994;1995)servesasagood

researchcaseaddressingthisissuebyobservingandinterviewing

PortuguesewomenwhohadnewlyimmigratedtoCanadaandwereworking

asproduction-lineworkersinToronto.Thestudyrevealedthatthedynamics

ofvariouscontext-based,socialfactorsaffectedthosewomen'sorientationto

EnglishasasecondlanguAgeandPortugueseasafirstlanguage.For

example,thefunctionofPortugueseasasymbolofsolidarityinthe

Portuguesecommunity,thestrongtiesamongthe 'sisters'andthepower

structureintheworkplacewerefoundtoimpedethosewomen'scomi tmentto

Englishlearningeventhough theywereadequatelyawareofthestatusof

Englishinthemainstreamsocietyasthemostdominantandprestigious

language.Thisisthecaseinwhicheventhoughtheyacknowledgethe
4 ー 14一■ IIII㌔● A

utmostimportanceinmasterlngEnglish,SolidarityisprlOritizedoverthe

learningofEnglish.

Inasimnarvein,evenifoneJapanesestudenthappenstobeseatedinan

ESLclassroomwithonlyoneortwoJapapesestudents,thestudent's

commitmenttointerculturalCommunicationwithoutgroupmembersduring

breakandafterclassmightbeaslimitedasthatofanotherJapanesestudent

enrolledinahighlyJapanesedominantclassroom.Therationaleforthis

likelihoodisthat "languageprovidesanemotionalcomponenttoethnic

identities(e.g., membersofethnicgroupsfeelclosertoeachotherwhen

speakingethniclanguagesthanwhenspeakingEnglish"(Gudykunstand

Kin,2003,107).
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Psychoculturalfactws

Perceivedgroupdifferencesarelikelytoincreasetheformationand

strengthofsocialidentities[socioculturalfactor】andstereotypes

[psychoculturalone],whichtheninfluenceourcommunicationwith

strangers.Themechanismisdescribedasbelow:

Thevariablesincludedunderthepsychoculturalinfluencesarethose

involvedinthepersonalorderingprocess.Personalordering,youwill

recall,istheprocessthatgivesstabuitytopsychologiCalprocesses.The

variablesinfluencingourcommunicationwithstrangersincludeour

stereotypesofandattitudestoward(e.g.ethnocentrismandprejudice)

strangers'groups.Ourstereotypesandattitudescreateexpectadonsof

howstrangerswillbehave.Ourexpectations,inturn,in且uencetheway

inwhichweinterpretincomingstimuliandthepredictionswemake

aboutstrangers'behavior.(GudykunstandKin2003,48)

GiventhefactthatJapaneseandKoreanstudentsarethemajorityat

manyESLschoolsinCanada,theyarehighlyliketohaveample

opportunitiestointeractwitheachotherinEnglish.Furthermore,thefact

thattheyaregeologicallyandhistoricallyoldneighborsandtheyhavemany

incommonintermsofethnic,cultural,linguisticandracialfeaturesisalso

likelytocontributetotheirmutualfriendship.Infacttheincreasingattention

toKoreaamongthemainstreamyoungJapanesecorrespondswiththe

preparationfor2002WorldSoccerco-hostedbySouthKoreaandJapan and

theenfわrcementofcdturalexchangebetweentheJapaneseandKoreanat

variouscommunitylevelssuchasschoolsandlocalcommunities.

Unfortunately,thesehistoric h̀oneymoon' daysarenotlibratedfrom
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sociopoliticaldisputes.Themassmediarepeatedlydocumentthatthe

unsolvedbnateraldisputesdetertheJapaneseandKoreanfromdeveloping

favorablefeelingstowardtheirneighboringcountryanditspeople.

Thosenegativeperceptionsabouteacho也er,whicharecreatedthrougha

lackofindividualizedmutualrelationships,are止kelytogenerateinJapanese

individualsanexpectationthatKoreansmightperceivethemselves

negatively.ItisconceivablethenthatJapaneseandKoreanstudentswalk

intotheclassrooms,encounteralargegroupofpeoplefrom the

geographicallycloseyetemotionallydistantcountry,feelunpreparedfor

initiatingcommunicationwiththeminlimitedEnglish,andconsequendyopt

toremainintheirethnicgroup.Furthermore,Japaneseindividualsmight

proceedtoweightrewardsandcostsforself-defenseingrouprelationsas

GudykunstandKin(2003)argues也at "Wemay,however,expectthatwe

havesomethingtolosewheninteractingwithstrangerssincetherewards

maybenegligibleandthecostshigh"suchasbybeing "lookeddownonby

membersofouringroups"(337).

Conclusion

Thepresentconceptualstudyimpliesthatinternationalstudents'

interculturalcommunicationwithotherstudentsarepotentiallyin且uenced

environmentally(e.g.membershipstrength,perceivedgroupdifFerences,

intergroupconnict),socioculturally(e.g.ethnicidentity,firstlanguage,

genderroles),andpsychoculturally(e.g.stereotypesandattitudestoward

strangers,behavioralexpectations).Ourdriveforavoidanceof

communica血gwiths廿angersinafわreignlanguagecanbeactivatedanytime

aslongaswelackconfidenceinspeakingthelanguage,perceivesome

degreeofculturalandethnicdifferencesbetweenourselvesandstrangers.
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possessnegativestereotypingaboutstrangers,witnessthestrengthofour

ethnicgroup,orrecognizetheshortdurationofourresidenceinthe

environment(GudykunstandKin,2003).ThesefactorsafEectintricately

intertwinedESLstudents'processesofusingandlearningEngush.Giventhe

continuedpopularityofshort-termESLprogramSamongstudentsfromEast

Asian countriessuchasJapan,Korea.andChinaandmultiCulturaldynamics

surfacingintheenvironments,itisvitaltoexaminefactorsiIduencingthose

students'inevitablelocationboth asanindividualandagroupmembersoas

toseekwaystomaximizethetime,money,andexpectationstheyinvestin

andhelpthemwalkintotheclassroomswithasenseofpreparednessto

developnotonlyEnglishskillsbutalsointerculturalfriendship.
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