FTUFR PRI VX CEFREAXHEEHESLE)
E798  20065E12H S1EH~41H

INFREEHBIC DV TO—FEK !
BRREER VIS IR LR L X T

ZA NN N S /A AT

1. EFOHRMLEY

MEIBEIGE | IR 7 B P80 SERKFHIC AT TR L TRl &I, FEFE, v & 1
F 4 TAE—H —HPHREE AT 220, 29 L ZOFTRESTEHMEINS
LAy, LEZDRONENR R0 PP H-7cE LTS, BERETEENLED,
MARIFDOA L DBEDOIGECHEEF >TIIa=r—va vTEIHERICEE, LVHHD
T& -tz (Smith 1983 ; Kachru 1992), FEMIT, TFE/ v 2 A F 1 7T RAE —h —HOBRIIE
ps [IEEREREE | & [EETGE | KEA 3, Lo InETOTFHRR—HTIHEEMLL, [1
v RIEEE | [V v AR — VIR J E s [HEEA ] & L THe - RHEESEE ORIt
#ah (REFH2006), %Dbt% AR ER 58S bt T3 (Jenkins 2006;
Seidlhofer 2001), ¥ /EEBHEFMEE TRIGE, v 21 7 « THMFRPSHESET & U THE
7. &1 (Braine 1999 ; Medges 1994), FiEEEE [RIF ] & L TOHOEEHEDL 74 7
FA4T 4 5ED LEBEERCEBOEERA T 4« TEHREEMN~OHO AL E, B2
T BRI IO TV 5,

L LSS, [fhic bREEREEE IHEGEO LY KEITHLERE > oKW L [H
EEEOLDIRFESBOEBLIVIEELE L, BRELE, BEBOEENA LA A MEOREE
T, BBHOHEIEESORERRE 2T A PR E B 5 | (EFH2006:163) & -
te THRASGE | TEBRRE] 8, BUF - #FE - EFEELSVEBLW TR EDZITAND
NTV3EE VAW (Kuo 2006 ; McConnell 2000; & v AR — WEBAICL 5 [ L WEEL
5% 588 Speak Good English Movement ] 75 &),

Kxtic, ERESTRDOLNBZEED L AIANINE TICHLIEL KD, BERBIEE LY
SR i (Skutnabb-Kangas 2000) 25E % b oo & 2Hc, JEHEE (PE, BERL)
LMEREE (4 VK, YUAE-VEE) OFEEDE I, ERE L TOEEHBFTOREE
FTETHDTVS, THLAHPTHEITLTOSOMBEELHE L Z 5 TR WE & OB O REERK
#(English divide) ©&% % (Akashi 2001 ; Baker, Resch, Carlisle, & Schmidt 2001; Can-
agarajah 2001 ; Ramanathan 2005), 72720 2 9 L ZZHEIIURMah, REZCRIEHRS 1T
WIEWIEEEDEZ L, FlIZIE, ZORENPHOOLDICHAATY — ME - BHE X E0REE
T A ARF I 0ER| (FRE2004: Tsuda 1999; 0da1999) BHEINTWBE b DD, FEHER
BRELBEAEREINTOEY, 1, U—hﬁ*%ﬁﬁﬁzdﬁdﬁﬁﬁﬁéﬁmﬁmf
i, FRAERID SHAESNTO L REIMEEMERIERICELTH 20, HELHEIZE
BREMOTELSEEHRIN TR VD, Fi@d=) — FEEHE"C‘% A BURHNE D HERIC
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Lo THMBIEhNBETHS (Bourdieu & Passeron 1996 ; Canagarajah 2003 ; Ramanathan
2005)

2. BRDEEHEHM

MR ZIEEDLB O ERDOENBEEND L NLVD FREZS, BAOEESS W UE
BRI EARD BRI OB LTEE - TVd, 5 LESIMET 2, FE [TE
EMEL ZHAAN] B D 72D OITEETH] 1250/ NERNOEEHBFEARI BB EShTL
Bo L LB SEBIEEEHICIBY O T EHBEERKIC, 25 LEEEoXE R’
FIMEE BEEARIML T 5 & LTl iy Twd (111EH2003 ; Hato 2005), il T
BLALOE, SWENLZEETHE (< 0%A, R - EREESE) L&V, 24k
DRI A ZERIZ THATOL T EEZFHRE L HADEEHEBCE T B VT, BT A
FOBEXENREDLNEDTH 5,

HAOHEEHT L, MEHEZY>ELLTVWEDTL x5, £NIF, —BOHOEEZ Y — b
ZHBCEHIELTOVBEDTL & 2, #NEGHAARKII—EDEENAHZTL2d0%
DCTL &I, BEKETEE, TORBRIEICEBEINTOVEDTLLS D, 20X
EAWRDLE, SEXERMEEAIELCEN-TEET, EFNETNEIHEER? (b
H 23 X ] (intelligibility) DE# X ? ShEMNEHBERR Y 2 7 413 ? HEHMOKEHLE
L NEARIET ZHHERIE L ? FEURSHB R 22 SBEE~OGE? - e (R-Y0)
B, Eha s> THHEIMBAOHTRIRTZXEZ DTRO D ERA, LI L, BEDH
Aid, THULBEO VT ICTH L CHHERTLTCEAB LTV A EREVHWIRAICSHD
¥, ZLOEBFOTEBEEHIHICLTWART, Eboifh-ThHaikaHe s
WTWAHARE, BHPTHEIVITIBRELZ2BVTCLLIEERELBETREREDFHA ((LH
2003:57),

THLARTERBFOEREARET 2.0 ThH 3L LTHEINTOL B/NERTEHNTEAI
X4 BH0 - HE - BBEREIREY, TOERICEBOG®RS [4H2WA TV AHEITHO®
BES LRRESX D FREICHT 2 A% AP L T B ((LUH2003:109) & W5 BAMRH 5,
L LM o—hT, £ 0FLHMFICLZHMONE (KE2004) 0D Fash 2551t
To, HEFEEEDVIL - ATVNERTITHOOA TR EVIHENS L, CNREROET
A, INFEFTHRADETHEREBHEERNELHETE S, TO LN LBERKEDORS
BRTORL (K5 icBbhd) KELAERRELENOHLPSORMBY THE L VA 5,

XL ICEBEBCE - S5RTEMA (language policy and language planning, Kaplan &
Bladauf 199728) O8lE» SR 5 &, /NEREEHFEARLIECET 2 mOMES A S
hTHbB, BFTEEREAEFET AR IER - HELVHI I 2 0 LRV TOEERERE
T IEREEILEEIETTHRVDY, FEF— 5 & L CHERER TCOSELRE 7 —
FIEE[ES &, [BAKBIT L TERPLZ ORI EHS NIHER, v 1 F ROEHRMEZICL
{IE->TWB T & (11 2003:102) BERIERLOTIREV, SEHEY L& DIRANIRE
B, 17 o LN VOPKEEHEFEERSER SR KT T (FLRKAEFETEEHEBE L TO)
HEEZEES S L, HefRoFERE HAaSEFMALE, linguistic ecology) DWW,
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RS EES, RS EY, HLSBFNT -2 FINETIHENH L ICHHELT, £5L
o= LANVTD T 4 — b RREPEGHICRINL THWAE T ETH 5,

We have tried to suggest that the education sector — often the main, or at least a
major, actor in language planning and in language policy implementation — may be
precisely the wrong place to begin planning and policy implementation, simply
because of the inherent scope of the activity.... While macro planning often devolves to
the education sector, the increasingly frequent examples of micro planning show that
the planning and policy development must originate from the highest levels of the
structure, must implicate the entire structure, and must centrally, derive its authority
from the community (ies) of speakers; it need not involve the education sector cen-
trally, but may do so peripherally. (Kaplan & Bladauf 1997 : 321-322)

EEKE A - £ - R - FRTET 2 BRBICEE T N SHIGH - HikmEERN S
% BEHENEL LTHRR e TV EICbBES T, ZL0BAZ D LEMRRE» SN
¢, VBT OB REES STV E E, BURREBHECL S HEDOATE
ERPCRREST SN TLE S, BRD/NAREEHFERERC DV TOHATEEZATSH
%o

3. EERE - BRMAUHENDORE

PR RBIEEO LA D & FEHE OEFRN IO s> W L TE s, hEE
JCHEEAZITE A E S IO VTR L TE b REFERLONEESHMEE, 20065
3H, 5EELLHE ] EEEREEAMELT IHNENS S, LORELE LD, XEHFEER
hHECOSBROFEROEROBEAERE X, ERICKHEICEAT 20 E 5 pRETL TS
Hitcdh, bLEMI NS, FEEEEHEOKSGETabE 2RB1FIT, BTl
BASHT4~5FEICHEIRBLTH S, COXIRBRHHAEILCZ, TLLE5EIEZYRO
HLEBEBHBEREAEITL TV LHics, HEOFEENOFRZ T I obNn S T &84,
IhE TOWRKRLER D OHRALNIRBEBEZ 1252 T, U< &I 0MEILDR]
BEAEZZ CHBIENRYTH 5, AETRET, TLLOTBREREL SBONLREE
HicLu2s, HEILOMELZROCEEPOELTAHILL, S S5RETRERDEELFIC
BOTHEREERINS, B SEIONd 2EECHLE - Bl &V - 228 F O BRI
KEEEHT, ZO0NBHOPERE» OEBRERKEEEICOVWTER 5,

3.1 HIEEGE . TLL0SEREREN,SHEOSNSERE

TEHREOOBRMERTEEORRZEEBL TV, £KI0, AEF TIIMED (bab-
bling stage) EBEE N, [7—T7 L [v—v | BEEFREFEZTLE > TOBVLEREELET, WE
OB L EFTENS /m/, /p/s /b/ 18 EH» S papa, mama, baba Dk 575 1 FHi® 2
HHOEEAEDHE2EBICE S, FELR OB, BAPFIKOHLSELTVWEEED
EERAH>pADOOHBEELL (BB 1998),

10 % AtED 5 13—E8 (one-word stage) &FFEh—ERTZORIHZMZ 5, ORI,
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ball, biscuit, cat, dog DX HIBHER DT, LHrbEhEH DB 3 2 B/ 13
b D%&F T 4F (naming things) #F 3 3 2 M2V, OBHOLT I, —ERELEKDLE
60% % 5 5, (RWVT, give, sit, up 78 E17ALE X 2 %93 (action/events) 7% <, nice,
this @ & 5 2% /K3 FE (modifying things) #%5< . ves, no 7 EStABGROhTEHN
%35 (personal/social) (Z2EDOH8% L REEX NI W (Peccei 2000)0 % 72, milk &5 —
FEFEFET, ITwantmilk. (37 21ELW) OFKRZFRL 4D, Thadmilk. (3 V7 8RAT) &
WOBKRERLIZD T 5, Ihid—3EIcK o OMEEE R/ 528 (holophrastic) T&
D, COFOHKTFOHM TS L (BB 1998),

207 HEHIZ75 5 &, 3B (two-ward stage) ~OBITERTRENBEIN S, T (1)
TR BT ORI, —EEERGEOF TH 2 (G 1990:36), FESO—ERELHL XL
OELE, [xvx (EDIW 454 GV &0 EHRO ERTICRNS

(1) 7 (1®9»H): Avxs
BHIA? b,
S S SN
B2 DWmb-7kD, 2ZFE b, ETEhotzD, A?
Fras4,

Fi, ROSFEFE, (2a) TRTEIIC1ES3 » HOEBRMETIE Car & ‘Go Hi—EB4->TT
B —FBERHEIEL 7205, (2b) O 1mEll4 Hicis 5 & ‘Cargo’ D & 5 i “EHFEE I 2
ZEERLTVWS (Peccei 2000:22),

(2) a. (Age 1 ; 3) Timmy is pushing his toy car:
Timmy : Car.
Mother : Nice car!
Timmy : Go.
Mother : Where’s it going ?

(2) b. (Age 1 ; 11) Timmy is pushing his toy car:
Timmy : Car go.
Mother : It's going very fast.

20 HEBEX5E, ZEH (multiple-word stage) 1A%, ZOBBIOREIL, “Mama
wash hair in sink.” “T want play piano” “Mom watching TV.” &\ 5 & 5 IS PNEERL TR
RERE R E EES LV, Wb W B EHCHGE (telegraphic speech) &IEEH E)%‘%’I%ﬁo T
Who 264 ALHICIE B &, HREEOMAICHA TR T, RADOREICR SN 3 & 5 nIPEEK:
K& (morpho-syntactic structure) %o mREEMNEHESNLZ LS5 D UMK - {E’?*
1997),

CDEDBFERFEOMIC S, HEPHEROTHE, BTEXPLHMCOFEL &I bRz
BN S 5 &S Twd (Lightbown & Spada 1999), #lA1E, (3) BHELEL L
DRAETFESDHBELK LB TH 208, FEORFOERIE, T (consonant: C)
LR (vowel : V) OfisE&bE (CV) THY, THICRT 2MAEHLELH 2 IBEITIZ TS
THIBRL 22O MA L0 LTHREFL TV S (Peccei 2000:64), & THBBREVWI i, <D
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CVERAL LEREFRIALZFOREEALEL TS 5,

(3) Adult target Child’s version
blue blu (CCV) bslu (CVCV)
glue glu (CCV) gu (CV)
pig pig (CVO) pige (CVCV)
bib bib (CVC) bi (CV)

FEGIF, TOLIBRBMLUAREDPOBRARCTEOEFOI D BHML OREVLERS LS
oTW, £, BROEHEOERE T UTMORE (U-shaped development) 73& < &
SNTWLEA, T —BMIcd, RO (4) oREFOHEESEREOFMRT LS, hiilyi
BB AR S SR A TR ADREEITE S WT WL, Stagel T}, “Adam” W HEEZH L
IMEZ 1 - 1B 5, Stagell TiF, “I Adam” © & 5 WAL EHE & EELENEET 5B
BECBITLTWE, &51, TR “T" &5 ERALTE, BT “me” &5 BRIER
ZEAES LS HAGEEB L >oH B LD, Stagell TiZ “T" & “me” O XIER L HRES B
L7z EofHL TWwb (Peccei 2000 :34),

(4) Stagel
Adam home. Adam go hill.
Like Adam book shelf. Pick Adam up.
Stagell
I like drink it. I Adam driving. I making coffee.
Wake me up. Why hitting me?
What me doing? Why me spilled it?
Stagelll
That what I do. Can I put them on.
You want me? You watch me.

TIET, FELOFEREABRED BAOHP ZEHM R, BE, 3BR L 23a=r—
Va v EOHIRKE, FELOEEREETRLAEREZ Y, BT, BABEREEELT S
TEHOREBEEEHARLEELRE LTI T L OOEBERES ZHMANICHER LIRS TT
FTWVWA (LA 2005),

INFRTORBAENLORIEEEZ 2B, TL£b0FBRENACLE_SHEEESMEOETE
EEMLULZOFELV, FlAE, (1) ~ (4) TRULEA»SHEARNS I &}, FEBET
LIS Ao OMAIERD, TN > THELTVELWLI L THE, HODRIEL
BEOREOF v v 7PREU IS, BOOIE-HEEEELLY, EHILLOLENS
BARCRKRADHANCE S VAR ITE SV TV, TOEZIFHEF, F_SBHEBOREFTEL
B 5N TV BHRIEEE (Selinker 1972) OEX 5 L8 - TV, HHEISEL 1, FTHENE
ZEEOHANCT T B KB A TR (hypothesis formulation) L, % O{RHEO#IE (hypothe-
sis testing) %9 2@ T, RO EIE (hypothesis modification) ®©#FA] (hypothesis rejec-
tion) ZBOELABBLBAICE SHEOIELVRAIKATOTVWL, LLIHIBZHTH 5,
EOEETWEICIIRIER VI ORMEIEO Y122 (Doughty & Williams 1998; Long
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1996) PURBT S LI, TELOEEREREL T HICER L o>, NERENMLTEXSE
B, NEREP S TEXBFMOITEE L - DVELZTHELZVWLDTH B,

3.2 EIFRHEE D BEANT - BEWMRA SBONERE

HAOWE - hiE - SEHE CERBEPEELE -0 [AEE] #RBRE L B> T 354
PR EAEN, el LTHEEXETR MERE] tvrERmsHVSn, [AERE] o—
ThH5[EE]ZBBEE L THEET 2 & CHE & EERUL~OBRAEFR S 2720 TH L,
BIDAEEE - X~ OFEEE - BREELZHZEL LTV 3 EBE2RLEI2ELTVE (L
M 2003), AEITIRI S LAEEEREEEHERZH SEEEMEISERL TV,

GHERF TRE_SEBE L INEEFEH OHEHNOMEPBAILHEZIN TV SN (N
& 2004 ; Inbar, Donitsa-Schmidt, & Shohamy 2001), < Z TiZFIiZ Dérnyei & ZDREES
WEBWMEICESELYN TR, 60ERLI SEZSHEBHEMAN IR (L2 motivational re-
search) DHE—AEE L TEREEFBY L T X7 Robert Gardner i2fhH 0, 90FER» &G
FOFE—~ANEBETH B DH Zoltdn Dérnyel TH 5 (Dérnyei 1990, 2005 ; Gardner 1985 ; Gard-
ner & Lambert 1959, 197228H8), Gardner & [EREIC, #HA0HAD O HRIIEMES - MG
FNEMANT, SESHTUEZTS EVIMEFEZOOOEEL SRV, HEL TS
VAEBENHEBEETAEANFITOAT—Ya v (@1 ) 2 hN) BHEHELLF— 5 %
[XEE L 7z Gardner &3V, Doérnyei (ZIEFFERE v 4 ) — ORI « FEs - Bg - 85 - L
PR e B A D D BRI ZFEL 7 — 7 0 217> TV B,

ZHLfaryy s 2 MIBEY Dornyei DE A IZIEFEEFZT (Yashima 2002 ; Chen, War-
den & Chang 200575 &) DD LD O & - i 2ED, B SEEEMA IR OFRE &k
WHE LT TV 3, Dornyel D&H OB HRE (Dérnyei & Csizér 2005 ; Dornyei, Csizér,
& Németh 2006) FFHEEDO 7V —BHARER, FFEETHD, ATHRENBARD/
FOEEICHYT 220 TR, BEUNOFEAERE (K1 Vi, 75 v REE, oy T7iER
E) ~NOFEHEE LR INTVE, HAENTIIEEEEHEE - IKRRO A ICESEZY TR
FIR—RREITH 578, Dornyei ORFTOHFAME 1L, HEHLEE LE—-OAETBL L >TV3E
b DO OMMDAGEBFEE~OHEL - BELEREET 0L [AERE] #HEEE L 5 L TREBIC
BULDTH2, SOHESEARCEELNTT I LABIETSERSE - SEHHIYA,
SOEEHEMAERE  (linguistic ecology) AT EZ 2 ETHENGBL TRESELH
(Kaplan & Bladauf 1997), 2> 77 X B D Dornyei 5 ORI SEHEELEEEZ 2K
KBS F -9 EER %,

(1) AEEE - AAESA b~ D BEEE - Bl

Dornyei o3~ v # ) —ORHE (FE 7 & <2 b, EHER, HT, A EOSHUE) oW
13- 144 (WEHERKEELE) 2080, AEESE (Y XJEE, 7 4 ) A8GE, F
A VR, 7T VR, BYTEE, A5YTHE ~OELK - BELEERERE oM SiconT
FEE U, FHEEIZ19934, 19994, 20044E0 SElichH -0, EIEHIZD<1 FH339IAT
B te GEHRALDORBY%) . HETR D KBBICEM S N ELENETH 2 ZOREICLD,
AEE (J5E, FAVE, ov 7 PERTRELAMBETH->TY, ZOFEEEBIITS
REFY - BT BB R RFTFE LV EL KD T EDERI NI, S5V H Y —TRAENY
WA ERESEE ~ OB « BT 19935 5 2004512 20 i TRUDMERNIT 3 2 48, AAEERE LT
WEEREZOTFRRDIEP T, DF 0 72 & ANEREOANERE IS 2 8EE - -
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DEVEIICEHA TS, REHELD S ZOEREICHT 2L IEE, S50
B ESEOBECHARIIC X3 BELZ T TR - 1o, HRD/NERIGERE TRE
= ((HEEED FE A~ - L2522 ERBEBEEO—D2E &N 50, OWRER
ABEARLEERFERBLY BZOEKNBER XS LRET S LB TE S,

Lo Luss, EEGEEL L TOMMENYHY - THED TV EEEFELZEZT S EVHEKD
FOREMAY S HEE X R A YRR SO ANEREFERERE IR S0, FEELAOAEREY
B LR - B AR > 8 hREELZ COBREFE TN 2082 P IKEEINT
Wiz (Dornyeiet al. 2006 : 113), & S ICHEFEFHFICROVEIE ST M H 5 /v — 7 LIEEY
FEDiEBHEVEODROAEREEZFICT LT HER SIS 5 7/ V-7 2B Uik, g
DS ISHFEFFICH DL F 5 & T AT OHEE P » Toe D F DFEFEOEEE L L TOMRKY
MEBEMNFIckDY, FEEZHESRD S (FE3RkDLNE) EEHREE IMOAETEL L 1§
BcEL Ry, ERELTRELTJER-TEF LBV LXVETHEBL X S LEZ 2HEED
Ny HY)-—THRONBEZ EMFEAZ S (Dérnyei et al. 2006:117),

O LR, WEYEAE UM AERE - ks S bENE - BALERY &5 &3 B
DIANDOERERELTWE, BRATOHEBELHE L F 2HEAPRHEE 3 S 5ImEd 5
EEZ oNADT, NERFEEHESEAT L & TREBREMR - WEFEER K12005;
rhit 2004 ; #H 2003) NP EBE S LD BREREEE LILVS, ~rH Y —[EEE HA
T b IGEFE B OAEFEEE A~ OBREEICHIRT 2 L 3FEZIT W,

(2) ABEAGRIRZN L CONERESE ~ OB - Bl

EARE VA ESHAEL T CE@E LSV [EBRL] R 2 0 TREFENLER, &
WOHEmAREET AN, HTABEAZARNCE LT E L9105 & EFEFHODIN

WKOWTOHEBIIFE L, DIF T Dornyei OB £ 2, ABRABNXEE PN EEREE
REECRETEEBEEET S,

FPFEED, EALSOBNEEHICT IRENEZ VT I <R O L) BEMHEHIZ L, #)
G RKEE DRSS (13-14880) MERE i EEPBLAE 50, TOBLEDFYT
SE (A FYREE, TAVHEE, 75VRE A5V T7iE) APEEEHFCERLCV A
B BERSH I, Wi T S LABEREES 0 Hic LBV ICEDREE > Z 5 LIAE
B LRELD - BLRDSE - 7o L LK HOMEEN F A VL FIKROh, 79 RA 0D
&5 HERTHED F A v ABNRESZ WHIR TR, FA VEFEE~0RL - BENR KL, &
W RA Y NENEASHE D BELTBOHA TR OBELNED - 1,

Z ORI 5 \W\WT Dornyel 13 Brown and Hewstone (2005) @ RERIEFBR RS (Ko-
bayashi 2006 ; Taylor & Moghaddam 1994 72 &2 2 SERARA TV 5, ABRABEE
DB M A Y ATH BNV HY —Tld, BAERFREIE T VA VEEZEBT LI LEEK
»ENBIEE (Dornyeiet al. 2006 : 125-126), FA v ABNERE v F ) —BEERICE-T
BAUIBBEEBTHBOFED, TR MTRE) LEBRREET 2N » T ol
DADEHROEMNMBRE SNV EV S, DFD, EBRICBRLZL N Y ABEE bEH T}
ZO¥FEHTAT, HTOEFOBLARIT 5N 5 T & dRbDRVA, BIcBNETI N
4y NBRERE >0, HITBOEFELES A VEE - FA v Xl ¥4 VIS0
ERTEER &S - 7o, HTERFICHH S EEZE L, ERoBAETCAEICRE > TH L BDER
T 2NV H Y — NERBEOES - BEEA RN/ ORI, ABRA K BT EAER I
5 L3R o8 X (intergroup salience) IKPEHKRLTWA I EEZREBELTWS,
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FL2—oy o \EELTEOMFEEREL 2 0% £ ARNEEOABESEEER IEU 1T 3
CEREERTERVLY, RBTELIARPELEEDLNS, BATREA - 7TV 7A~NDER
8, AA~NOD N, ABRA=BA=T* VI A= [KEOT7 * ) #E | 555 &\ 5 Bigl
12X AMRE W (FEFE 2002 ; Cook 2006 ; Tino 2006 ; McConnell 2000 ; Murphy-Shigematsu
2002), DEIRDIET v 7 RARISH LT3 [RAFFHEHET ], TEUUERETE] TRk
AT Jino 2006) & W5 HEfiRY, HFEMRFBREIATHWE T, TBEHX - Y V-t
MTIBREREHE, S DBNEPROZ VAN L &, MITAf b omEE L hEZESE IC
T ABLAMBEICE OV E VWO BIREE IV, TOERICR T VTED L OBRRIC T 5
DBMEWE WS, DD 3 - oy SREBOERICHEAEE L 07 V7 ABOLE I AR 28
gV, MO AE T V7 ABREE L 0EBICEL TV AEAYES 2 ICbELTE
FICEEHR L, EbFEZ SN D,

ko X5, EBEHTERZVETOENENZ oM, TRE/L LI WSS IR, HiTTtodRk
B BECE B DFE - LI BEIRART S L3V, SSIHIfiTRZZL S, 3
EFEVMONEEEE OB REAICERT 2 S RBTERY, IO LEEREEREZ 2
&, FEEEDULLA DO BERIF S SR L 2 HEBEHENTER L 2 VR 13, EEEREEL LT
DEEHABEEEERT AL RBLLEVA B, BENREO—>E LTH, HEE-S
#EE1S (instructed SLA) HFEMEIET 2 &9, ZBHRFPLEEZE (content-based 1.2
activities) 2T HETA3HNE + ¥ X 7 dul#igE (content-, task-based instruction) &,
ZOTHEPHEDOH ZEMTH 5 (R 2006 ; Robinson 2002), # 5 U 7z #d% ik & /B8 %
THICLAHEHBLZERL TV IRY, TEERERE WS EROTLBE G5K 1999 IcHEHE
TEL, KETFTEERDEANOWLES 2BEHRE IS TH 5,

4. SRONEREERE

HRCHEMENZFEENOL < VE ERLTRVAE 0D, EROEBEHEHEBICIIAS
BEZIE OV, FEHOERNMLER B TUHINE BEBE > TVEE VAT, MHfibE
b, BRAERDONIZIFEFHZOHDO LD, BOLEFEI I a=fr — v a v OEKRERF
OHICFLEBKT 5] (11FH2003:95) HEHAVICH 3, FHLBRESL I TEINSEL—FHDE
AEFEAE MR, REYY - BSEEBCET AL T LB EEBEL TV,

T - MEERITLEL, BAEEPESIEYREFORBRIEL &b, By~ vicE
5T EIITE BN (1TA2003), SAINICHE L <V EONEENA28ET 5 &2 85T
B, WETII 2= —va v ORBBHIZEECAEREANOEkE B V>, FEKTH
EAMICERNBE S O 2R/ - CAERBEE 25T 5 C W RARTH 5, EFEHRS 1
TWB— AT OIGEFEFRP LN D LT EATV S LD i CPIEE 2006; HEM2004; F3H
2004), FGEL OSENEHESRZ VHAROIGEFEENHARNTEBE L N VO EE %
ERBT 5/citid, —HISHEBEOYELHEMT 2 I LBRELVVORETHD, B
DL ICHEKEI O~ FREIE > T LT TEH LERE NS> EFE LW (1l
FH20065H8), [ 6 FEREEZ MR L o DICTFEN L o XNV, [HEEERSNSHEFER B LD
D] EE-FRMEL ST ILHIZTBH, £\ kHEEEFEL LA [FHBS
TFE] 2F D, 245747 (LN OFBABRENNCHE S, BECGREDOEEN O, S
HTL 3E0WSH, SEFBPBILENAFTEE T a2/ — v a Y HEHEEBT 3 eDic hE
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FHEMERE & L TR FRIEBHEEALICEATV S LD IKIRAEZT 00,

SEHEMORE | TH 3B AR L [ARAD N4 ) Y HVEEE] (LI 2005:78) &\
S5eoticd A915% - TEOEREEHFTICB VTR, SV LSV ARRKICEETBEI
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